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Abstract 

Dropout is one of the major problems in education, and students at risk of dropping out (SARDO) are 

those who demonstrate academic, attendance, and behavioral issues that may lead them to leave school before 

completion. This study examined the academic motivation, self-efficacy, and emotional health of students at risk 

of dropping out (SARDO) at Luis Palad Integrated High School, Tayabas City, Quezon, using SARDO data 

from the 2024-2025 academic year. Along with demographic factors, most respondents were male and came 

from families earning ₱12,000 to ₱24,000 monthly. Grade 8 students made up the largest group, while Grade 9 

had the fewest. In terms of academic motivation, respondents demonstrated moderate motivation, with intrinsic 

motivation slightly higher than extrinsic motivation. Academic self-efficacy was also moderately high, 

indicating students’ confidence in handling school challenges despite dropout risks. Emotional health, measured 

using the PERMA model (Positive emotion, Engagement, Relationship, Meaning, and Accomplishment), 

showed Meaning as the strongest and Accomplishment as the weakest. Data showed that engagement varied 

significantly by sex and family income, while grade-level differences highlighted specific weaknesses across 

areas. However, no significant relationships were found between academic motivation and emotional health or 

between academic self-efficacy and emotional health, as the correlations were weak. Based on these results, a 

guidance program called “Ligtas Panagrap Program” is suggested to pinpoint the major problems in each grade 

level in terms of Emotional Health. This program aims to support at-risk learners in maintaining academic 

participation and emotional well-being. 
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1. Introduction  

School dropout remains one of the persistent challenges in the education system. According to the 

United Nations Educational, Scientific and Cultural Organization (UNESCO, 2023), the global number of 

out-of-school children rose by 6 million in 2021 and has now reached 250 million. According to the 

Philippine Statistics Authority (PSA), as of 2016, 3.8 million Filipinos, or 1 in 10 individuals aged 6 to 24, 

were not enrolled in any educational institution. This aligns with data from Child Hope Philippines (2024), a 

nonprofit organization in the Philippines, which reports that approximately 2.13 million students drop out of 
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school annually (Staff and Staff, 2024). The Department of Education (DepEd) recognizes that enrollment 

rates have improved in recent years, but the persistent number of dropouts remains an internal challenge that 

needs to be addressed. DepEd formalized the term "Student at risk of dropping out" to identify students who 

are vulnerable to leaving school prematurely (Valisno, 2010). In response, DepEd implemented Deped Order 

74, series of 2010, The Guidelines on Mainstreaming the Dropout Reduction Program (DORP) in the Public 

Secondary Schools to reduce the dropout rate and achieve zero dropout rates using formal, non-formal, and 

informal approaches. The programs under DORP include:  Open High School Program (OHSP) which use the 

distance learning system, Effective Alternative Secondary Education (EASE) uses modules as a learning 

mode, School Initiated Interventions (SII) the interventions developed by schools to address specific dropout 

problems Other Interventions (OI) Other interventions that support the regular class program.  

For many students, academic motivation, academic self-efficacy, and emotional stability are key 

factors affecting their school performance, from attendance to active participation in school. UNESCO (2024) 

introduced the Social and Emotional Learning (SEL). SEL emphasizes the role of relationships and the 

emotional dynamics of learning, in addition to cognitive and behavioral aspects. SEL can not only strengthen 

the individual, relational, and systemic aspects of learning but also revitalize existing efforts within education 

for positive social transformation toward lasting peace and sustainable development. In the Philippines, the 

Basic Education Mental Health and Well-being Promotion Act (RA 12080 of 2024), in Sec. 4, School-Based 

Mental Health Program and School-Based Mental Health Services, mandates the Department of Education to 

create mental health and well-being programs in every school to focus on the mental health and well-being of 

all learners. The implementation of the existing mental health program of the DepEd shall be strengthened 

through the development of a School-Based Mental Health Program to promote and ensure the mental health 

and well-being of all learners in all public and private schools.  

The researcher aims to investigate the relationship among academic motivation, academic self-efficacy, 

and emotional health among students identified as being at risk of dropping out. The study seeks to provide 

evidence-based recommendations for creating a guidance intervention program intended for students at risk of 

dropping out (SARDO).  Structure 

1.1. Background of the study 

Students who drop out of school struggle not only with academics but also with their inner well-

being. When motivation fades and learning become overwhelming, this often leads to stress, anxiety, and low 

self-worth. The loss of academic drive and the decline in emotional health reinforce each other, creating a 

cycle that pushes students further away from school. Luis Palad Integrated High School in Tayabas City, one 

of the largest public schools in Quezon Province with 6,146 enrollees across Junior High School and Senior 

High School, is not exempt from the continuous rate of students at risk of dropping out (SARDO). Luis Palad 

Integrated High School offers only the Open High School Program (OHSP) and School-Initiated Interventions 

(SII), such as guidance interviews, for students identified as SARDO to address the ongoing risk of dropping 

out. According to data from the Luis Palad Integrated High School Guidance and Counseling Office, the 

number of students at risk of dropping out (SARDO) over the last five years is as follows: 
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Table 1  

LPIHS SARDO data for the last five years 

Academic Year No. of SARDO 

2019-2020 51 

2020-2021  9 

2021-2022 7 

2022-2023 53 

2023-2024 56 

 

1.2. Theoretical Framework 

Academic motivation, academic self-efficacy, and emotional health are major factors that influence 

students' persistence and success in their school life. Bandura's Social Cognitive Theory is one of the strongest 

frameworks for understanding academic motivation and emotional health in individuals. In his theory of 

Triadic Reciprocal Determinism, Bandura demonstrates that the factors influencing human action, motivation, 

and learning are these 3 factors: (1) personal factors, focusing on beliefs, expectations, personality traits, and 

self-efficacy; (2) behavior, the human actions that can reinforce personal beliefs and the environmental state; 

and (3) the environment, including the social circles in which individuals belong (Bandura, 1997).  

Self-Determination Theory distinguishes between intrinsic and extrinsic motivation and emphasizes 

that both types focus on autonomy, competence, and relatedness. Intrinsic motivation drives the quality of 

performance, while extrinsic motivation drives quantity and compliance (Ceraasoli et al., 2019). Intrinsic 

motivation pushes people to engage in certain actions or activities because they are personally interesting or 

rewarding. It is self-driven and characterized by feelings of enjoyment, interest, and satisfaction in the activity 

itself. By contrast, extrinsic motivation is externally driven and characterized by external factors such as 

grades, money, or praise that serve as incentives to engage in a behavior or activity. Extrinsic motivation can 

take many forms, such as rewards, like receiving a prize for completing a task, or punishment, such as being 

given a penalty for not completing a task (Ryan & Deci, 2020).   

In Seligman's (2011) PERMA Model of Well-Being, which outlines five domains of emotional 

health, Positive Emotion, Engagement, Relationships, Meaning, and Accomplishment serves as the 

foundation for this study. The model has been widely applied across educational contexts to explain students' 

well-being and resilience. The PERMA model offers multiple perspectives for understanding the emotional 

health elements that support resilience and academic engagement among Students at Risk of Dropping Out 

(SARDO). 

Figure 1  

PERMA Model of Well-Being linked with SARDO emotional health. 

 

 

 

 

 

1594

ROMINA JOY S. CRUZAT / International Journal of Research Publications (IJRP.ORG)

www.ijrp.org



  

Schools implementing PERMA-based interventions resulted in improvements in student belonging and 

reductions in dropout (Norrish et al., 2015). The PERMA model is used in Positive Psychology to design and 

enhance interventions focused on emotional well-being, which buffer against stress and academic 

disengagement that contribute to dropout risk. Section headings 

1.3. Research Paradigm 

This section presents the variable to be used in the study 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

 

 

 

 

 

The research investigates how the independent variables, including respondents’ profiles (sex, grade level, 

and family monthly income), academic motivation (intrinsic and extrinsic), and academic self-efficacy of 

SARDO, influence their emotional health across the five PERMA domains (positive emotion, engagement, 

relationships, meaning, and accomplishment). It also seeks knowledge to develop effective guidance 

interventions or the “Ligtas Pangrap” Program, targeting the needs of Students at Risk of Dropping out in 

terms of academic motivation, to assess their academic self-efficacy and the state of their emotional health. 

The researcher is committed to ensuring that students understand the role of education in their lives, 

especially those exposed to academic risks. 

1.4. Statement of the problem 

This study aimed to determine the relationship between Academic Motivation, Academic Self-efficacy, 

and Emotional Health among Students at Risk of Dropping Out at Luis Palad Integrated High School. 

Specifically, it aimed to answer the following question:  
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1. What is the profile of the respondents as to: 

1.1 sex; 

1.2 grade level; and 

1.3 family Income?  

2. What are the academic motivations received by the SARDO in terms of:  

2.1 intrinsic motivation; and 

2.2 extrinsic motivation? 

3. What is the level of Academic Self-Efficacy perceived by the SARDO?  

4. What is the level of Emotional health perceived by the SARDO in terms of:  

4.1 positive emotion; 

4.2 engagement; 

4.3 relationships; 

4.4 meaning; and 

4.5 accomplishment? 

5. Is there a significant difference in emotional health among SARDO when grouped according to 

demographic profile? 

6. Is there a significant relationship between academic motivation and the emotional health of the 

respondents? 

7. Is there a significant relationship between academic self-efficacy and the emotional health of the 

respondents? 

8. What guidance programs can be offered to address the findings of the study? 

1.5. Hypotheses 

The following null hypotheses was tested at 0.5 level of significance:  

1. There is no significant difference in emotional health among SARDO when grouped according to 

demographic profile. 

2. There is no significant relationship between academic motivation and respondents' emotional health. 

3. There is no significant relationship between academic self-efficacy and emotional health of the 

respondents. 

1.6. Significance of the study 

This study addressed the needs of Students at Risk of Dropping Out (SARDO), particularly in the contexts 

of academic motivation, the level of their academic self-efficacy, and the state of emotional health among 

students who are at risk of dropping out.  

Students at risk of dropping out (SARDO). This research identified how Students at risk of dropping out 

were affected by the level of academic motivation they received, their academic efficacy, and their emotional 

health, which together contributed to academic burden and near disinterest in attending school. 

Teachers. This research identified how teachers could help our students at risk of dropping out become 

academically motivated, boost their academic self-efficacy, and provide sufficient emotional support to 

continue in school.  

Guidance Counselor/Designate. This research identified the guidance programs that encourage students 

at risk of dropping out (SARDO) to pursue school.   

Parents. This research informed the parents about how to provide the necessary motivation and emotional 

support that can strengthen their children’s persistence in school.  
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School Heads. This research guided the school administrators to provide a research-based program that 

supports learners who are at risk of dropping out.  

Future Researchers.  This research contributed to the growing literature on academic motivation and 

emotional health, particularly for students at risk of dropping out.  

1.7. Scope and limitation of the study 

This study focused on exploring the academic motivation, academic self-efficacy, and emotional health of 

the Students at Risk of Dropping Out (SARDO) at Luis Palad Integrated High School. Specifically, it 

examined academic motivation in terms of intrinsic and extrinsic motivation, measured the level of their 

academic self-efficacy, and assessed their emotional health using the PERMA model (Positive Emotion, 

Engagement, Relationship, Meaning, and Accomplishment). The primary participants were the SARDO 

identified by the guidance and counseling office in academic year 2024-2025 based on their academic 

performance, attendance, and behavioral records. The findings served as the basis for designing a proposed 

guidance intervention program, “Ligtas Pangarap Program,” that addressed academic motivation, academic 

self-efficacy, and the emotional challenges of students at risk of dropping out.  

The study is limited to SARDO within Luis Palad Integrated High School and does not include other 

schools in the division. Data collection relied on a self-report questionnaire, which may be influenced by 

students’ willingness to share information or by response biases. Moreover, the study focused only on 

academic motivation, academic self-efficacy, and emotional health. Other factors, such as early pregnancy 

and physical illnesses, are beyond the scope of this research but can also significantly affect dropout risk. 

 

1.8. Definition of terms 

To ensure a better understanding of this research, the following terms used in this study were defined 

operationally; 

• Academic Motivation. This refers to the internal and external factors that influences the students to 

keep engage and show willingness to move forward in school.  

• Academic Self-Efficacy. This refers to students’ self confidence in handling academic challenges.  

• Accomplishment. This refers to students pursuing their academic goal and success.  

• Emotional Health. This refers to the feeling or state of being able to regulate emotions effectively 

such us coping with stress academically.  

• Engagement. This refers to devoting oneself in school activity.  

• Extrinsic Motivation. This refers to the external rewards given that create motivation for students.  

• Intrinsic Motivation. This refers to the internal desire to pursue learning despite challenges. 

• Meaning. This refers in person having a sense of purpose and belonging to something bigger than 

oneself. 

• Positive Emotion. This refers to the student’s ability to handle stress and keep clear when they 

practice positive emotions.  

• Relationships. This refers in peers, family, teachers and school community relationships as 

supportive connections for students. 

• Students at Risk of Dropping Out (SARDO). This refers to students shows academic, attendance 

and behavior issues that might lead them leaving school before completion.  
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2. Research Methodology 

2.1. Research Design 

        The research problem focused on the academic motivation, academic self-efficacy, and emotional 

health of students at risk of dropping out (SARDO) at Luis Palad Integrated High School in Tayabas City, 

Quezon. The researcher used the descriptive-developmental method, which, according to Mertens (2020), is 

often applied in educational and psychological contexts to capture both current states and progressions or 

developmental trends in human learning and behavior. It included the collection of data through a descriptive 

survey questionnaire that measured academic motivation, academic self-efficacy, and emotional health for 

students at risk of dropping out, and the data were used to formulate a guidance program intended for 

SARDO. 

2.2. Respondents of the study 

The respondents of the study were the 107 from Grade 8 to Grade 12 students at risk of dropping-out 

(SARDO) in Luis Palad Integrated High School (LPIHS), Tayabas City School Year 2024-2025.  

 

 

 

 

 

 

 

 

 

 

The researcher chose Luis Palad Integrated High School as the school for her study because the school 

lacks programs to support SARDO despite the increasing rate of SARDO. Because the researcher works at the 

institution, it is easier to access respondents and gather data, and to provide a guidance program intended for 

SARDO focusing on academic motivation, academic self-efficacy, and emotional health. 

2.3. Sampling Technique 

  The researcher used purposive sampling to select the respondents. Purposive sampling is a 

nonprobability technique that selects respondents based on their characteristics or relevance to the study. The 

participants of the study were selected from the SARDO list for academic year 2024-2025, provided by the 

guidance office, to ensure that the participants were the most relevant to the study.  

2.4. Research Instrument 

The primary research instrument used in this study is a self-constructed questionnaire designed to measure 

the academic motivation, academic self-efficacy, and emotional health of Students at Risk of Dropping Out 

(SARDO) at Luis Palad Integrated High School. The questionnaire underwent content validation by a panel of 

experts, including guidance counselors and research advisers, to ensure clarity, relevance, and alignment with 

the study’s objectives. The instrument was developed based on the study’s conceptual and theoretical 
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frameworks and related literature, and it is structured into three major parts: academic motivation with sub 

variables of intrinsic and extrinsic motivation; the level of respondents’ academic self-efficacy; and emotional 

health using the 5 domains of the PERMA model (positive emotion, engagement, relationships, meaning, and 

accomplishment). 

The questionnaire used a four-point Likert scale, in which respondents indicated the extent of their 

agreement with each statement using the following scale, with 4 as Strongly Agree, 3 as Agree, 2 as Disagree, 

and 1 as Strongly Disagree.  

A likert scale was used to determine the relation among the respondents on the presented variables. 

 

 

 

 

 

 

 

 

 

2.5. Data gathering procedure 

After the external and internal validators, including a panel of experts such as the research adviser, 

research panelist, and guidance counselors, validated and approved the research questionnaire, the researcher 

sought approval from the Department of Education division office in Tayabas, Quezon, for the research 

proposal. Once approval was granted, the researcher coordinated with the guidance office of Luis Palad 

Integrated High School to obtain SARDO data for academic year 2024-2025. The researcher then conducted 

data gathering by distributing the validated self-survey questionnaire to the identified SARDO. 

For ethical reasons, the parents and pupils were provided with an informed consent letter that outlined the 

study's goal, the ability to withdraw from participation, the right to confidentiality, and the handling and 

storage of the data.  

 With the help of a statistician, the researcher totaled and analyzed the data after the researcher-made 

instrument was completed. After being organized, the collected data will be condensed. 

2.6. Statistical treatment of data 

For the analysis and interpretation of the collected data, the study employed the following:  

 Mean. This was used to measure the responses of the students in the given questions/indicators in the 

instrument. 

Frequency/Percentage. The frequency/percentage were used to describe the profile of the respondents in 

terms of age, sex, and family income.  

F-Test/ ANOVA. The F-Test/ANOVA was used to determine the significant difference on emotional 

health when grouped according to age, sex and family income. 

Pearson Product Moment of Correlation. The pearson product moment of correlation was used to 

determine the significant relationship between the academic motivation, academic self-efficacy and emotional 

health. 
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3. Results and Discussion 

 

3.1. Summary of findings 

The study was conducted to determine the relationship among academic motivation, academic self-

efficacy, and emotional health among Students at Risk of Dropping Out (SARDO) at Luis Palad Integrated 

High School. It also aimed to describe the respondents' profile, determine the levels of academic motivation, 

academic self-efficacy, and emotional health, test for significant differences and relationships among the 

variables, and use the findings as a basis for a proposed guidance program. 

The study used a descriptive-correlational research design. The respondents were 107 students at risk of 

dropping out at Luis Palad Integrated High School during School Year 2024–2025. They were selected 

through stratified purposive sampling from the list provided by the Guidance and Counseling Office. 

The data were collected using a self-constructed questionnaire that underwent content validation by 

experts. The instrument assessed academic motivation, including intrinsic and extrinsic motivation, academic 

self-efficacy, and emotional health, including positive emotion, engagement, relationships, meaning, and 

accomplishment. 

Frequency and percentage were used to describe the respondents' profile. Mean and standard deviation 

were used to determine the levels of academic motivation, academic self-efficacy, and emotional health. The 

t-test and one-way analysis of variance were used to determine significant differences in emotional health 

across demographic groups, while Pearson product-moment correlation was used to test significant 

relationships between academic motivation and emotional health and between academic self-efficacy and 

emotional health. The results served as the basis for the proposed guidance program for SARDO. 

 

3.2. Findings 

The following are the significant findings of the study: 

Profile of the respondents 

Most respondents were male, comprising 76 or 71.00 percent, while 31 or 29.00 percent were female. As 

to grade level, Grade 8 had the highest frequency with 29 or 27.10 percent, followed by Grade 12 with 26 or 

24.30 percent, while Grade 9 had the lowest frequency with 13 or 12.10 percent. In terms of family monthly 

income, most respondents belonged to families earning Php 12,000–24,000 monthly, with 70 or 65.40 

percent. 

Academic motivation of the respondents 

The respondents agreed on both dimensions of academic motivation. Intrinsic motivation had an overall 

mean of 3.41, while extrinsic motivation had an overall mean of 3.33. This showed that the respondents still 

possessed both internal and external sources of motivation for school participation, with intrinsic motivation 

slightly higher. 

Academic self-efficacy of the respondents 

The respondents agreed on the indicators of academic self-efficacy, with an overall mean of 3.31. This 

indicated that they generally believed they could manage academic tasks and school demands, despite being 

identified as students at risk of dropping out. 
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Emotional health of the respondents 

The respondents agreed across all domains of emotional health. Positive emotion had an overall mean of 

3.22, engagement 3.17, relationships 3.27, meaning 3.33, and accomplishment 3.15. Among the five domains, 

meaning had the highest mean, while accomplishment had the lowest mean. 

Test of significant difference in emotional health when grouped according to demographic profile 

When grouped by sex, only engagement showed a significant difference, while positive emotion, 

relationships, meaning, and accomplishment did not. Males had a higher mean in engagement than females, 

while females were slightly higher than males in meaning. In terms of grade level, Grade 11 registered the 

highest score in meaning, while Grade 8 scored highest in accomplishment. When grouped by family monthly 

income, only engagement showed a significant difference, while the other domains did not. Families earning 

below 12,000 monthly obtained the highest score in engagement.  

Test of significant relationship between academic motivation and emotional health 

No significant relationship was found between academic motivation and the respondents' emotional health. 

None of the correlation coefficients between intrinsic motivation and the five domains of emotional health 

reached significance. Likewise, none of the correlation coefficients between extrinsic motivation and 

emotional health reached significance.  

Test of the significant relationship between academic self-efficacy and emotional health 

No significant relationship was found between academic self-efficacy and respondents' emotional health. 

Although the correlation coefficients were positive, all values remained weak and did not reach statistical 

significance. 

Proposed guidance program 

Based on the findings, a proposed guidance program may be offered to respondents. The program focuses 

on strengthening academic motivation, enhancing academic self-efficacy, supporting positive emotions and 

coping, improving engagement, developing meaning and accomplishment, and strengthening the home-school 

partnership. 

The program is anchored in the descriptive and inferential findings, specifically the data from the 

inferential question on significant differences in emotional health among SARDO students when grouped by 

grade level. Each grade level has distinct areas of weakness in emotional health. The “Ligtas Pangarap 

Program” addresses these vulnerable areas and formulates activities anchored in them. The “Ligtas Pangarap” 

Program is an intervention program designed for SARDO students in each grade level. It targets the areas of 

weakness or needs for intervention across the five domains of emotional health for each grade level. The 

program includes the key findings, focus area, major activities, objective, persons involved, time frame, 

expected outcome, and evaluation tool. 
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Proposed Guidance Program “Ligtas Pangrap Program” Based on the Findings of the Study 
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3.3. Conclusions 

Based on the findings of the study, the following conclusions were drawn: 

1. The hypothesis that there is no significant difference in emotional health among SARDO when 

grouped by demographic profile is partially supported, as significant differences were found in 

engagement, meaning, and accomplishment, while the other domains showed no significant 

differences. 

2. The hypothesis that there is no significant relationship between academic motivation and the 

respondents' emotional health is supported. 

3. The hypothesis that there is no significant relationship between academic self-efficacy and the 

respondents' emotional health is supported. 

 

3.4. Recommendations 

Based on the findings and conclusions of the study, the following recommendations are formulated: 

1. The proposed guidance program “Ligtas Pangrap” may be used for students at risk of dropping out 

(SARDO) to help them target areas of their emotional health that may be burdensome to them.  

2. Teachers may provide classroom practices aligned with the “ligtas pangarap” program in identified 

SARDO and partner with the guidance office to implement the program.  

3. The Guidance Counselor or Guidance Designate may implement the proposed Ligtas Pangarap 

Program to strengthen the emotional health of Students at Risk of Dropping Out. 

4. Parents may be encouraged to work closely with the school to monitor attendance, support school-

related responsibilities, and provide emotional encouragement to learners at risk of dropping out. 

5. School heads and guidance personnel may design interventions that are responsive to sex, grade 

level, and family circumstances, particularly in areas where significant differences were found. The 

school may strengthen home-school partnerships, case monitoring, and follow-up support so that 

students identified as SARDO receive timely and continuous intervention. 

6. Future researchers may conduct similar studies in other schools or include other variables that may 

influence dropout risk, such as family functioning, peer influence, school climate, or mental health 

concerns. 

 

 

 

 

 

 

1603

ROMINA JOY S. CRUZAT / International Journal of Research Publications (IJRP.ORG)

www.ijrp.org



    

4. References 

Acosta-Gonzaga E. (2023). The Effects of Self Esteem and Academic Engagement on University 
Students’ Performance. 13(4), 348; https://www.mdpi.com/2076-328X/13/4/348  

Aldao, A. & Nolen-Hoeksema, S. (2019). Journal of Abnormal Psychology, 128(6), 517–533 
https://www.sciencedirect.com/science/article/abs/pii/S0272735809001597?via%3Dihub 

Amrai K, Motlagh S, Zalani H & Parhon H. (2011) The relationship between academic motivation 
and academic achievement students doi:10.1016/j.sbspro.2011.03.111 

Bailon, M. A., Reyes, J. M., & Santos, R. P. (2017). Motivation in physical education among Filipino 
high school students. In Proceedings of the 9th International Conference on Computer 
Supported Education (pp. 123–130). SCITEPRESS. Retrieved from 
https://www.scitepress.org/Papers/2017/70612/70612.pdf 

Bandura, A. (1997). Self-efficacy: The exercise of control. New York: Freeman. 
Berger, N., & Archer, J. (2016). School socio-economic status and student socio-academic 

achievement goals in upper secondary contexts. Social Psychology of Education, 19(1), 
175–194 https://link.springer.com/article/10.1007/s11218-015-9324-8  

Baroro, M., Perpetua, A., Trinidad, R., Pardillo, J., and Vedra, S., (April, 2024) Response of 
Students to K-12 Program Implementation Using Dropout Rates as Basis in Secondary 
Schools in Iligan City, Lanao Del Norte. https://ijsmsjournal.org/2024/volume-7%20issue-
2/ijsms-v7i2p110.pdf  

Batz, C., & Tay, L. (2017). Gender Differences in Subjective Well-Being. 
https://www.researchgate.net/profile/LouisTay/publication/321058044_Gender_Differences
_in_Subjective_Well-Being/links/5a0af802a6fdccc69ed9c588/Gender-Differences-
inSubjective-Well-Being.pdf?origin=publication_detail 

Bowers, A. J., & Sprott, R. (2012). Examining the multiple trajectories associated with dropping out 
of high school. Journal of Educational Psychology, 104(3), 743–765. 
https://psycnet.apa.org/doiLanding?doi=10.1037%2Fa0027750  

Bulacan, J. L., Bernardo, B. D., & Alfonso, X. J. (2025). Academic resilience of students to school 
engagement through perceived emotional support from the instructor. 
https://www.upo.es/revistas/index.php/IJERI/article/view/7556 

Bulut, M., & Bulbul Y. (2025) Hierarchical effect of Academic self-efficacy and socio-demographic 
characteristics on satisfaction and dropout of students with disability in Higher Education 
Department. https://files.eric.ed.gov/fulltext/EJ1414323.pdf  

Butler, J., & Kern, M. L. (2016). The PERMA-Profiler: A brief multidimensional measure of 
flourishing. International Journal of Wellbeing, 6(3), 1–48. 
https://www.internationaljournalofwellbeing.org/index.php/ijow/article/view/526/579  

Capuyan, V. E., Caramto, A. M. J., Dionisio, J. S., Dionesio, M. S., Galangey, I. D., & Pasion, M. K. 
I. C. (2024). Extrinsic and intrinsic motivation and academic performance of pupils at 
Quezon District Public Elementary Schools. Cognizance Journal of Multidisciplinary 
Studies, 4(5), 54–66. https://cognizancejournal.com/vol4issue5/V4I505.pdf  

Chouinard, R., Karsenti, T., & Roy, N. (2017). Relations among competence beliefs, utility value, 
achievement goals, and effort in high school. Contemporary Educational Psychology, 48, 
42–55.  

Cobo-Rendón, R., Hojman, V., García-Álvarez, D., & Cobo Rendon, R. (2023). Academic emotions, 
college adjustment, and dropout intention in university students.  

Cocorada E., Curtu A., Nastasa L. & Vorovencii L. (14 May 2022) Academic Success, Emotional 
Intelligence, Well-Being and Resilience of First-Year Forestry Students. 
https://www.mdpi.com/1999-4907/13/5/758 

1604

ROMINA JOY S. CRUZAT / International Journal of Research Publications (IJRP.ORG)

www.ijrp.org

https://www.mdpi.com/2076-328X/13/4/348
https://www.sciencedirect.com/science/article/abs/pii/S0272735809001597?via%3Dihub
https://www.scitepress.org/Papers/2017/70612/70612.pdf
https://link.springer.com/article/10.1007/s11218-015-9324-8
https://ijsmsjournal.org/2024/volume-7%20issue-2/ijsms-v7i2p110.pdf
https://ijsmsjournal.org/2024/volume-7%20issue-2/ijsms-v7i2p110.pdf
https://www.researchgate.net/profile/LouisTay/publication/321058044_Gender_Differences_in_Subjective_Well-Being/links/5a0af802a6fdccc69ed9c588/Gender-Differences-inSubjective-Well-Being.pdf?origin=publication_detail
https://www.researchgate.net/profile/LouisTay/publication/321058044_Gender_Differences_in_Subjective_Well-Being/links/5a0af802a6fdccc69ed9c588/Gender-Differences-inSubjective-Well-Being.pdf?origin=publication_detail
https://www.researchgate.net/profile/LouisTay/publication/321058044_Gender_Differences_in_Subjective_Well-Being/links/5a0af802a6fdccc69ed9c588/Gender-Differences-inSubjective-Well-Being.pdf?origin=publication_detail
https://psycnet.apa.org/doiLanding?doi=10.1037%2Fa0027750
https://files.eric.ed.gov/fulltext/EJ1414323.pdf
https://www.internationaljournalofwellbeing.org/index.php/ijow/article/view/526/579
https://cognizancejournal.com/vol4issue5/V4I505.pdf


  

Czekierdaa K.,Banika A.,Parkb C. & Luszczynskaa A. (October 2016) Meaning in life and physical 
health: systematic review and meta-analysis. 
https://spiritualitymeaningandhealth.uconn.edu/wp-
content/uploads/sites/2598/2019/03/Meaning-in-life-and-physical-health-systematic-review-
and-meta-analysis.pdf  

Datu J., Valdez J. & Yang W. (January 2022) The academically engaged life of mastery-oriented 
students: Causal ordering among positive emotions, mastery-approach goals, and 
academic engagement. 
https://www.sciencedirect.com/science/article/abs/pii/S2530380521000095 

Denissen, J. J., Penke, L., Schmitt, D. P., & van Aken, M. A. (2018). Self-esteem reactions to social 
interactions: Evidence for sociometer mechanisms across cultures. Journal of Personality 
and Social Psychology, 114(1), 103–122.  

Deped Order 74, series of 2010. The Guidelines on Mainstreaming the Dropout Reduction Program 
(DORP) in the Public Secondary Schools. 

Drew, C. (2024, May 28) Intrinsic and Extrinsic Motivation (Complete Guide). 
https://helpfulprofessor.com/intrinsic-vs-
extrinsicmotivation/#Examples_of_Intrinsic_Motivation_in_the_Classroom 

Enguidanos, D., González-Cabanillas, J., & García-Fernández, J. M. (2023). Academic emotions 
and regulation strategies: Interaction with higher education dropout ideation. Education 
Sciences, 13(11), 1152 https://www.mdpi.com/2227-7102/13/11/1152  

Escobar, M., Rodríguez, P., & Gómez, L. (2021). Emotional regulation difficulties as predictors of 
dropout risk in secondary students. Learning and Individual Differences, 89, 102005. 
https://doi.org/10.1016/j.lindif.2021.102005 

Fadilah, S. H., Noer, A. H., Cahyadi, S., Qodariah, L., & Novianti, L. E. (2019). Relationship 
between parental autonomy support and academic motivation among junior high students. 
Jurnal Psikologi Pendidikan & Konseling, 5(2), 89–96.   

Fokkens-Bruinsma, M., Vermue, C., Deinum, J., & Van Rooij, E. (2020). First-year academic 
achievement: the role of academic self-efficacy, self-regulated learning and beyond 
classroom engagement. Assessment & Evaluation in Higher Education, 46(7), 1115–1126.  

Freeman, J., & Simonsen, B. (2015). Examining the impact of policy and practice interventions on 
reducing high school dropout. The High School Journal, 98(4), 290–311. 

Gallego, M.G., Perez de los Cobos, A.P., & Gallego, J.C.G. (2021). Identifying Students at Risk to 
Academic Dropout in Higher Education. Education Sciences, 11(8), 427. 
https://doi.org/10.3390/educsci11080427  

García-García, J., et al. (2021). Intrinsic motivation and school dropout risk. Psicología Educativa, 
27(2), 137–144.  

Gázquez, J. J., et al. (2019). Risk and protective factors for school dropout: Self-esteem and 
emotional well-being. Psychology in the Schools, 56(6), 976–986.  

Ghareib, H. S., Al-Osail, A. F., Abdellatif, M. S., & Ibrahim, A. R. (2025). The Mediating Role of 
Academic Resilience in the Relationship Between Positive Emotions and Test Anxiety 
Among Muslim Undergraduate Students. Islamic Guidance and Counseling Journal, Vol. 9, 
No. 1 (2026). 
https://journal.iaimnumetrolampung.ac.id/index.php/igcj/article/view/6930/2506  

Ginns, P., Freebody, K., Anderson, M., & O’Connor, P. (2021). Student experience of creativity in 
Australian high school classrooms: A componential model. Learning and Individual 
Differences, 91, 102057. https://doi.org/10.1016/j.lindif.2021.102057  

Gonida, E. N., & Cortina, K. S. (2019). Parental involvement in education and students’ academic 
self-efficacy. Contemporary Educational Psychology, 58, 193–204.  

1605

ROMINA JOY S. CRUZAT / International Journal of Research Publications (IJRP.ORG)

www.ijrp.org

https://spiritualitymeaningandhealth.uconn.edu/wp-content/uploads/sites/2598/2019/03/Meaning-in-life-and-physical-health-systematic-review-and-meta-analysis.pdf
https://spiritualitymeaningandhealth.uconn.edu/wp-content/uploads/sites/2598/2019/03/Meaning-in-life-and-physical-health-systematic-review-and-meta-analysis.pdf
https://spiritualitymeaningandhealth.uconn.edu/wp-content/uploads/sites/2598/2019/03/Meaning-in-life-and-physical-health-systematic-review-and-meta-analysis.pdf
https://www.sciencedirect.com/science/article/abs/pii/S2530380521000095
https://helpfulprofessor.com/intrinsic-vs-extrinsic
https://helpfulprofessor.com/intrinsic-vs-extrinsic
https://www.mdpi.com/2227-7102/13/11/1152
https://doi.org/10.1016/j.lindif.2021.102005
https://journal.iaimnumetrolampung.ac.id/index.php/igcj/article/view/6930/2506
https://doi.org/10.1016/j.lindif.2021.102057


    

González, A., Holbein, M., & Quiles, M. (2017). Parental autonomy support and intrinsic motivation. 
Learning and Instruction, 52, 103–113.  

Gray D., McElveen T, Green B & Bryant L. (January 2020). Engaging Black and Latinx students 
through communal learning opportunities: A relevance intervention for middle schoolers in 
STEM elective classrooms. 
https://www.sciencedirect.com/science/article/abs/pii/S0361476X19304382 

Guo L.,Niu Y., Li X.,Li Y., & Xue Z., Yang G., (April 2025) Sense of meaning in life, self-acceptance, 
and prosocial behavior: an application of network analysis methods. 
https://www.frontiersin.org/journals/psychology/articles/10.3389/fpsyg.2025.1533687/full 

Heerde, J. A., Hemphill, S. A., & Scholes-Balog, K. E. (2019). The impact of supportive 
relationships on school dropout risk. Journal of Adolescence, 72, 36–47.  

Hinton, C. (2016). Intrinsically Motivated: How to foster authentic student motivation and build a 
classroom of engaged, tenacious learners. https://www.gse.harvard.edu/ideas/usable-
knowledge/16/09/intrinsically-motivated 

Hirani S.,Ojukwu E., & Bandara N. Understanding the Role of Prosocial Behavior in Youth Mental 
Health: Findings from a Scoping Review. https://www.mdpi.com/2673-7051/2/3/28  

Howard, J., Bureau, J., Guay, F., Chong, J., & Ryan, R. M. (2021). Student motivation and 
engagement: A self-determination theory perspective. Educational Psychologist, 56(2), 
165–177.  

Hu, H., You, Y., Ling, Y. et al. The development of prosocial behavior among adolescents: A 
positive psychology perspective. Curr Psychol 42, 9734–9742 (2023). 
https://doi.org/10.1007/s12144-021-02255-9  

Işıkgöz, M. E. (2025). Intrinsic vs. extrinsic motivation in high school physical education: A cross-
sectional study. PLOS ONE, 20(4), e0327393. 
https://doi.org/10.1371/journal.pone.0327393 

Jaafar, W. Sulong, R., & Wang X. (2025) Building better learners: exploring positive emotions and 
life satisfaction as keys to academic engagement. 
https://www.frontiersin.org/journals/education/articles/10.3389/feduc.2025.1535996/full  

Joo, Y. J., Oh, E., and Kim, S. M. (2015). Motivation, instructional design, flow, and academic 
achievement at a Korean online university: a structural equation modeling study. J. Comput. 
High. Educ. 27, 28–46. doi: 10.1007/s12528-015-9090-9 

Kadlimatti, R. I. (2022). A study of school adjustment and academic achievement among students. 
In Sonia college of Education, International Journal of Innovative Research in Technology 
(Vol. 9, Issue 4, pp. 187–188) [Journal-article]. 

Kaya, O. S., and Ercag, E. (2023). The impact of applying challenge-based gamification program on 
students' learning outcomes: academic achievement, motivation and flow. Educ. Inf. 
Technol. https://link.springer.com/article/10.1007/s10639-023-11585-z  

Kern, M. L., Waters, L., Adler, A., & White, M. A. (2015). A multidimensional approach to measuring 
well-being in students: Application of the PERMA framework. The Journal of Positive 
Psychology, 10(3), 262–271. 
https://www.tandfonline.com/doi/full/10.1080/17439760.2014.936962  

Khaliq, S., Zahrah, M., & Javed, M. A. (2023). Extrinsic motivation and students’ academic 
achievement: A correlational study. Journal of Development and Social Sciences. 
https://ojs.jdss.org.pk/journal/article/view/471/353  

Krok, D. (2018) When is Meaning in Life Most Beneficial to Young People? Styles of Meaning in Life 
and Well-Being Among Late Adolescents. J Adult Dev 25, 96–106 (2018). 
https://doi.org/10.1007/s10804-017-9280-y 

King LA, & Hicks JA. The science of meaning in life. (2021) 

1606

ROMINA JOY S. CRUZAT / International Journal of Research Publications (IJRP.ORG)

www.ijrp.org

https://www.gse.harvard.edu/ideas/usable-knowledge/16/09/intrinsically-motivated
https://www.gse.harvard.edu/ideas/usable-knowledge/16/09/intrinsically-motivated
https://www.mdpi.com/2673-7051/2/3/28
https://doi.org/10.1007/s12144-021-02255-9
https://www.frontiersin.org/journals/education/articles/10.3389/feduc.2025.1535996/full
https://link.springer.com/article/10.1007/s10639-023-11585-z
https://www.tandfonline.com/doi/full/10.1080/17439760.2014.936962
https://ojs.jdss.org.pk/journal/article/view/471/353
https://doi.org/10.1007/s10804-017-9280-y


  

https://www.annualreviews.org/content/journals/10.1146/annurev-psych-072420-122921 
Kumari D., & Ahmad L. (2025) A Study on Psychological Well-Being and Resilience of Senior 

Secondary School Students in Relation to Gender and Academic Achievement: An 
Empirical Study https://jier.org/index.php/journal/article/view/2436 

Kumasaka K., Walker R. & Pelliccione L. (2025) Online higher education student engagement: 
finding flow. https://www.tandfonline.com/doi/pdf/10.1080/01587919.2025.2571896 

Legault, L., Green-Demers, I., & Pelletier, L. (2006). Why do high school students lack motivation? 
Journal of Educational Psychology, 98(3), 567–582.  

Li, JB., Dou, K. & Liang, Y. The Relationship Between Presence of Meaning, Search for Meaning, 
and Subjective Well-Being: A Three-Level Meta-Analysis Based on the Meaning in Life 
Questionnaire. J Happiness Stud 22, 467–489 (2021). https://doi.org/10.1007/s10902-020-
00230-y 

Li, K., Wang, H., Siu, O. L., & Yu, H. (2024). How and when resilience can boost student academic 
performance: a weekly diary study on the roles of self-regulation behaviors, grit, and social 
support. J. Happiness Stud. 25:36. doi: 10.1007/s10902-024-00749-4 

Liu F.  Li H. Sun H. Wang P. & Qin M. (2025) Adolescents’ academic achievement and meaning in 
life: the role of self-concept clarity 
https://www.frontiersin.org/journals/psychology/articles/10.3389/fpsyg.2025.1596061/full.  

Liu J. (December 2024) Students’ Flow-Experience in the College Physical Education Classroom. 
https://www.researchgate.net/publication/387476356_Students%27_Flow-
Experience_in_the_College_Physical_Education_Classroom 

Liu, X., Zhang, Y. & Cao, X. (2024) Achievement goal orientations in college students: longitudinal 
trajectories, related factors, and effects on academic performance. Eur J Psychol Educ 39, 
2033–2055 (2024) https://link.springer.com/article/10.1007/s10212-023-00764-8#citeas 

Lyu, A.,& Kudaibergenova A. (September 2025) The Influence of Cultivating Positive Emotions on 
the Academic Performance of High School Students. 
https://www.researchgate.net/publication/396861213_The_Influence_of_Cultivating_Positiv
e_Emotions_on_the_Academic_Performance_of_High_School_Students  

Lyu C, 2023, “Relations between perceived social support and prosocial behavior among Chinese 
college students during online learning: Testing mediation and moderation models of 
meaning in life", https://www.sciencedirect.com/science/article/pii/S2405844024137085 

Manayan, M. B., Cabaral, J. O., & Alberto, E. C. (2021). Factors Affecting Students at Risk of 
Dropping Out (SARDO) in Academic Studies. Department of Education. https://e-
saliksik.deped.gov.ph/wpcontent/uploads/2023/09/IX_2021_ManayanCabaralAlberto_Facto
rs-Affecting-Students-at-Risk-of-Dropping-Out-SARDO-in-Academic-Studies.pdf  

Mao, Y., Xinyi L., Wang S., Mao Z., Xie, M., Bonaiuto, M. (January 2024) Flow experience fosters 
university students' well-being through psychological resilience: A longitudinal design with 
cross-lagged analysis. https://bpspsychub.onlinelibrary.wiley.com/doi/10.1111/bjep.12661 

Martínez, J., Gómez, A., & Sánchez, P. (2024). Longitudinal analysis of belonging trajectories and 
dropout among secondary students. Contemporary Educational Psychology, 68, 102–115. 
https://doi.org/10.1016/j.cedpsych.2024.102115 

Mauhay, L., Perote, L. Garcia J. Santiago, J. Aganan, J. & Tus, J. (2023) Academic Motivation and 
Self-Efficacy Among Public School Senior High School Students: A Correlational Study. 
https://ejournals.ph/function/reader1/read2/web/reader.php?id=uploads%2Farchive%2FPE
MJ%2FVol.+11+No.+7+%282023%29%2FArticles%2FArticle5.pdf&di=21609  

Meng, Q & Zhang Q (2023). The Influence of Academic Self-Efficacy on University Students’ 
Academic Performance: The Mediating Effect of Academic Engagement. 
https://www.mdpi.com/2071-1050/15/7/5767  

1607

ROMINA JOY S. CRUZAT / International Journal of Research Publications (IJRP.ORG)

www.ijrp.org

https://www.annualreviews.org/content/journals/10.1146/annurev-psych-072420-122921
https://jier.org/index.php/journal/article/view/2436
https://doi.org/10.1007/s10902-020-00230-y
https://doi.org/10.1007/s10902-020-00230-y
https://loop.frontiersin.org/people/494113
https://loop.frontiersin.org/people/2651739
https://www.frontiersin.org/journals/psychology/articles/10.3389/fpsyg.2025.1596061/full
https://www.researchgate.net/publication/387476356_Students%27_Flow-Experience_in_the_College_Physical_Education_Classroom
https://www.researchgate.net/publication/387476356_Students%27_Flow-Experience_in_the_College_Physical_Education_Classroom
https://www.researchgate.net/publication/396861213_The_Influence_of_Cultivating_Positive_Emotions_on_the_Academic_Performance_of_High_School_Students
https://www.researchgate.net/publication/396861213_The_Influence_of_Cultivating_Positive_Emotions_on_the_Academic_Performance_of_High_School_Students
https://e-saliksik.deped.gov.ph/wpcontent/uploads/2023/09/IX_2021_ManayanCabaralAlberto_Factors-Affecting-Students-at-Risk-of-Dropping-Out-SARDO-in-Academic-Studies.pdf
https://e-saliksik.deped.gov.ph/wpcontent/uploads/2023/09/IX_2021_ManayanCabaralAlberto_Factors-Affecting-Students-at-Risk-of-Dropping-Out-SARDO-in-Academic-Studies.pdf
https://e-saliksik.deped.gov.ph/wpcontent/uploads/2023/09/IX_2021_ManayanCabaralAlberto_Factors-Affecting-Students-at-Risk-of-Dropping-Out-SARDO-in-Academic-Studies.pdf
https://bpspsychub.onlinelibrary.wiley.com/doi/10.1111/bjep.12661
https://ejournals.ph/function/reader1/read2/web/reader.php?id=uploads%2Farchive%2FPEMJ%2FVol.+11+No.+7+%282023%29%2FArticles%2FArticle5.pdf&di=21609
https://ejournals.ph/function/reader1/read2/web/reader.php?id=uploads%2Farchive%2FPEMJ%2FVol.+11+No.+7+%282023%29%2FArticles%2FArticle5.pdf&di=21609
https://www.mdpi.com/2071-1050/15/7/5767


    

Mertens, D. M. (2020). Research and evaluation in education and psychology: Integrating diversity 
with quantitative, qualitative, and mixed methods (5th ed.). SAGE Publications. 

Mao, Y., Luo, X., Wang, S., Mao, Z., Xie, M., & Bonaiuto, M. (2024). Flow experience fosters 
university students’ well‐being through psychological resilience: A longitudinal design with 
cross‐lagged analysis. British Journal of Educational Psychology, 94(2), 518–538. 
https://doi.org/10.1111/bjep.12661 

Morales, R., Castillo, L., & Navarro, D. (2024). Collective school support systems and dropout 
prevention: A longitudinal perspective. Contemporary Educational Psychology, 69, 102–
125. https://doi.org/10.1016/j.cedpsych.2023.102125 

Nastasa, L. E., Cocorada, E., Vorovencii, I., & Curtu, A. L. (2022). Academic success, emotional 
intelligence, well-being, and resilience of first-year forestry students. 
https://www.mdpi.com/1999-4907/13/5/758# 

Norrish, J. M., Williams, P., O’Connor, M., & Robinson, J. (2015). An applied framework for positive 
education. International Journal of Wellbeing, 5(2), 147–161. 
https://doi.org/10.5502/ijw.v5i2.2 

Oclaret, J. (2021). Impact of academic intrinsic motivation facets on students’ academic 
performance. La Consolacion University Philippines. 
https://www.researchgate.net/publication/353751525_Impact_of_Academic_Intrinsic_Motiv
ation_Facets_on_Students%27_Academic_Performance 

Odanga, C. K. L., Hinojales, A. C. G., Garcia, T. S., Nool, A. B., Martin, B. L. C., & Albay, J. G. 
(2024, August). Goal-setting and academic motivation of senior high school students: Basis 
for learning motivation improvement program. International Research Journal of 
Innovations. https://doi.org/10.62293/IRIJ-328ed  

Oztekin, G., Rizzo, A., Alkhulayfi, A. M. A., & Yıldırım, M. (2025). The mediating role of flow 
experiences in the relationship between academic procrastination and academic life 
satisfaction among undergraduate students. 
https://link.springer.com/content/pdf/10.1007/s44202-025-00323-w.pdf 

Patall, E. A., Steingut, R. R., Vasquez, A. C., Trimble, S. S., Pituch, K. A., & Freeman, J. L. (2018). 
Daily autonomy supporting or thwarting and students’ motivation and engagement in the 
high school science classroom. Journal of Educational Psychology, 110(2), 269–
288. https://psycnet.apa.org/doiLanding?doi=10.1037%2Fedu0000214  

Paloș R, Sava SL, & Vîrgă D. (2020) The role of teacher support, students’ need satisfaction, and 
their psychological capital in enhancing students’ self-regulated learning.  
https://doi.org/10.31577/sp.2020.01.790. 

Petit, MP., Véronneau, MH. & Mathys, C. (2023) A cross-national comparison of school motivation 
profiles among Canadian and Belgian adolescents: The role of parenting practices and 
youth’s mental health. Curr Psychol 42, 15625–15646 (2023). 
https://doi.org/10.1007/s12144-022-02867-9 

Pertegal-Felices, M. L., Valdivieso-Salazar, D. A., Espín-León, A., & Jimeno-Morenilla, A. (2022). 
Resilience and academic dropout in Ecuadorian university students during COVID-19. 
Sustainability https://www.mdpi.com/2071-1050/14/13/8066 

Purohit, M. (2024). The relationship between emotional regulation and academic performance. 
Open Access Journal of Behavioural Science & Psychology, 7(2), Article 180140. 
https://academicstrive.com/OAJBSP/OAJBSP180140.pdf 

RA 12080 of 2024 Basic Education Mental Health and Well-being Promotion Act.  
R.M. Ryan, E.L. Deci (2020) Intrinsic and Extrinsic Motivation from a Self-determination Theory 

Perspective: Definitions, theory, practices, and future directions Contemporary Educational 
Psychology, 61 (2020),10.1016/j.cedpsych.2020.101860 

1608

ROMINA JOY S. CRUZAT / International Journal of Research Publications (IJRP.ORG)

www.ijrp.org

https://doi.org/10.1016/j.cedpsych.2023.102125
https://doi.org/10.5502/ijw.v5i2
https://www.researchgate.net/publication/353751525_Impact_of_Academic_Intrinsic_Motivation_Facets_on_Students%27_Academic_Performance
https://www.researchgate.net/publication/353751525_Impact_of_Academic_Intrinsic_Motivation_Facets_on_Students%27_Academic_Performance
https://psycnet.apa.org/doiLanding?doi=10.1037%2Fedu0000214
https://doi.org/10.1007/s12144-022-02867-9


  

Raufelder, D., Jagenow, D., Hoferichter, F., & Drury, K. (2016). The role of social relationships in 
students’ motivation. Journal of Educational Research, 109(6), 698–708. 
https://doi.org/10.1080/00220671.2014.994196 

Rothes A.,Lemos M. and Goncalves T. (2022) The Influence of Students’ Self-Determination and 
Personal Achievement Goals in Learning and Engagement: A Mediation Model for 
Traditional and Nontraditional Students. https://www.mdpi.com/2227-7102/12/6/369  

Ryan, R. M., & Deci, E. L. (2000). Self-determination theory and the facilitation of intrinsic 
motivation. American Psychologist, 55(1), 68–78. https://doi.org/10.1037/0003-
066X.55.1.68 

Salmela-Aro K.& Read S. (December 2017) Study engagement and burnout profiles among Finnish 
higher education students 
https://www.sciencedirect.com/science/article/pii/S2213058617300402  

Sarzhanova, G., & Nurgabdeshov, A. (2025). Mapping psychological well-being in education: A 
systematic review of key dimensions and an integrative conceptual framework. Journal of 
Pedagogical Research. https://doi.org/10.33902/jpr.202534832 

Schunk, D. H., & DiBenedetto, M. K. (2020). Motivation and Social Cognitive Theory. Contemporary 
Educational Psychology, 60, 101832.  

 Sparks, J. R., Lehman, B., Gladstone, J. R., Zhang, S., Schroeder, N. L., & Israel, M. (2025). 
Measuring persistence and academic resilience of K−12 students: systematic review and 
operational definitions. Frontiers in Education, 10. 
https://doi.org/10.3389/feduc.2025.1673500 

Steger MF, Kawabata Y, Shimai S, Otake K. The meaningful life in Japan and the united States: 
levels and correlates of meaning in life. 
https://www.sciencedirect.com/science/article/abs/pii/S0092656607000979?via%3Dihub 

Smith, L., & Allen, J. (2023). Peer connectedness, school belonging, and dropout among high 
school students. Educational Psychology, 43(2), 150–167.  

Saromines, R. L., & Villocino, R. P. (2023) Levels of motivation and the academic performance of 
senior high school students. International Journal of Applied Research and Innovation in 
Education. https://ecampus.oregonstate.edu/research/wp-content/uploads/Walker-et-al.-
2024.-Student-Motivation-and-Academic-Performance.pdf  

Sharma, R. (2025). Spectrum of Positive Emotions: Exploring the Lighter and the Darker Side. In: 
Dutta, G., Misra, G., Gupta, S. (eds) Handbook of Positive Psychology and Indian Thought 
Systems. Springer, Singapore. https://doi.org/10.1007/978-981-96-4210-6_14  

Shengyao Y., Xuefen L., Jenatabadi H., Samsudin N., Chunchun K. & Zahari Ishak (2024) 
https://link.springer.com/article/10.1186/s40359-024-01886-4 

Song, X., & Hu, Q. (2024) The relationship between Freshman students’ mental health and 
academic achievement: chain mediating effect of learning adaptation and academic self-
efficacy. BMC Public Health 24, 3207 (2024). 
https://link.springer.com/article/10.1186/s12889-024-20738-9#citeas 

Souders. B, (2019) What is Motivation? A Psychologist Explains. 
https://positivepsychology.com/what-is-motivation/  

Srem-Sai, M., Arthur, F., Salifu, I., et al. (2025). Modelling the associations between academic 
resilience, motivation, self-regulated learning and academic well-being. Learning and 
Individual Differences. 
https://www.sciencedirect.com/science/article/pii/S0001691825005918 

Staff, C., & Staff, C. (2024). Understanding the Causes of School Dropout in the Philippines. Child 
Hope Philippines. https://childhope.org.ph/causes-of-school-dropout/ 

Suldo, S. M., Thalji-Raitano, A., Hasemeyer, M., Gelley, C. D., & Hoy, B. (2013). Understanding 

1609

ROMINA JOY S. CRUZAT / International Journal of Research Publications (IJRP.ORG)

www.ijrp.org

https://doi.org/10.1080/00220671.2014.994196
https://www.mdpi.com/2227-7102/12/6/369
https://doi.org/10.1037/0003-066X.55.1.68
https://doi.org/10.1037/0003-066X.55.1.68
https://www.sciencedirect.com/science/article/pii/S2213058617300402
https://doi.org/10.33902/jpr.202534832
https://doi.org/10.3389/feduc.2025.1673500
https://www.sciencedirect.com/science/article/abs/pii/S0092656607000979?via%3Dihub
https://ecampus.oregonstate.edu/research/wp-content/uploads/Walker-et-al.-2024.-Student-Motivation-and-Academic-Performance.pdf
https://ecampus.oregonstate.edu/research/wp-content/uploads/Walker-et-al.-2024.-Student-Motivation-and-Academic-Performance.pdf
https://doi.org/10.1007/978-981-96-4210-6_14
https://positivepsychology.com/what-is-motivation/


    

middle school students life satisfaction: The role of perceived social support and student 
engagement. Journal of Happiness Studies, 14(6), 1619–1641. 

Talsma, K., Schüz, B., Schwarzer, R., & Norris, K. (2018). Misalignment between perceived and 
actual social support predicts school dropout. Learning and Individual Differences, 62, 1–9. 
https://doi.org/10.1016/j.lindif.2018.02.010 

Tian, L., et al. (2016). School climate and student engagement: A multi-level analysis. School 
Psychology International, 37(5), 456–477.  

Tingzhi H., Guoxing X. and Wenli L. (2025) Examining the Effects of Different Types of 
Achievement Goal Orientation on Undergraduate Students’ Engagement in Distance 
Learning: The Mediating Effect of Self-Efficacy. https://www.mdpi.com/2076-328X/15/1/39 

Tsouvelas, G., & Papoulidi, A. (2024). School Engagement and life satisfaction in primary school 
students.https://www.researchgate.net/publication/383453281_School_Engagement_and_li
fe_satisfaction_in_primary_school_students   

Tsujimoto M., Saito T., Matsuzaki Y. & Kawashima R. (2024) Role of Positive and Negative Emotion 
Regulation in Wellbeing and Health: The Interplay between Positive and Negative Emotion 
Regulation Abilities is Linked to Mental and Physical Health. 
https://link.springer.com/content/pdf/10.1007/s10902-024-00714-1.pdf  

Tubog, A.D., Lopez, A.L.A., Lacorte, M.C., & Nietes, M.R.S.C. (2024). Addressing Student Dropout 
Challenges: A Mixed-Methods Study. Pedagogy Review, 4(1), 98–110. https://digi-
journalphils.com/wp-content/uploads/2024/12/SC-1124-011-Tubog-et-al2-Formatted.pdf 

UNESCO. (2023). 250 million children out-of-school: What you need to know about UNESCO’s 
latest education data. United Nations Educational, Scientific and Cultural Organization. 
https://www.unesco.org/en/articles/250-million-children-out-school-what-you-need-know-
about-unescos-latest-education-data 

UNESCO. (2024) Mainstreaming Social and Emotional Learning in Education Systems. 
unesdoc.unesco.org/ark:/48223/pf0000391761/PDF/391761eng.pdf.multi 

Usher, E. L., & Pajares, F. (2016). Reviewed self-efficacy development in school settings. 
Educational Psychologist, 51(2), 148–163  

Vakhariya, M., Patil, S. Role of accomplishment among Indian medical students: insights from the 
PERMA + model. BMC Med Educ 25, 778 (2025) 
https://link.springer.com/article/10.1186/s12909-025-07303-7#citeas   

Valisno, M. (2010) DO 74, s. 2010 – Guidelines on Mainstreaming the Dropout Reduction Program 
(DORP) in the Public Secondary Schools. https://www.deped.gov.ph/2010/06/04/do-74-s-
2010-guidelines-on-mainstreaming-the-dropout-reduction-program-dorp-in-the-public-
secondary-schools/ 

Van T, D. R., Green, J. D., Davis, D. E., Hook, J. N., & Hulsey, T. L. (2016). Prosociality enhances 
meaning in life. The Journal of Positive Psychology, 11(3), 225–236. 
https://doi.org/10.1080/17439760.2015.1048814 

Vansteenkiste, M., Simons, J., Lens, W., Sheldon, K. M., & Deci, E. L. (2004). Motivating learning, 
performance, and persistence: The synergistic effects of intrinsic goal contents and 
autonomy-supportive contexts. Journal of Personality and Social Psychology, 87(2), 246–
260. https://psycnet.apa.org/doiLanding?doi=10.1037%2F0022-3514.87.2.246 

Walton, G. M., & Cohen, G. L. (2020). A brief belonging intervention improves academic 
persistence among high school students. Journal of Personality and Social Psychology, 
118(1), 1–18.  

Walker, A., Aguiar, N. R., Soicher, R. N., Kuo, Y.-C., & Resig, J. (2024). Exploring the relationship 
between motivation and academic performance among online and blended learners: A 
meta-analytic review. Oregon State University Research Series. 

1610

ROMINA JOY S. CRUZAT / International Journal of Research Publications (IJRP.ORG)

www.ijrp.org

https://www.mdpi.com/2076-328X/15/1/39
https://link.springer.com/content/pdf/10.1007/s10902-024-00714-1.pdf
https://digi-journalphils.com/wp-content/uploads/2024/12/SC-1124-011-Tubog-et-al2-Formatted.pdf
https://digi-journalphils.com/wp-content/uploads/2024/12/SC-1124-011-Tubog-et-al2-Formatted.pdf
https://www.unesco.org/en/articles/250-million-children-out-school-what-you-need-know-about-unescos-latest-education-data
https://www.unesco.org/en/articles/250-million-children-out-school-what-you-need-know-about-unescos-latest-education-data
https://unesdoc.unesco.org/ark:/48223/pf0000391761/PDF/391761eng.pdf.multi
https://www.deped.gov.ph/2010/06/04/do-74-s-2010-guidelines-on-mainstreaming-the-dropout-reduction-program-dorp-in-the-public-secondary-schools/
https://www.deped.gov.ph/2010/06/04/do-74-s-2010-guidelines-on-mainstreaming-the-dropout-reduction-program-dorp-in-the-public-secondary-schools/
https://www.deped.gov.ph/2010/06/04/do-74-s-2010-guidelines-on-mainstreaming-the-dropout-reduction-program-dorp-in-the-public-secondary-schools/


  

https://ecampus.oregonstate.edu/research/wp-content/uploads/Walker-et-al.-2024.-Student-
Motivation-and-Academic-Performance.pdf 

Wang F. & King R. (October 2025) Socio-emotional skills matter for academic resilience: A global 
perspective https://www.sciencedirect.com/science/article/pii/S1041608025001347 

Wang, M. T., & Eccles, J. S. (2016). Social support and academic motivation in adolescence. Child 
Development, 87(2), 350–364.  

Wang, M. T., & Eccles, J. S. (2020). School support and dropout risk: Peer connectedness as a 
mediator. Journal of School Psychology, 82, 65–79. https://doi.org/10.1016/j.jsp.2020.07.003 
Waters, L., Sun, J., Rusk, R., Cotton, A., & Arch, A. (2017). Positive education and school well-

being: A systematic review. Review of Educational Research, 87(4), 1335–1381.  
Weiner, B. (2010). The development of an attribution-based theory of motivation: A history of ideas. 

Educational Psychologist, 45(1), 28–36.  

Zhang J. & Fang Q. (2023) Relationship between learning flow and academic performance 

among students: a systematic evaluation and meta-analysis. 

https://www.frontiersin.org/journals/psychology/articles/10.3389/fpsyg.2023.1270642/full 

 

 

 

 

1611

ROMINA JOY S. CRUZAT / International Journal of Research Publications (IJRP.ORG)

www.ijrp.org

https://ecampus.oregonstate.edu/research/wp-content/uploads/Walker-et-al.-2024.-Student-Motivation-and-Academic-Performance.pdf
https://ecampus.oregonstate.edu/research/wp-content/uploads/Walker-et-al.-2024.-Student-Motivation-and-Academic-Performance.pdf
https://www.sciencedirect.com/science/article/pii/S1041608025001347
https://www.frontiersin.org/journals/psychology/articles/10.3389/fpsyg.2023.1270642/full

