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Abstract 

Lack of non-cognitive skills is alarming. The strength to forecast non-cognitive skills using teacher sense of 

efficacy and academic motivation as predictors was verified.  Predictive research design, simple random sampling, online 

survey approach, and multiple-linear regression analysis were applied. The data from 264 senior high school students 

revealed that non-cognitive skills were very strongly (63.2%) and significantly predicted. Thus, the Social Cognitive 

Theory was affirmed. School leaders may strengthen teacher effectiveness by integrating life skills, social skills, and 

values into curriculum planning to improve student participation, academic performance, and non-cognitive abilities. 
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1. Introduction 

1.1 The Problem and Its Scope 

 

Lack of non-cognitive skills has emerged as a critical global concern (Avanesian & Rozhkova, 2025). 

While the persistent skills gap in Africa poses a significant barrier, non-cognitive skills have received less 

attention (Nunoo et al., 2024). As the fourth industrial revolution creates new jobs and demands more skilled 

workers, people need the flexibility to develop non-cognitive skills. (World Bank, 2017). Unlike standardized 

tests, non-cognitive skills are challenging to measure (Zhou, 2017). 

 

In recent years, the focus on non-cognitive skills has been evident not only in developed countries but also 

in various developing countries (Yamazaki, 2026; Choi & Min, 2025). Indonesia recently implemented an 

education model focused on non-cognitive skills as part of broader education reforms, but a critical challenge 

remains: determining how best to deliver this approach in the classroom (Kattan, 2017). Meanwhile, the 

African context presents a range of unique challenges (World Bank, 2018; Adomako et al., 2024), with a 

significant gap in non-cognitive skills remaining. In North America, despite impressive empirical advances in 

research on the relationship between non-cognitive skills and life outcomes, several limitations remain 

(Rammstedt et al., 2024). 
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The challenge of access to quality education has been a problem in the Philippines, particularly the crisis in 

the development of non-cognitive skills among senior high school graduates (Capili & Bauyot, 2024). A 

landmark study by the World Bank (2017), titled Developing Socioemotional Skills for the Philippines' Better 

Jobs, found that Filipino workers often lack the foundational non-cognitive skills needed to secure and 

maintain stable employment in a service-oriented economy. This is further exacerbated by the country's 

performance in the Program for International Student Assessment (PISA, 2018), which found that Filipino 

students not only struggle with cognitive subjects but also reported some of the lowest levels of non-cognitive 

indicators (OECD, 2019). Locally, research by Almerino et al. (2020) emphasized that the Philippines' 

mismatch between graduate output and industry needs is largely due to the neglect of non-cognitive 

competencies in the curriculum. 

 

Studies have shown that non-cognitive skills are essential factors in achieving higher levels of education 

and in increasing income and labor market participation (Yamazaki, 2026). Given the limited number of 

studies and the lack of emerging issues, conducting this research is essential to develop an understanding and 

awareness of non-cognitive skills (Jones, 2024). Understanding how non-cognitive skills can be developed, 

assessed, and integrated into education and training systems is essential for promoting individual well-being 

and sustainable global development, as well as for developing targeted interventions and knowledge-based 

policies to improve student outcomes. Thus, this research was pursued.  

 

1.2 Significance of the Study 

 

Enhancing the academic performance of Senior High School students directly advances Sustainable 

Development Goal 4 (Quality Education) by promoting inclusive, equitable, and high-quality learning. By 

investigating the combined effects of teacher sense of efficacy and student motivation, the study provides 

evidence to inform Department of Education (DepEd) policies and programs aimed at producing holistically 

developed students. Furthermore, the findings offer guidance for Senior High School (SHS) educators to 

strengthen instructional practices and foster meaningful engagement in teaching, enabling students to cultivate 

strong determination in their studies. 

 

1.3 Statement of the Problem 

 

The general purpose of the study is to determine the strength of the prediction model of teacher sense of 

efficacy and student motivation to predict the non-cognitive skills of Senior High School students. 

Specifically, it sought to answer the following: 

 

1. To determine the levels of teacher sense of efficacy in terms of student engagement, instructional 

strategies, and classroom management; academic motivation in terms of intrinsic motivation, 

extrinsic motivation, and amotivation; non-cognitive skills in terms of academic mindset, academic 

performance, academic behavior, and social skills; 

 

2. To determine the significance of the correlation between teacher sense of efficacy, academic 

motivation, and the non-cognitive skills of Senior High School students. 

 

3. To determine the strength of the prediction model of teacher sense of efficacy and academic 

motivation as predictors of the non-cognitive skills of Senior High School students. 

 

53

Allan H. Palma Gil Jr. / International Journal of Research Publications (IJRP.ORG)

www.ijrp.org



    

1.4 Null Hypotheses 

 

The null hypotheses that were tested at the 0.05 level of significance are as follows: 

 

H01: Teacher sense of efficacy does not significantly correlate with non-cognitive skills of Senior High  

School students. 

H02: Academic Motivation does not significantly correlate with non-cognitive skills of Senior High School  

students. 

H03: The strength of the model to predict non-cognitive skills using teacher sense of efficacy and  

academic motivation as predictors is not significant. 

 

1.5 Theoretical Framework and Conceptual Framework 

 

This study is anchored in Albert Bandura's Social Cognitive Theory (SCT), which posits that human 

learning and behavior arise from the continuous and reciprocal interaction of personal, behavioral, and 

environmental factors (Bandura, 1986).  

 

In this study, personal factors are represented by academic motivation, while the teacher sense of efficacy 

represents environmental factors. Non-cognitive skills function as behavioral determinants. In this study, 

Teacher Sense of Efficacy serves as the Environmental Independent Variable (IV), encompassing student 

engagement, instructional strategies, and classroom management, which provide learners with support, 

guidance, and academic expectations from their teachers. Academic Motivation represents the Personal 

Independent Variable (IV), including intrinsic motivation, extrinsic motivation, and amotivation, reflecting 

students' confidence and determination to influence their learning. On the other hand, Non-Cognitive Skills 

serve as the Behavioral Dependent Variable (DV), representing human learning and behavior. Guided by 

Bandura's Social Cognitive Theory, which posits that human learning and behavior arise from the reciprocal 

interaction of personal, behavioral, and environmental factors, the study suggests that these independent 

variables interact to shape students' behavioral outcomes, thereby influencing the non-cognitive skills of 

Senior High School students. The behavioral factor was excluded in this study. Hence, this study was partly 

anchored to the theory. 

 

Figure 1: The Conceptual Framework of the Study 
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2. Methodology 

Presented in this chapter is the discussion, elaboration, and substantiation of the following: research design, 

locale of the study, sample and sampling technique, research instrument, data gathering procedure, data 

analysis, and trustworthiness of the study. 

 

2.1 Research Design 

 

This study employed a quantitative predictive research design, which is suitable for examining 

relationships between the identified independent and dependent variables and for assessing the extent to 

which one variable predicts another. Quantitative research designs focus on collecting and analyzing 

numerical data to answer research questions or test hypotheses (Slater & Hasson, 2025). This is achieved 

through the application of objective, systematic, and thorough processes to generate knowledge. 

 

Within this framework, a predictive design, as explained by Brodowicz (2024), allows the researcher not 

only to describe variables and determine the strength and direction of their relationships but also to evaluate 

the predictive power of independent variables for a dependent outcome. This design is therefore well-suited to 

the study's objective of assessing how teacher sense of efficacy and academic motivation predict the non-

cognitive skills of senior high school students. 

 

2.2 Locale of the Study 

 

This study was conducted at Caraga National High School located in the Municipality of Caraga, Davao 

Oriental, during School Year 2025–2026. The school is a large public secondary institution in a rural setting, 

operated by the Department of Education (DepEd) – Division of Davao Oriental. As one of the division's 

large schools, it offers a complete secondary program from Grades 7 to 12. With an average enrollment of 

more than 1,600 learners, the school plays a significant role in providing accessible education to students 

within the province. The school is an appropriate setting for this investigation because it reflects the 

conditions typically experienced by senior high school students in rural public schools, where academic 

challenges and varying levels of teacher effectiveness are common.  

 

2.3 Sample and Sampling Technique 

 

The study involved 239 Senior High School students enrolled at Caraga National High School in Caraga, 

Davao Oriental, during School Year 2025–2026. The respondents were selected using simple random 

sampling, a probability sampling technique that gives each student an equal chance of being included, 

ensuring representativeness of the population. From a total population of 630 SHS students, a sample size of 

239 respondents was calculated using the Raosoft Sample Size Calculator. The computation was based on a 

95% confidence level and a 5% margin of error, in accordance with the calculator's prescribed parameters 

(Raosoft, 2026). This method enables the researcher to gather reliable, generalizable data from students with 

characteristics relevant to the study, ensuring an accurate assessment of teacher sense of efficacy, academic 

motivation, and non-cognitive skills among senior high school learners. 
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2.4 Data Gathering Technique 

 

The online survey method was used to gather data. This technique is a systematic method of collecting 

information from a sample using structured questionnaires and internet-based questionnaires using platforms 

such as Google Forms to describe the characteristics, opinions, or behaviors of a larger population and is 

applied in research to efficiently assess, test, or generalize findings across a defined population (Sheikh et al., 

2024). According to Oranga and Matere (2025), this offers advantages such as reaching large and diverse 

populations, producing quantifiable data for pattern analysis, enabling generalization, allowing faster data 

collection, and supporting replicability through standardized procedures.  

 

In this study, three adapted and modified survey questionnaires were used: 

 

The first instrument, the Teacher Sense of Efficacy, was adapted from the study of Tschannen-Moran and 

Hoy (2001). It consists of 24 items designed to assess teacher effectiveness in terms of student engagement, 

instructional strategies, and classroom management. A four-point Likert scale was used to describe the degree 

to which respondents perceived the teacher sense of efficacy. It was pilot-tested for reliability, yielding a 

Cronbach's alpha of 0.956. 

 

The second instrument measured academic motivation and was adapted from Vallerand et al. (1993). It 

comprises 28 items designed to capture students' level of academic motivation across intrinsic, extrinsic, and 

amotivation factors. This questionnaire also used a four-point Likert scale to assess the extent of students' 

academic motivation. Pilot testing revealed a Cronbach's alpha of 0.908. 

 

The third instrument, which assessed students' non-cognitive skills, was adapted from Rulida et al. (2024). 

It includes 40 items focusing on indicators such as academic mindset, academic perseverance, academic 

behavior, and social skills. Similar to the previous tools, this instrument employed a four-point Likert scale to 

measure the level of non-cognitive skills among SHS students. Pilot testing showed a Cronbach's alpha of 

0.957 

 

2.5 Data Analysis Technique 

 

In this study, the data analysis techniques used were descriptive, correlation, and regression analyses. 

Descriptive analysis helps organize and summarize large amounts of data, making it easier for researchers to 

understand real-world patterns while saving time, regardless of the situation or field of study (Costa, 2024). In 

this study, the mean and standard deviation were used as statistical measures. Moreover, the correlation 

analysis examines the strength and direction of the relationship between two continuous variables (Rizk, 

2023). It is commonly applied in research when a researcher wants to examine whether changes in one 

variable are associated with changes in another variable without implying causation. Correlation analysis is 

often used in education, psychology, business, and social sciences to identify patterns and relationships 

among variables. One advantage of correlation analysis is that it helps researchers efficiently predict and 

identify significant associations using numerical data (Creswell & Creswell, 2018). The Pearson Product- 

moment correlation statistical tool was used. 

 

Lastly, multiple regression analysis was employed to assess the extent to which teacher sense of efficacy 

and academic motivation predicted SHS students' non-cognitive skills. The use of this statistical technique 

was deemed appropriate because the study examined the predictive influence of multiple independent 
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variables on a single dependent variable. Sun et al. (2023) described multiple regression analysis as a method 

for assessing the relationship between several predictor variables and an outcome variable and estimating the 

contribution of each predictor to the model. The technique has been widely utilized in educational, social, and 

behavioral research to identify significant predictors of a particular outcome. According to Field (2018), a key 

advantage of multiple regression analysis is its ability to control for the effects of other variables, thereby 

allowing researchers to examine the unique contribution of each predictor variable. 

 

In analyzing the levels of Teacher Sense of Efficacy, Academic Motivation, and Non-Cognitive Skills, the 

four orderable gradations were used, along with their respective mean ranges and descriptions. 

 

 

 

The standard deviation value ranges and interpretation are as follows: 

 

Range Description Interpretation 

SD ≤ 0.50 High Consistent Responses Strong and Uniform Perception 

SD = 0.51 – 1.00 Moderate Consistent Responses Acceptable Consistency 

SD = 1.01 – 1.50 Low Consistent Responses Differing Views or Experiences 

SD > 1.50 Very Low Consistent Responses High Variability and Lack of 

Consensus 

 

 

In this study, the significance of the correlation is tested at a 0.05 confidence level. For determining 

equivalent descriptive interpretation of the r-value, the following scheme was used: 

 

Computed r Descriptive Interpretation 

+/- 1.00 Perfect Correlation 

Between +/- 0.75 – +/- 0.99 High Correlation 

Between +/- 0.51 – +/- 0.74 Moderately High Correlation 

Between +/- 0.31 – +/- 0.50 Moderately Low Correlation 

Between +/- 0.01 – +/- 0.30 Low Correlation  

0.00 No Correlation  

 

 

 

 

Range of Means 
Descriptive 

Equivalent 

Teacher Sense of 

Efficacy 

Academic 

Motivation 
Non-Cognitive Skills 

3.25 – 4.00 Very High Very Strong Very Strong Very Good 

2.50 – 3.24  High Strong Strong Good  

1.75 – 2.49  Low Weak Weak Poor 

1.00 – 1.74 Very Low Very Weak  Very Weak  Very Poor 
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In terms of Scale of Beta (β) Coefficient Strength, the following scheme, as proposed by Hair et al. (2022) 

and updated for modern multivariate modelling and PLS-SEM, was used: 

 

 

β Value Range Predictive Strength  

        +/- 0.50 and above  Very strong 

        +/- 0.30 - +/- 0.49 Strong  

        +/- 0.20 - +/- 0.29 Moderate 

        +/- 0.10 - +/- 0.19 Weak  

        Below +/- 0.10 Very weak/ Negligible 

 

2.6 Ethical Considerations 

This quantitative study adhered to strict ethical standards to protect participants' rights. Clearance to 

conduct the research was obtained from the Society of Moral Integrity and Legal Ethics (SMILE), the ethics 

board of the Holy Cross of Davao College. Also, permission to conduct the study was respectfully sought and 

obtained from the DepEd Schools Division of Davao Oriental and the school head, ensuring compliance with 

institutional and legal-ethical guidelines. The respondents' data privacy and confidentiality were rigorously 

maintained. No personally identifying information was collected, and any sensitive data known to the 

researcher was securely stored and not disclosed in reports or shared results. All procedures respected the 

principles of voluntary participation, informed consent, and assent. The respondents were fully informed 

about the purpose of the study, the procedures involved, and the potential risks and benefits associated with 

their participation. Appropriate measures were implemented to minimize potential harm and safeguard the 

well-being of the respondents throughout the research process. Furthermore, the findings were reported 

honestly and transparently, in accordance with the principles of academic integrity and ethical research 

practices. 
 

3. Results and Discussions 

 

Included in this chapter are the descriptive, correlational, and regression analyses in tabular form, along 

with the corresponding statistical results and interpretations. This chapter ended with a summary of findings. 

3.1 Descriptive Results 

  

Shown in Table 1 are the descriptive statistical results of the study, including the variables involved, 

namely, teacher sense of efficacy, academic motivation, and non-cognitive skills, with their respective 

indicators. Likewise, the number of samples, mean, standard deviation, and descriptive level for each variable 

are shown in the table. 

 

Specifically, Table 1 shows that the teacher sense of efficacy variable obtained a mean of 3.14, described 

as high. It indicates that the teacher sense of efficacy is strong. All of its indicators are described as high. The 

standard deviation of 0.60 indicates moderately consistent responses, indicating acceptable consistency. 

Moreover, the academic motivation obtained a mean of 3.03, described as high. It indicates that the students 

are strongly motivated, except for identified extrinsic motivation, with a mean of 3.29, described as very high, 

which implies that respondents are very strongly motivated. The standard deviation of 0.48 indicates highly 

consistent responses, indicating strong and uniform perception. Lastly, non-cognitive skills obtained a mean 

of 3.01, described as high. This indicates that the non-cognitive skills of senior high school students are good. 
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The standard deviation of 0.49 indicates highly consistent responses, indicating strong and uniform 

perception. 

 

Teacher sense of efficacy, academic motivation, and non-cognitive skills were consistently interpreted as 

high, indicating strong teacher effectiveness and positive academic engagement among the respondents. 

Among the indicators of academic motivation, extrinsic motivation emerged as the only dimension that was 

interpreted at a very high level. 

 

Table 1. Descriptive Statistics (N= 264) 

 

               Variables                          Sample Size SD Mean Descriptive Level 

Teacher Sense of Efficacy                 264 

 0.60 3.14 
High 

Student Engagement 0.65 3.17 High 

Instructional Strategies 0.65 3.16 High 

Classroom Management 0.59 3.11 High 

Academic Motivation                        264 0.48 3.03 High 

Intrinsic Motivation-to know 

 

0.64 3.21 High 

Intrinsic Motivation-toward  

Accomplishment 

 

0.63 3.15 High 

Intrinsic Motivation- to experience 

Stimulation 

0.63 3.07 High 

Extrinsic Motivation- identified 0.63 3.29 Very High 

Extrinsic Motivation- introjected 0.62 3.15 High 

Extrinsic Motivation- external regulation 0.67 3.12 High 

Amotivation 0.86 2.23 Low 

Non-Cognitive Skills                           264 0.49 3.01 High 

Academic Mindset 0.55 3.03 High 

Academic Perseverance 0.54 3.14 High 

Academic Behavior 0.54 2.92 High 

Social Skills 0.52 2.93 High 

 

 

3.2 Correlation Results 

 

Table 2 presents the correlation table. It contains the predictive variables, namely, teacher sense of 

efficacy and academic motivation, and non-cognitive skills as the criterion variable. Likewise, the r-value, p-

value, hypothesis decision, and interpretation are presented. Finally, the correlational results between the 

teacher sense of efficacy and academic motivation as predictors, and non-cognitive skills as the criterion 

variable are also denoted.   

 

As shown in Table 2, the correlation between the teacher sense of efficacy and the non-cognitive skills 

variables yielded a p-value of 0.000, which is less than the 0.05 level of significance; hence, the null 

hypothesis was rejected. It indicates that its correlation is significant. Furthermore, it obtained an r-value of 
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0.659, indicating a moderately strong positive correlation. This finding implies that when a teacher sense of 

efficacy is very strong, the student's non-cognitive skills are also very good. On the other hand, the correlation 

between academic motivation and non-cognitive skills yielded a p-value of 0.000, which is less than the 0.05 

level of significance; hence, the null hypothesis is rejected. It indicates significant correlation. The obtained r-

value of 0.786 indicates a strong positive correlation. This implies that when students are highly motivated, 

their non-cognitive skills are also strong. 

 

Moreover, both the teacher sense of efficacy and academic motivation showed a high positive correlation. 

This implies that both correlations are statistically significant, leading to the rejection of the respective null 

hypotheses. These results signify that teacher sense of efficacy and academic motivation play a crucial role in 

predicting non-cognitive skills among senior high school students. 

 

Table 2. Correlation Table (N= 264) 

 

 

Variables 

 Non-Cognitive Skills                         

 

r 

 

p-value 

 

Decision on Ho 

 

Interpretation 

Teacher Sense of Efficacy            .659 .000 Reject 

Moderately High 

Positive, Significant 

Correlation 

 

Academic Motivation .786 .000 Reject 

High Positive, 

Significant 

Correlation 

Level of Significance: 0.05  

Decision Rule: Reject H₀ if p < 0.05 

 

 

3.3 Regression Results 

 

Table 3 presents the predictive and criterion variables. The standardized and unstandardized beta 

coefficients, along with the p-value, the hypothesis decision, and the interpretations, are also shown. 

 

The table specifically shows that the model to forecast non-cognitive skills, using teacher sense of 

efficacy and academic motivation as predictors, is expressed as NCS = 0.139 + 0.667 + 0.551. The 

corresponding R² Value of 0.632 indicates very strong predictive power. Likewise, the p-value is 0.000, which 

is less than the 0.05 significance level. It indicates that its correlation is significant. This implies that for every 

unit change in the predictors, there is a corresponding unit change in the predicted strength of non-cognitive 

skills. The regression model demonstrated a strong and statistically significant ability to predict non-cognitive 

skills using teacher sense of efficacy and academic motivation as predictors. This finding suggests that 

strengthening teacher sense of efficacy and fostering students' academic motivation may contribute to the 

development of learners' non-cognitive skills. 
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Table 3. Regression Table (N = 264) 

 

                                         Non-Cognitive Skills (NCS) 

  

Unstandardiz

ed 

Coefficients 

Standardized Coefficients 

  

Variables B 
Std. 

Error 
Beta t Sig. 

 

Decision 

on H0 

 

Interpretation 

(Constant) .551 .118  4.681 .000      - - 

Teacher Sense 

of Efficacy 

(TSE) 

.139 .045 .171 3.063 .002 Reject 

Positive 

Significant 

Influence 

 

Academic 

Motivation 

(AM) 

.667 .056 .660 11.827 .000 Reject 

Positive 

Significant 

Influence 

 

Model Summary:  

R = 0.795 | R² = 0.632 | F (2,261) = 223.699 | p = 0.000  

Level of Significance: 0.05  

Decision Rule: Reject H₀ if p < 0.05 

Predictive Model: NCS = 0.551 + .139 (TSE) + .667 (AM) 

 

 

3.4 Teacher Sense of Efficacy and Non-Cognitive Skills Correlation 

 

The findings of this study reveal that teachers' sense of efficacy is significantly correlated with the non-

cognitive skills of Senior High School students. The result reveals a significant correlation between teachers' 

sense of efficacy and non-cognitive skills, as evidenced by respondents' experiences with academic mindset, 

academic perseverance, academic behavior, and social skills. There is tremendous consistency among the 

studies' findings worldwide on self-efficacy, which significantly impacts non-cognitive skills in a variety of 

ways. Teacher self-efficacy can lead to improved student non-cognitive skills (Hafner, 2024). Furthermore, 

Hafner's (2024) study revealed that teachers who have a strong sense of confidence in their overall teaching 

ability can effectively manage their classrooms and keep students engaged. Similarly, the findings of Miras 

(2019) revealed that teacher high self-efficacy reveals that there are high chances of student learning going on 

in the classroom (academic mindset), a wide range of learners to become independent and strategic (academic 

perseverance), and finally, suggests their high success in establishing appropriate behavior in their classroom 

(academic behavior). However, the study contradicts Emiru and Gedifew's (2024) study, which used data from 

714 selected secondary school teachers in Ethiopia's Amhara region. Their research revealed a significantly 

low correlation level between teachers' sense of efficacy and non-cognitive skills, suggesting that secondary 

school students were reluctant to develop their non-cognitive abilities. 
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3.5 Academic Motivation and Non-Cognitive Skills Correlation 

 

The findings of this study show that academic motivation has a highly significant positive correlation to 

non-cognitive skills. This supports a previous study by Shala et al. (2024), which claims that academic 

motivation is a pivotal factor influencing success, particularly in students' non-cognitive skills. They added 

that academic motivation, encompassing intrinsic and extrinsic motivation that drives students' desire and 

commitment to learning, plays a fundamental role in shaping their educational journey and is crucial for 

developing non-cognitive skills. In a similar study by Rulida et al. (2024) involving 302 senior high school 

students at General Luna National High School, the results showed a positive correlation coefficient, 

indicating a positive relationship between the respondents' non-cognitive skills and academic motivation. 

Despite this positive correlation, the study by Stankov and Lee (2025) found moderate correlations between 

academic motivation and non-cognitive domains, suggesting the need to invest in praise and encouragement. 

 

3.6 Non-Cognitive Skills as Predicted by Teacher Sense of Efficacy and Academic Motivation 

 

The study is finding that teachers' sense of efficacy and academic motivation significantly predict students' 

non-cognitive skills is consistent with previous studies. In a study by Kang et al. (2024) exploring the 

relationships among teacher support, self-efficacy, academic motivation, resilience, and non-cognitive skills, 

the results revealed direct links among these variables. It also explored the relationship between teacher 

support and academic motivational resilience, revealing mixed results specifying that instrumental aid (teacher 

effectiveness) and self-worth assurance (motivation) had both direct and indirect effects on perseverance (non-

cognitive skills). Students tend to persevere more when they sense support and respect from their teachers. 

Furthermore, they demonstrate more resilient behaviors when they possess greater academic self-efficacy, 

which is bolstered by instrumental support from teachers or by self-worth assurance. 

 

The study reinforces that proper support from teachers enhances students' motivation to learn. Although 

learning tasks may not be inherently interesting, students are motivated to complete them when they feel 

supported and valued by important figures in their lives, such as teachers who show genuine support and 

respect. Furthermore, Kang et al. (2024) added that by demonstrating empathy, awareness of students' 

perspectives, genuine concern, dedication, and accessibility, teachers can increase students' motivation and 

engagement in learning. 

 

5. Conclusion 

 

Based on findings, it was concluded that non-cognitive skills are significantly predicted by teacher sense of 

efficacy and academic motivation. The model's strength (63.2) in predicting the criterion variable is very 

strong. This result affirms the Social Cognitive Theory, which posits that human learning and behavior arise 

from the continuous and reciprocal interaction of personal, behavioral, and environmental factors. In this 

study, personal factors are represented by academic motivation, while the teacher's sense of efficacy 

represents environmental factors. Non-cognitive skills play a role in human learning and behavior. The 

behavioral factor was excluded in this study. 
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6. Recommendations 

 

Based on the conclusion, the following are recommended: 

 

1. Further study may consider additional variables not included here to account for the remaining 

36.8% of the variance in the model's strength. Qualitative research may be pursued to identify the 

potential variables. 

2. School leaders may strengthen teacher effectiveness in instructional functions and reinforce in the 

school curriculum through learning plan development, the integration of life skills, social skills, 

and values for student support mechanisms, increased student participation, and improved 

academic performance outcomes and non-cognitive abilities. 
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