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Abstract

This study examined the change management practices of school heads in curriculum implementation and their
influence on teacher effectiveness, with change leadership schema as a mediating variable, conducted in public secondary
schools in the Sariaya District, Division of Quezon. The study utilized a convergent mixed-method design. For the quantitative
part, the data were collected from 246 teachers using a self-made, validated, and reliability-tested questionnaire, while
qualitative data were gathered using guide questions to identify challenges encountered in curriculum implementation.

Mean and standard deviation were used to determine the levels of change management practices, teacher effectiveness,
and change leadership schema. Pearson product-moment correlation and mediation analysis were utilized to examine the
relationship and indirect effects. The qualitative data were analyzed using thematic analysis. The findings showed that change
management practices were highly practiced, teacher effectiveness was highly effective, and change leadership schema was
highly demonstrated. Significant relationships were found among change management practices, teacher effectiveness, and
change leadership schema. It was also demonstrated that change leadership schema mediates the relationship between change
management practices and teacher effectiveness. The qualitative results identified challenges in understanding curriculum
change, planning, communication, implementation, monitoring, evaluation, and sustaining curriculum implementation.

Overall, the study concludes that effective change management and strong leadership competencies are essential for
enhancing teacher effectiveness, although there are still challenges in curriculum implementation. This emphasizes the
importance of leadership support, communication systems, and capacity-building activities in schools.

Keywords: Change Management Practices; Teacher Effectiveness; Change Leadership Schema; Curriculum Implementation; Curriculum
Implementation Challenges

1. Introduction

Change is a constant part of both society and organizations. Today, changes are broad, rapid, often unpredictable,
and stressful. However, they are necessary for development and success (Jasarevi¢ & Kuka, 2016). As Abasalo (2021) noted,
institutions must change to remain relevant and encourage development. Change refers to the restructuring of individuals or
organizations to apply new ideas and practices when current conditions are ineffective (Kogel, 2014, as cited in Ozan et al.,
2021). Furthermore, Alibabic (2010), as cited by Jasarevi¢ and Kuka (2016), explained that change is a source of the crisis
but also a response to it. Therefore, change is considered both a challenge and an opportunity for growth and improvement.

Every organization goes through constant change from both external pressures like new technologies, markets, and
laws, and internal factors such as staff changes and policy updates. In response to these pressures, organizations adopt
strategies like process redesign, restructuring, and total quality programs. These changes affect how employees learn, stay
committed, manage workloads, and build relationships, all of which determine the success of the change process (Raza et al.,
2023). Schools, like all organizations, cannot escape change. As centers of social transformation, they are expected to lead in
responding to societal shifts. This requires them to stay flexible and handle different social expectations, innovations, and
reforms (Ozan et al., 2021).

In education, change is complex due to the changing nature of educational standards, regulations, and systems
(Gomez-Parra & Daiss, 2022). It includes different aspects such as teaching methods, curriculum design, assessment
techniques, instructional technologies, and organizational frameworks (Tsekhmister et al., 2022). Curriculum
implementation, in particular, involves the translation of educational policies into classroom practices, teaching strategies,
and the allocation of adequate resources. Effective implementation needs well-prepared teachers, enough materials, and
ongoing assessment mechanisms to ensure that educational goals are met (Alvarado & Galigao, 2024). Ganon-Shilon &
Schechter (2017) highlighted that school leaders play a critical role in ensuring teachers' understanding and application of
curriculum changes, as well as guiding them through challenges that may arise. Effective leadership and management require
school leaders to have sufficient knowledge of curriculum policies and the skills to motivate and support teachers (Ganon-
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Shilon & Chen, 2019). Without proper leadership and management, even well-designed curricula may fail to reach their
goals and, as a result, hinder effective education in schools (Marumo & Mutashu, 2023).

In light of these circumstances, effective change management in education becomes indispensable (Ezzeddine et
al., 2023). Mukhlis & Tyas (2024) stated that change management is a systematic process for developing and implementing
strategies for organizations that are moving from current conditions to desired future conditions. In education, change
management refers to how school leaders require good management to handle change by planning, organizing, leading, and
controlling processes to reach educational objectives (Efe, 2018). Masudi (2024) highlighted that successful change
management in schools relies on strong leadership, a clear vision, and active participation from stakeholders. Educational
changes such as curriculum reforms, school leaders suggested that, to deal with curriculum change, there must be careful
planning, regular monitoring, support during curriculum delivery, and effective management of curriculum change
resistance (Govindasamy & Mestry, 2022). By fostering a culture that embraces change, educational leaders can reduce
resistance and build sustainable improvements. Thus, the change management of school heads is crucial for promoting a
positive and successful environment that improves teacher performance and overall school effectiveness (Volotovska et al.,
2024).

The Philippine government has acknowledged the value of effective school leadership, curriculum implementation,
and change management to improve educational outcomes. The Enhanced Basic Education Act of 2013 (Republic Act
10533), which extended the previous 10-year basic educational curriculum by two additional years, aimed to produce highly
competitive graduates in terms of literacy, numeracy, and problem-solving skills. As Tarusan & Nabos (2024) noted, the K
to 12 curriculum is a relevant example that facilitates changes and sets a standard for basic education both globally and
locally. Building on this, the MATATAG K to 10 Curriculum, launched by the Department of Education in 2023, represents
another significant reform that requires school heads to practice adaptive leadership or manage change to guide teachers
and ensure a smooth transition in instructional practices (Labag, 2025). In addition, school heads play a crucial role in
leading the implementation of educational policies and emphasizing leadership as outlined by the Governance of Basic
Education Act of 2001 (Republic Act 9155), through their duties and responsibilities in overall operation, including
managing all of the human, physical, and financial resources to ensure that schools perform well (Silva and Andal, 2023).
Similarly, teachers are expected to provide quality instruction and demonstrate competencies aligned with the K-12
standards through the Philippine Professional Standards for Teachers (PPST) (DepEd Order no. 42, s. 2017). These legal
bases confirm that managing change is not just an option for school leaders; it is a required duty that aligns with national
educational priorities and reforms, the same as with teachers, to help them enhance their performance and guide them in
successful implementation of the curriculum.

The need for effective practices in managing change is a major concern in educational leadership, specifically in
curriculum reforms. This presents different challenges that can significantly impact the success of reform initiatives, such
as resistance to change, inadequate resources and infrastructure, curriculum alignment, teachers’ adaptation, and lack of
professional development (Maraviles & Ducot, 2025; Malinao & Miano, 2025). This requires school heads to have effective
change management practices in curriculum implementation. When school leaders effectively manage change by strategic
planning, clear communication, motivation, and evaluation, they can foster a collaborative and innovative environment and
navigate challenges as well as achieve real improvements in teaching and learning experiences (Sumapal, 2024).

Despite the recognized importance of school heads in education reform, many schools still face difficulty
sustaining these changes (Duray, 2025). In some instances, initiatives are introduced with a lot of enthusiasm but end up
inconsistently implemented. As a result, the changes are either superficial or short-lived, as teachers tend to return to their
old practices. Aldridge & Mclure (2023) noted that although the role of leadership in school improvement is widely
acknowledged as critical, there is limited understanding of how leaders can support and address challenges in implementing
mandated educational change. This situation shows a gap in change leadership schema and the urgent need for practical
change management practices to make reforms part of the long-term culture of schools.

These challenges are also present in the public secondary schools of the Sariaya District, Division of Quezon. Like
other schools across the country, they experience updates, adjustments to the curriculum changes, and shifting educational
needs, which challenge school leaders in sustaining their effective practices and affect teachers in maintaining quality
instruction. Reports and informal observations indicate that while some schools successfully manage curriculum
implementation, others have trouble with consistent implementation. This situation requires strong leadership and effective
management of change. Teachers in these schools are vital for putting reforms into action, and their success depends largely
on how school heads guide them during transitions. Differences in leadership approaches lead to varying levels of teachers’
performance. This inconsistency shows the pressing need to examine the change management practices of school heads and
how their leadership schema influences teacher effectiveness.
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2. Conceptual Framework

This study is based on the idea that effective change management practices play a critical role in guiding schools for
curriculum reforms and ensuring their successful implementation and, in turn, enhancing teacher performance. Curriculum
reforms often involve new policies, instructional methods, and assessment strategies to meet the evolving needs of students,
which school leaders require to guide and support teachers through changes (Ta-ala, 2025). School leaders who manage
change effectively through strategic planning, communicating, implementing, monitoring, and evaluating can improve
teacher performance (Agusgani et al., 2024). Likewise, leadership behavior has been recognized as an important factor that
influences the teachers’ effectiveness in navigating educational reforms (Jingga et al., 2024; Panis, 2020). Thus, the
researcher conceptualized the framework presented in Figure 1, which shows the relationship among the change management
practices of school heads in curriculum implementation, change leadership schema, and teacher effectiveness.

The independent variable of the study is the change management practices of school heads in curriculum
implementation, which is operationalized through understanding change, planning, communication, implementation,
monitoring and evaluation, and sustaining change. Several studies consistently describe these components as change
management processes and as essential in managing reforms in educational settings (Yilmaz & Kilicoglu, 2017; Balikei et
al.,2017; Jingga & Hassen, 2025; Chou et al., 2024). Studies have emphasized that school heads employ change management
processes related to planning, communication, implementation, and monitoring and evaluation to make successful
educational change initiatives (Birhanu & Bayisa, 2015; Igbineweka & Ushie, 2021; Agusgani et al., 2024). Miranda and
Baylon (2025) highlighted that school heads in the context of curriculum implementation have a range of activities, including
curriculum planning, implementation, monitoring, and evaluation of instructions, which are important in fostering a
conducive learning environment, ensuring curriculum relevance, and guiding teachers through changes. Thus, the
components of change management are measured in this study as practices because they represent the consistent actions
performed by school heads during curriculum implementation.

The change management practices are also expected to have a direct influence on teacher effectiveness, which is the
dependent variable of the study. The teacher effectiveness is assessed in terms of content knowledge and pedagogy, learning
environment, diversity of learners, curriculum and planning, assessment and reporting, community linkages, and professional
engagement and professional development. These are the competencies outlined in the Philippine Professional Standards for
Teachers (PPST) which they are expected to effectively practice them to enhance instructional quality and adapt to the
changing demands of education (DepEd Order no. 42, s. 2017; Gepila, 2020). Research suggests that when school heads
effectively plan, communicate, implement, and monitor and evaluate educational change, they can improve their
effectiveness in teaching practices (Igbineweka & Ushie, 2021; Agusgani et al., 2024).

The framework further assumes that change management practices influence the change leadership schema of school
heads, which serves as the mediating variable. Change leadership schema refers to the set of leadership traits of an ideal
leader that followers expect from their leaders when managing organizational changes. Hechanova et al. (2018) pointed out
in educational settings that teachers form a cognitive schema about what constitutes an effective change leader based on
leaders’ competencies in strategic and technical capacity, execution, social support, character, and resilience. In this study,
school heads who effectively apply change management practices are more likely to be perceived by teachers as competent
change leaders.

Moreover, the framework shows that the change leadership schema directly affects teacher effectiveness. Teachers
are more motivated to adopt new instructional strategies, engage in professional development, and improve classroom
practices if they perceive that their school heads are strategic, supportive, and resilient during curriculum change (Labag,
2025). Furthermore, Nurabadi et al. (2022), as cited in the study of Kusumaningrum et al. (2025), stressed that positive
change leadership will help teachers to design effective instructional plans and act toward achieving instructional goals in
accordance with changes in curriculum as well as to enhance their teaching performance.

In summary, the conceptual framework implies that change management practices influence teacher effectiveness
both directly and indirectly through the change leadership schema. This mediating relationship suggests that the successful
curriculum implementation depends largely on the effective change management practices of school heads, which improve
teacher effectiveness, and their impact is strengthened when school heads exhibit an effective change leadership schema.

3. Methodology

3.1. Research Design
This study utilized a mixed-method research design using a convergent approach, integrating both qualitative and
quantitative methods in research to provide a more comprehensive understanding of the research phenomenon. Cresswell

and Cresswell (2018) defined mixed methods research as “an approach to inquiry involving collecting both quantitative and
qualitative data, integrating the two forms of data, and using distinct designs that may involve philosophical assumptions
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and theoretical frameworks.” This design was deemed appropriate because the study seeks not only to determine the
relationships among variables but also to explore the challenges faced by the school heads in implementing change.

The descriptive-correlational design with mediation analysis was used in the quantitative part of the study. The
descriptive aspect described and assessed the level of change management practices, change leadership schema, and teacher
effectiveness. Meanwhile, the analysis of the significant relationships between change management practices and teacher
effectiveness was the correlational aspect of the study. Furthermore, mediation analysis was conducted to examine whether
the change leadership schema mediates the influence of change management practices on teacher effectiveness.

On the other hand, the qualitative phase of the study employed a descriptive qualitative approach to examine the
challenges faced by school heads and teachers in implementing change management in curriculum implementation. The
qualitative data were analyzed using thematic analysis following Braun and Clarke (2006). This involved systematic coding
of interview transcripts, in which meaningful data were carefully reviewed, identified, and labeled as initial codes. These
codes were then grouped into sub-themes, which were later organized into major themes representing the major challenges
in curriculum implementation.

The quantitative findings were later combined with qualitative results using a convergent mixed-methods design,
where both sets of data were analyzed separately and then merged during interpretation. This allowed the qualitative
findings to provide contextual explanations that complement and enrich the quantitative results to provide a more
comprehensive understanding of the research problem.

3.2. Respondents of the Study

The study’s respondents were teachers and school heads from all ten schools in the Sariaya District, Division of
Quezon. The district consisted of Sariaya East with seven (7) schools and Sariaya West with three (3) schools. The teacher
participants in the study provided their perceptions of the school heads’ change management practices, the change
leadership schema, and their own level of teacher effectiveness. While both school heads and teachers also served as key
informants in an interview on the challenges experienced in implementing change management practices in curriculum
implementation.

The respondents were selected from the official list of teachers in each school to ensure a systematic and unbiased
selection process. The study utilized a stratified random sampling technique, wherein teachers were grouped according
to their respective schools to ensure proportional representation across the ten (10) secondary schools in the Sariaya
District. Based on the total population of 678 teachers, a sample size of 246 respondents was determined using appropriate
statistical computation. The number of respondents from each school was allocated proportionally, and participants were
randomly selected within each group.

Meanwhile, for the qualitative part of the study, a purposive sample of four (4) teachers and four (4) school heads
were selected to participate in in-depth interviews on the challenges experienced in implementing change management
practices related to curriculum implementation. The selected participants represented different schools from both Sariaya
East and West districts, as well as levels of experience with curriculum reforms. One participant per school was chosen
wherever possible to ensure diversity of perspectives. Teachers who shared perceptions and experiences of school heads’
change management practices were chosen based on their active involvement in curriculum implementation. Meanwhile,
school heads who shared their own experiences on managing curriculum were selected based on their direct responsibility
in managing change practices and had at least one (1) year or more of experience in their current position to ensure the
completion of at least one cycle of implementation.

3.3. Research Instrument

The main instruments used in the study were a self-made structured questionnaire and a semi-structured
interview guide. For quantitative data gathering, a self-made structured questionnaire was utilized as the main tool, which
was divided into three parts. Part I, a total of sixty (60) items with ten (10) items for each component of the change
management practices. Responses were rated using a 5-point Likert scale with the rating scale from “Highly Practiced”
to “Not Practiced.” Meanwhile, Part II measures teacher effectiveness with seven (7) indicators and a total of seventy
(70) items. This variable was rated using a 5-point Likert scale with response options ranging from “Highly Effective”
to “Ineffective.” Lastly, Part III assessed change leadership schema through five (5) indicators with a total of fifty (50)
items. Respondents rate each statement on a five-point Likert scale ranging from “Highly Demonstrated” to “Not
Demonstrated,” indicating the extent to which they perceive each leadership trait in their school head. In all these parts
of the questionnaire, teachers were the main respondents since they were the ones directly affected by the change
management practices of their school heads and had firsthand experiences with how these practices influenced change
leadership traits, as well as teacher effectiveness within their school.

In gathering qualitative data, a semi-structured interview guide was employed to explore the challenges
encountered by the ten respondents, composed of four (4) school heads and four (4) teachers in implementing change
management. The interview guide contained open-ended questions to enrich the information gathered from the survey.
This included core questions related to the six indicators of change management practices, such as understanding change,
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planning, communication, implementation, monitoring and evaluation, and sustaining change. Follow-up questions were
also asked depending on the responses of the participants.

These two instruments were subjected to content validation by experts in educational management. This is to
ensure the relevance and clarity of the content. Pilot testing was also conducted with thirty (30) teachers from one school
to assess the reliability of the survey questionnaire. This pilot testing was conducted outside the Sariaya District, the main
locale of the study, to check the comprehensibility and reliability of the Likert-scale questionnaire.

3.4. Research Procedure

The conceptualization of the research problem and the formulation of the title served as the initial step in conducting
the study. After reviewing related literature and studies, the researcher developed a self-structured questionnaire and a
semi-structured interview guide as the main instruments. Both instruments were subjected to validation of content by an
expert in educational management to ensure their clarity and relevance. After the refinement of the instruments and other
components of the research study, the research proposal was presented and defended for comments and approval. Before
actual data gathering, the pilot testing was conducted with a group of teachers from one (1) school outside the Sariaya
District for the reliability of the questionnaire through Cronbach's Alpha Analysis. Unclear items were revised or
discarded to enhance the validity and reliability of the instruments before they were administered to the actual
respondents.

Following the approval of the research proposal, the researcher secured a permit from the Schools Division
Superintendent (SDS) of Quezon. The approved request was then endorsed to the Public Schools District Supervisors
(PSDS) of Sariaya East and Sariaya West Districts for coordination and acknowledgment. Subsequently, permission was
sought from the concerned school heads of the participating secondary schools in the Sariaya District. After seeking
approval, administration of the questionnaires for teachers and school heads, as well as the set interviews for the
qualitative part of the study were scheduled.

The quantitative data were collected using a self-administered questionnaire distributed through Google Forms to
facilitate easier access and efficient retrieval of responses from the teacher respondents. The validated questionnaire was
administered to teachers selected from the official list of the ten secondary schools in the Sariaya District. Each teacher
accomplished a survey that measured change management practices, change leadership schema, and teacher
effectiveness.

Meanwhile, for the qualitative phase, the semi-structured interviews were conducted with the selected school
heads and teachers as participants to gather deep insights from the challenges they face in implementing change
management practices. The interviews were carried out either face-to-face or through online platforms, depending on the
availability of the participants. This flexible setup ensured the participation of all key informants while considering their
schedules and accessibility. To ensure consistency, the researcher provided guide questions, and whenever there was a
need to clarify or explain the responses of the participants, follow-up questions were also asked. All interviews were
properly recorded and documented with the consent of the participants.

Upon the retrieval, the results were tallied and submitted to the statistician for the statistical treatment of the study.
The data collected from the survey were statistically analyzed using descriptive and inferential statistics to address the
specific problems of the study, while the qualitative data were treated through thematic analysis following Braun and
Clarke. The analysis involved several steps: first, after the one-on-one interview, the researcher transcribed the recorded
responses of the participants from the recording device. Second, the transcripts were reviewed several times for a deeper
understanding of the content. Afterward, transcripts of interviews were then coded, and initial codes were generated.
Emerging codes were analyzed to identify patterns, from which themes were developed. These themes were then
organized and interpreted to provide a comprehensive description of the participants’ experiences. Lastly, the findings
were reviewed and validated through consultation with expert informants and selected participants for member checking.
This allowed the participants and experts to verify the correctness of the codes and interpretations. To enrich the
interpretation and strengthen the validity of results, triangulation of findings was also employed.

In addition, ethical considerations were carefully observed in the entire conduct of the study. Prior to the
respondents’ involvement, the researcher ensured that all respondents were informed of the purpose and scope of the
research and that their participation was voluntary. All responses provided were secured and only used for academic
purposes. During the interviews, the researcher sought permission from the participants to record the entire interview
using an audio recording device. The study used codes P1 to P4 for the school head participants and T1 to T4 for the
teachers. Thus, the participants were assured that all information they shared was treated with utmost confidentiality and
anonymity with their names not cited in any part of the study.
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3.5. Data Analyses

In this study, the gathered quantitative data were analyzed using descriptive and inferential statistics. Meanwhile,
for the qualitative part, data were analyzed using thematic analysis following Braun and Clarke (2006) to
comprehensively address the specific problems of the study.

The weighted mean was used to determine the levels of change management practices among school heads, change
leadership schema, and teacher effectiveness. These descriptive analyses provided a clear picture of how the participants
perceive the practice, schemas, and effectiveness being measured.

The Pearson product-moment correlation was utilized in the inferential analysis to determine the significant
relationship between change management practices and teacher effectiveness. In addition, using a regression-based
technique through mediation analysis, the role of the change leadership schema as a mediating variable was assessed.
This analysis examined whether a change leadership schema serves as a mediating pathway through which change
management practices indirectly influence teacher effectiveness. Overall, these inferential analyses provided a clear
understanding of the strength and direction of the relationship between variables.

Meanwhile, thematic analysis was conducted following Braun and Clarke (2006) for the qualitative data gathered
from the semi-structured interviews with school heads on the challenges encountered in implementing change
management. The process began with familiarization with the dataset through repeated reading of interview transcripts.
This was followed by systematic coding to identify meaningful parts of the data. The coded data were then reviewed to
find patterns. These patterns were used to form initial themes. The themes were then reviewed and improved to ensure
they were clear and consistent with the research questions. After refinement, the themes were named and defined to better
represent the participants’ experiences. Finally, the themes were analyzed and interpreted to produce a comprehensive
narrative of the challenges encountered by school heads in implementing change management practices.

To ensure the credibility and trustworthiness of the findings, member checking was conducted by allowing
selected participants to review the coded data and initial interpretations. In addition, expert validation was sought to
ensure the accuracy and consistency of the analysis. Triangulation was also employed by integrating and comparing
quantitative and qualitative findings to strengthen interpretation and enhance the validity of the conclusions.

4. Result and Discussion

This chapter presents, analyzes, and interprets the collected quantitative and qualitative data from the respondents.
Quantitative results are organized according to the statement of the problem and analyzed statistically to determine levels,
relationships, and mediating effects among variables. Qualitative data are examined through thematic analysis to capture
key informants’ insights. Findings are presented in tables and supported by related literature and studies for clearer
interpretation.

4.1. Summary of the Level of Change Management Practices of School Heads in Curriculum Implementation as
Perceived by Teachers

Table 1. Summary of the Level of Change Management Practices of School Heads in Curriculum
Implementation as Perceived by Teachers

Indicator Mean SD VI
1. Understanding Change 4.38 0.65 HP
2. Planning 4.41 0.65 HP
3. Communication 4.43 0.68 HP
4. Implementation 4.34 0.70 HP
5. Monitoring and Evaluation 4.40 0.72 HP
6. Sustaining Change 4.37 0.67 HP
Overall 4.39 0.65 HP

Legend: VI-Verbal Interpretation: 1.0-1.80 (Not at All Practiced/NP); 1.81-2.60 (Slightly Practiced/SP);
2.613.40 (Moderately Practiced/MP); 3.41-4.20 (Practiced Considerably/PC), 4.21-5.0 (Highly Practiced/HP).
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The data presented in Table 1 show the level of change management practices of school heads in curriculum
implementation as perceived by teachers across six indicators, namely understanding change, planning, communication,
implementation, monitoring and evaluation, and sustaining change.

Overall results reveal that change management practices of school heads are highly practiced (M = 4.39, SD =
0.65), indicating that teachers perceive strong leadership practices in managing curriculum implementation. This suggests
that school heads are effectively facilitating change processes in schools and are able to provide guidance and direction in
implementing curriculum reforms.

Among the indicators, communication obtained the highest mean score (M = 4.43, SD = 0.68), followed closely
by planning (M = 4.41, SD = 0.65) and monitoring and evaluation (M = 4.40, SD = 0.72). This implies that school heads
place strong emphasis on disseminating information clearly, organizing implementation strategies, and ensuring that
progress is regularly monitored. Effective communication, in particular, plays a critical role in ensuring that teachers
understand the goals and expectations of curriculum reforms. This implies that school heads have a strong communication
strategy in disseminating information, giving clear instructions and guidance, maintaining open interaction, and utilizing
multiple communication channels to ensure that curriculum reforms are comprehensible to teachers. Fullan (2007), as
highlighted by the study of Matula and Nairobi (2025), emphasizes that successful implementation of educational change
can be achieved through communications among stakeholders. When school heads have clear and consistent
communication, they can help teachers address their concerns, clarify misconceptions, and build a collaborative culture
around the new curriculum. Regular interaction ensures teachers' active engagement and understanding of curriculum
reforms.

On the other hand, implementation obtained the lowest mean (M= 4.34, SD= 0.70), although still interpreted as
highly practiced. This suggests that while planning and communication are well established, actual execution of change
initiatives may still face minor operational challenges at the school level. This finding aligns with Fullan (2016), who
emphasized that successful educational change requires not only strong planning and communication but also consistent
implementation support. Antonio and Tippelt (2012), as cited by the study of Igbineweka and Ushie (2021), underlined
that the success of the integration of a new curriculum significantly depends on how well school heads carry out curriculum
activities, including open communication, participative decision-making, and collaboration. In this phase, teachers must be
fully guided and supported throughout the process to ensure that they can apply the new knowledge and strategies to their
instruction effectively.

4.2. Summary of the Level of Teacher Effectiveness as Perceived by Teachers

Table 2. Summary of the Level of Teacher Effectiveness as Perceived by Teachers

Indicator Mean SD VI
1. Content Knowledge and 4.60 0.43 HE
Pedagogy
2. Learning Environment 4.63 0.45 HE
3. Diversity of Learners 4.56 0.45 HE
4. Curriculum and Planning 4.54 0.47 HE
5. Assessment and Reporting 4.55 0.46 HE
6. Community Linkages and 4.56 0.48 HE
Professional Engagement
7. Professional Growth and 4.55 0.49 HE
Development
Overall 4.57 0.42 HE

Legend: VI-Verbal Interpretation: 1.0-1.80 (Not at All Effective/NE); 1.81-2.60 (Less Effective/LE); 2.61-3.40
(Moderately Effective/ME); 3.41-4.20 (Effective/E); 4.21-5.0 (Highly Effective/HE).

Table 4.2 discloses the perception of teachers on level of their effectiveness across seven indicators, namely content
knowledge and pedagogy, learning environment, diversity of learners, curriculum and planning, assessment and reporting,
community linkages and professional engagement, and professional growth and development.
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Collectively, the level of teachers' effectiveness in all domains is “Highly Effective” (HE) with a grand mean of
4.57 and a standard deviation of 0.42. This reveals that teachers demonstrate excellent performance in instructional
delivery and classroom management. This suggests that teachers are capable of effectively facilitating learning and
responding to diverse classroom needs, which contributes to improved teaching and learning outcomes.

Looking at the individual indicators, learning environment obtained the highest mean score of 4.63 and standard
deviation of 0.45, followed closely by content knowledge and pedagogy (M =4.60, SD = 0.43). This implies that teachers
are particularly strong in creating conducive learning environments and demonstrating mastery of subject content and
instructional strategies. The high results on learning environment suggests that teachers are highly competent in creating
and maintaining a conducive classroom environment. This suggests that teachers prioritize the well-being of students and
are able to keep the learning environment with a positive atmosphere where every student feels safe, valued, respected,
supported, and motivated to learn. Dalimunthe (2024) pointed out that a conducive and supportive learning environment
has a very important role in increasing student motivation and involvement in the learning process. When students are in
the classroom with a teacher who facilitates learning well, they tend to feel more motivated and actively involved in
learning.

In contrast, curriculum and planning obtained the lowest mean of 4.54 and standard deviation of 0.47, although
still interpreted as highly effective. This suggests that while teachers demonstrate strong instructional competencies, there
may still be room for enhancement in aligning instructional planning with curriculum standards and learning outcomes.
This implies that effective teaching requires not only content mastery but also careful instructional planning to ensure
alignment with curriculum goals. Chanda et al. (2025) emphasized that with the new curriculum, teachers need to
continuously adjust their teaching strategies, lesson plans, and student assessment. Aligning lesson plans with curriculum
standards is important to ensure that instruction effectively meets the most essential learning competencies. Darling-
Hammond et al. (2020) claimed that proper alignment of lesson plans helps students improve their performance and
engagement as well as ensure that their learning is connected to real-life situations. However, misalignment of lesson plans
with the curriculum reforms can affect students’ understanding of basic concepts and limit the development of critical
thinking, problem-solving, and innovative skills needed to address societal challenges (Chanda et al., 2025).

4.3. Summary of the Level of Change Leadership Schema of school heads as Perceived by Teachers

Table 3. Summary of the Level of Change Leadership Schema of school heads as Perceived by Teachers

Indicator Mean SD VI
1. Strategic and Technical Competencies 4.43 0.65 HD
2. Execution Competencies 4.46 0.65 HD
3. Social Competencies 4.47 0.65 HD
4. Character Competencies 4.54 0.60 HD
5. Resilience Competencies 4.49 0.65 HD
Overall 4.49 0.62 HD

Legend: VI-Verbal Interpretation: 1.0-1.80 (Not at All Demonstrated/ND); 1.81-2.60 (Slightly Demonstrated/SD);
2.61-3.40 (Moderately Demonstrated/MD), 3.41-4.20 (Demonstrated/D), 4.21-5.0 (Highly Demonstrated/HD).

Table 4.3 reveals the level of change leadership schema of school heads as perceived by teachers in terms of strategic
and technical competencies, execution competencies, social competencies, character competencies, and resilience
competencies.

Overall, the change leadership schema obtained the grand mean of 4.49 and a standard deviation of 0.62, interpreted
as “Highly Demonstrated” (HD). This reveals that school heads exhibit a high level of change leadership competencies in
strategic and technical, execution, social, character, and resilience. The high rating result suggests that school heads have
very well-rounded leadership capabilities to plan strategically, execute tasks successfully, create positive relationships,
maintain ethical values, and remain resilient, which is essential for the effective implementation of curriculum reforms.

A closer examination of the indicators shows that character competencies registered the highest mean score (M
= 4.54, SD = 0.60). This indicates that school heads have strong professional and ethical behavior. This suggests that
they act and decide with integrity and professionalism when leading curriculum implementation. This may be seen when
school heads strictly follow curriculum policies, are transparent in reporting challenges and progress, provide fair
evaluation of teacher performance and resources needed, and remain professional in dealing with challenges. By showing
this behavior, school heads are viewed as role models and can gain teachers’ trust, respect, and cooperation, which is
essential for the smooth implementation of change. Pido and Bullecer (2025) stressed that school leaders are expected to
possess strong ethical behavior in the growing demand for reform, such as integrity, fairness, transparency, responsibility,
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and accountability, to earn teachers’ and stakeholders’ trust. When they have these behaviors, they create an environment
of mutual respect, cooperation, and trust. As a trusted school leader, they help teachers feel valued, motivated, and
inspired to embrace change and sustain reforms.

Meanwhile, strategic and technical competencies obtained the lowest mean score (M =4.43, SD = 0.65), although
still verbally interpreted as highly demonstrated. This may imply that while school heads effectively exhibit technical
and strategic leadership skills, there remain opportunities to further strengthen competencies related to long-term
planning, decision-making, and management of complex educational changes. Magsaysay and Hechanova (2017)
identified that continuously enhancing a leader’s strategic and technical quality is essential in sustaining curriculum
reforms. They can assess existing situations, foresee possible challenges that they may encounter, and create appropriate
solutions that support organizational goals.

4.4.  Relationship between the change management practices of school heads and the Teachers’ Effectiveness

Table 4. Test of the significant relationship between the change management practices of school heads and the
Teachers’ Effectiveness

Change Content Lear‘ning Diversity ~ Curriculum  Assessment Cqmmunication Professional Overall .
Knowledge  Environment  of & & Linkage &  Growth Teachers
Management & Learners  Planning Reporting Professional & Effetiveness
Practices Pedagogy Engagement Development
Understanding 476" 436" 443 416™ 420" .388™ 362 462
Change
Planning 494 492" A489™ 467" 461" 452" 420™ 515
Communication  .393™ 3767 362" 318 351 306™ 295" 377
Implementation 456" 4247 4447 4547 4497 4557 397 485™
Monitoring and ~ .414™ 3787 4217 388" 4117 394™ 372" A37
Evaluation
Sustaining 457" 443" 469 457 451 443" 430" 496™
Change
Change Mgt. 474 446™ 462" 440" 449™ 433" 408 490™
Practices

**Correlation is significant at the 0.01 level (2-tailed). *Correlation is significant at the 0.05 level (2-tailed).

Verbal Interpretation of r-value: +1.0 Perfect positive +/- association +0.8 to +1.0 Very strong +/- association +0.6 to +0.8
Strong +/- association +0.4 to +0.6 Moderate +/- association +0.2 to +0.4 Weak +/- association 0.0 to +0.2 Very weak +/- or
no association

Table 4 reveals that there is a moderate and statistically significant relationship between change management
practices and overall teachers’ effectiveness (r = .490, p < .01). This indicates that well-structured and consistently
implemented change initiatives are meaningfully associated with improved teaching performance across multiple
domains.

The significant correlations between change management practices and specific dimensions of teachers’
effectiveness, such as content knowledge and pedagogy (r = .474), learning environment (r = .446), diversity of learners
(r=.462), curriculum and planning (r = .440), assessment and reporting (r = .449), community linkage and professional
engagement (r = .433), and professional growth and development (r = .408), suggest that effective change processes
influence both instructional and professional aspects of teaching. Thompson (2019), highlighted that organizational
change strategies impact not only instructional practices but also teachers’ professional roles and engagement.

Notably, planning management practice shows even stronger associations with all dimensions of teachers’
effectiveness (r =.420-.494) and with overall TE (r=.515), underscoring planning as a central mechanism through which
change efforts translate into classroom-level effectiveness. These results align with prior studies emphasizing that clear
goals, systematic planning, and structured implementation reduce uncertainty, support teacher collaboration, and enhance
instructional coherence during periods of change, thereby improving teacher performance and engagement (RTI, 2023;
Meyer, 2023).

The findings suggest that school leaders should prioritize intentional, participatory planning when implementing
reforms to ensure alignment between change initiatives and teachers’ instructional realities. Investing time in needs
assessment, collaborative planning, and clear communication can strengthen teachers’ capacity to manage diverse
learners, design effective curricula, and apply meaningful assessment practices. This supported by RTI International
(2020), which underscored the importance of structured planning and stakeholder involvement in successful change
implementation.
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Moreover, the consistent correlations across professional growth and community engagement indicate that
effective change management fosters a culture of continuous learning and external collaboration, which is critical for
sustainable school improvement. This is further supported by Meyer et al. (2023), who found that leadership practices
that promote collaboration are essential in facilitating organizational change in schools. These implications reinforce the
view that change in education is not merely structural but deeply instructional and human-centered; thus, strengthening
planning-oriented change management can serve as a high-leverage strategy for enhancing teachers’ overall effectiveness
and school performance.

4.5. Relationship Between Change Management Practices of School Heads and Change Leadership Schema

Table 5. Test of the significant relationship between the change management practices of school heads and the
change leadership schema

Change Leadership Schema

Change Strategi_c and Executiog Social ' Character. Resilience; %Vh:rjge

Management CO:EChItllcal' Competencies ~ Competencies ~ Competencies ~ Competencies | dership
petencies Schema
Practices

Understanding 755" 784 788" 765" 799 814™
Change
Planning .806™ .825™ .796™ 784 817" .836™
Communication 730" 767 762" 756" 7517 .788™
Implementation 8117 .832™ .823™ .794™ 827 851
Monitoring and .790™ .819™ .819™ 782" 799 836™
Evaluation
Sustaining .810™ 827" .828™ 779 .808™ .842™
Change
Change Mgt. .833™ .859™ .853™ .824™ .846™ .878™
Practices

**Correlation is significant at the 0.01 level (2-tailed). *Correlation is significant at the 0.05 level (2-tailed). Verbal Interpretation of r-
value: +1.0 Perfect positive +/- association +0.8 to +1.0 Very strong +/- association +0.6 to +0.8 Strong +/- association +0.4 to +0.6
Moderate +/- association +0.2 to +0.4 Weak +/- association 0.0 to +0.2 Very weak +/- or no association

Table 5 illustrates the relationship between change management practices of school heads and the change
leadership schema. The results reveal that change management practices have a very strong and statistically significant
relationship with the overall change leadership schema (r=.878, p <.01). This implies that the way school heads executed
their change management practices well is closely associated with the change leadership competencies when guiding
curriculum change. This means the more school heads show deeper understanding, effective planning, communication,
monitoring and evaluation, and sustaining change practices, the higher level of change leadership schema they exhibit
during curriculum reforms.

A closer examination of the results shows that the correlations between change management practices and the
different dimensions of the change leadership schema are consistently very strong. Strategic and technical competencies
demonstrate a very strong association with the overall change management practices (r = .833), while execution
competencies (r = .859), social competencies (r = .853), character competencies (r = .824), and resilience competencies
(r=.846) also show a very strong correlation. These findings indicate that when school heads manage change with their
effective practices, they are more likely to possess a high level of strategic and technical thinking, decisive action,
interpersonal skill, ethical behavior, and adaptability during change in curriculum. This also suggests that leadership
competencies are not merely natural traits but are continuously developed and improved through active involvement in
change-related practices.

Among the change management practices, implementation demonstrates the strongest relationship with the overall
change leadership schema (r = .851). This indicates that the actual execution of change initiatives is essential in
strengthening the change leadership competencies shown by school heads. This suggests that effective leadership is not
only observed in planning and communication, but more importantly, in how school heads actively implement new
curriculum policies and make sure that these are actually carried out in the school. Effective implementation may be
evident through regular monitoring of teachers’ performance through classroom observation, providing technical
assistance, and addressing challenges and needs. When concrete actions during implementation are visible, school heads
are able to demonstrate their strategic thinking, active social skills, ethical character, and resilience in leading change.

This finding is supported by Wiles and Bondi (2007), as cited in Govindasamy and Mestry (2022), who asserted
that for successful curriculum implementation to be fully achieved, instructional leaders must be capable of carrying out
curriculum goals into actual classroom practice. Similarly, Cabarles (2025) emphasized the vital role of school heads in
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supporting teachers in translating curriculum plans into classroom instruction. This includes guiding teachers throughout
the implementation process, ensuring that learning competencies are followed, providing necessary instructional
materials, and monitoring classroom instruction. Through continuous guidance and timely support, school heads help
teachers to address challenges encountered during implementation. In addition, Fullan (2016) discussed that educational
leaders who actively participate in change processes are able to develop their leadership competencies as they
continuously learn, adapt, and build their capacity to lead educational reforms.

4.6. Relationship Between Change Leadership Schema of School Heads and Teacher Effectiveness

Table 6. Test of the significant relationship between the change leadership schema and the Teachers’ Effectiveness

Teachers’ Effectiveness

Change Content Learning Diversity | Curriculum | Assessment | Communication | Professional . Ozerafl
. Knowledge | Environment of & Planning & Linkag.e & Growth eaccc ie\];inc‘is

Leadership & Learners Reporting Professional & e

Schema Pedagogy Engagement Development
Strategic and 484" 5077 | .496™ .505™ A71 A486™ | 459" 537
technical
Competencies
Execution 475" 4467 | 483" 466" 476" 455" | 414™ .506™
Competencies
Social 433" 435" | 4427 444 435" 431" | 376" 472
Competencies
Character 423" 405 | 443" 407 439" 3917 | 363" A452™
Competencies
Resilience 449™ 446™ 463" 497 462" 454" | 393 498"
Competencies
Overall 462" 450" 476" 472 470" 450" | 402" 501
Change
Leadership
Schema

**Correlation is significant at the 0.01 level (2-tailed). *Correlation is significant at the 0.05 level (2-tailed).

Verbal Interpretation of r-value: +1.0 Perfect positive +/- association +0.8 to +1.0 Very strong +/- association +0.6 to +0.8
Strong +/- association +0.4 to +0.6 Moderate +/- association +0.2 to +0.4 Weak +/- association 0.0 to +0.2 Very weak +/-
or no association

Table 6 presents the test of the significant relationship between the change leadership schema of school heads and
teacher effectiveness.

The results reveal that there is a moderate and statistically significant relationship between overall change leadership
schema and overall teacher effectiveness (r = 0.501, p < .01). This indicates that the change leadership competencies
demonstrated by school heads are meaningfully related to teachers’ effectiveness across various domains, although the
relationship is not very strong. It implies that although leadership is not the only factor that determines teacher
effectiveness, it significantly influences in how teachers perform their instructional and professional responsibilities.

Looking at the specific domains of teacher effectiveness, moderate correlations are consistently observed. As
leadership competencies are associated with content knowledge and pedagogy (r = .462), learning environment (r = .450),
diversity of learners (r = .476), curriculum and planning (r = .472), assessment and reporting (r = .470), community
linkages and professional engagement (r = .450), and professional growth and development (r = .402). This pattern
indicates that change leadership competencies influence many aspects of teaching, including how teachers deliver lessons,
manage a classroom with diverse students, assess student performance, design lesson plans, collaborate with stakeholders,
and participate in a professional learning opportunity. This finding implies that effective leaders possess various
competencies, including strategic, execution, and social skills, as well as personal attributes such as character and
resilience. Martinez (2026) revealed that strong professional character promotes ethical behavior, trust, collaboration,
fairness, and a supportive work environment, which improve teacher performance. Similarly, Guadamor and Guadamor
(2025) emphasized that resilient leaders can easily adapt to the requirements of curriculum reforms and to implement the
curriculum smoothly despite challenges such as time constraints, additional workloads, a lack of materials, and teachers’
adjustments to new competencies. Their resilience enables them to effectively guide and provide the teachers with the
needed support throughout the process, resulting in more successful curriculum implementation and enhanced instructional
quality.

Analyzing the strongest association, strategic and technical competencies obtained the highest association with
overall teacher effectiveness (r = .537). Although this indicator falls under the moderate category, it is comparatively
stronger than the other indicators. This finding indicates that the more school heads are knowledgeable, analytical, and
strategic when it comes to curriculum policies, the more they can help teachers perform better in their instructional roles.
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This may be reflected in the way they provide a clear direction, well-organized plans, align school goals, foresee
challenges, and make informed decisions; teachers are better guided in lesson delivery, planning that aligns instruction
with curriculum goals, facilitating classrooms, and assisting effectively with students’ learning needs. In other words,
school heads who have a strategic direction and provide teachers with clear guidance and understanding of the technical
aspects of curriculum reforms experience less uncertainty and become more confident and effective in their instructional
practices. Laguitao (2024) emphasized that school leaders with strategic thinking are able to address the complexities of
modern education, including curriculum reforms. School leaders with this leadership style are able to align instructional
resources, set clear long-term goals, and foster adaptability among teachers and learners. As a result, teachers receive
clearer guidance and support in implementing curriculum reforms. In support of this, Lapaz (2024) pointed out that
strategic leaders use their analytic and critical thinking when communicating vision and goals, making data driven
decisions, and anticipating challenges to develop strategic plans that manage risks and opportunities. This ensures that
teachers are fully supported with the resources needed in their classroom practices. Likewise, Fahmi and Nasution (2024)
found that strategic leadership plays a crucial role in driving educational reform by building trust, empowering teachers,
and providing clear direction, which enhances teacher performance and school quality. Overall, these findings suggest
that strategic leadership improves teacher performance by providing clear direction, support, and encouragement, which
helps them effectively implement curriculum reforms and respond to changing educational demands.

4.7. Mediating Role of Change Leadership Schema in the Relationship Between Change Management Practices and
Teacher Effectiveness

Table 7. The Mediating Effect of Change Leadership Schema on the Influence of Change Management
Practices on Teacher Effectiveness

Mediation Estimates

95% Confidence Interval

Effect Estimate SE Lower Upper Z p %Mediation
Indirect 0.175 0.065 0.047 0.303 2.686 .007 55.296
Direct 0.142 0.074 -0.003 0.287 1.915 .056 44.704
Total 0.317 0.036 0.247 0.388 8.811 <.001 100.000

Path Estimates

95% Confidence Interval

Estimate SE Lower Upper Z p
Change Management Practices —  Change Leadership 0.836 0.029 0.779 0.893 28.739 <.001
Change Leadership —  Teachers’ Effectiveness 0.210 0.078 0.057 0.362 2.698 .007
Change Management Practices —  Teachers’ Effectiveness 0.142 0.074 -0.003 0.287 1.915 .056

Table 7 results indicate that change leadership schema significantly mediates the relationship between change
management practices and teachers’ effectiveness.

The indirect effect is positive and statistically significant (B =0.175, 95% CI[0.047, 0.303],z=2.686, p <.007),
accounting for 55.30% of the total effect, which confirms that more than half of the influence of change management
practices on teacher effectiveness operates through change leadership.

In contrast, the direct effect becomes marginal and non-significant when the mediator is included ( = 0.142,
95% CI [-0.003, 0.287], p = .056), indicating full mediation. This means that the influence of change management
practices on teachers’ effectiveness is transmitted primarily through change leadership schema. The significant total effect
(B =0.317, p <.001) and strong path from change management practices to change leadership (f = 0.836, p < .001),
together with the significant path from change leadership to teachers’ effectiveness (f = 0.210, p = .007), suggest that
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change initiatives enhance teacher effectiveness primarily by shaping leaders’ cognitive frameworks, beliefs, and
approaches to leading change rather than through direct procedural mechanisms alone.

These findings imply that schools and educational systems should move beyond technical change-management
strategies such as policies, structures, timelines, and invest deliberately in developing school leaders’ change leadership
schemas, including visioning, sense-making, communication, and support for teachers during change. Strengthening
leaders’ capacity to interpret and champion change can substantially amplify the impact of organizational reforms on
teaching effectiveness.

In practice, leadership development programs, coaching, and reflective training focused on adaptive and
transformational change leadership are likely to yield greater returns than isolated change management interventions.
This underscores that effective educational change is not only about what changes are implemented but also about how
leaders understand, lead, and embody those changes in everyday school practice.

The findings closely align with a well-established pattern in educational leadership research showing that
leadership effects on teacher outcomes are predominantly indirect, operating through cognitive, cultural, or relational
mediators rather than through direct pathways alone. In the present study, the change leadership schema accounts for
55.30% of the total effect, whereas the direct effect of change management practices on teachers’ effectiveness is marginal
and statistically non-significant (p = .056). This pattern is highly consistent with international evidence.

Several large-scale, recent studies demonstrate similar dominance of mediation. For example, Bellibas et al.
(2022) found that instructional leadership had no significant direct effect on teachers’ instructional practices once
mediators such as shared practice and teacher agency were included, indicating full mediation. Likewise, Ay and Okg¢u
(2025) reported that school leadership influenced instructional quality entirely through collective teacher culture, with
the direct path becoming non-significant, reinforcing the argument that leadership shapes outcomes by altering teachers’
interpretive and social environments rather than through direct control.

The present findings are also comparable to change leadership—specific studies. Kusumaningrum et al. (2025)
showed that principals’ instructional leadership influenced teachers’ teaching performance indirectly through school
culture, with change leadership strengthening the indirect pathway. Similar to these findings, this study highlights that
leadership schemas and orientations toward change act as catalysts, amplifying the effects of formal leadership practices.

Moreover, the mediation percentage (55.30%) is well within the range reported in meta-analytic and multilevel
models. A recent meta-analytic structural equation modeling study by Papadakis et al. (2024) concluded that instructional
leadership’s influence on student achievement is mostly indirect, operating through teacher performance, whereas
transformational and distributed leadership show mixed direct— indirect effects. This supports the conclusion that change
management practices alone are insufficient unless they are translated through leaders internalized, change-oriented
schemas.

The current findings also mirror results from transformational and authentic leadership research. Zhang (2024)
found that transformational leadership influenced teacher professionalism primarily through teacher recognition, not
direct authority, while Shao et al. (2025) demonstrated that authentic leadership affected teacher work engagement
through school climate and teacher efficacy, with serial mediation pathways explaining most of the variance. These
studies reinforce the conclusion that leaders’ beliefs, sense-making, and relational framing are central mechanisms in
driving teacher effectiveness.

4.8. Challenges Encountered in Implementing Change Management Practices in Curriculum Implementation

Table 8. Summary of Themes on Challenges in Implementing Change Management Practices in Curriculum

Implementation
Major Themes Sub-themes Meaning
Understanding  curriculum  change The frequency of policy updates combined Frequent policy updates along with
challenges with insufficient time for orientation make it

limited time for orientation

difficult for both school heads and teachers

to fully understand and internalize
curriculum changes.
Cascading of information leading to Inconsistent cascading of curriculum

misinterpretation

Difficulty in aligning new curriculum
requirements  with  existing teaching
practices and instructional materials

information results in varied interpretations
among school heads and teachers, leading to
misalignment in  understanding  and
implementation.

Teachers experience difficulty translating
new curriculum requirements into actual
classroom practice due to gaps between
updated standards and existing instructional
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strategies and materials, especially during
transition periods.

Changes in scheduling and school structures
create implementation challenges,
particularly in managing time allocation and
instructional delivery.

Planning-related challenges in
curriculum implementation

Limited time for
collaborative planning

preparation  and

Difficulty aligning curriculum requirements
with materials and instructional planning

Lack of Resources Affecting Planning

Limited time due to multiple school-related
tasks and responsibilities limits teachers’ and
school heads’ ability to effectively prepare
lessons and engage in collaborative planning.
Teachers struggle to align lesson planning
and instructional materials with curriculum
requirements, while school heads face
challenges in guiding and monitoring the
alignment process due to changing directives
and time constraints.

Insufficient  learning  resources  and
instructional materials negatively affect
planning processes, requiring teachers to
source or develop their own materials.

Communication challenges in curriculum
change implementation

Processes

Information  overload and  message
saturation

Communication Gaps
Leading to Inconsistent Interpretation of

Curriculum Information

Limited opportunities for clarification and
feedback

Excessive and repeated dissemination of
information leads to information overload,
causing important curriculum messages to be
missed or overlooked.

Differences in interpretation of curriculum
information occur due to gaps in
communication, resulting in inconsistent
understanding among teachers

Limited access to clarification and feedback
mechanisms makes it difficult for teachers to
fully understand curriculum updates and
expectations.

Actual implementation challenges in
curriculum change.

Lack of updated
and misaligned of instructional materials,

Time constraints and increased demands for
preparation.

Readiness issue among both teachers and
students in adapting to curriculum changes.

The lack of updated and aligned instructional
materials makes it difficult for teachers to
effectively  implement  the
curriculum.

Teachers experience difficulty managing

instructional preparation due to limited

time and increased workload demands.
Varying levels of readiness among teachers
and students affect the smooth adaptation
and implementation of curriculum changes.

intended

Monitoring and evaluation challenges in
the curriculum
implementation

Time constraints and
overlapping responsibilities.

Lack of monitoring tools and clarity in
evaluation practices.

School heads face difficulty conducting
monitoring and evaluation due to overlapping
responsibilities and limited time.

The absence of standardized monitoring tools
and unclear evaluation guidelines affects the
consistency of curriculum monitoring.

Sustaining curriculum implementation
challenges.

Frequent policy changes affecting the
continuity of curriculum implementation

Leadership changes affecting direction and
priorities in curriculum implementation.

Limitation of resources
affecting sustainability

Need for continuous support to sustain
implementation

Frequent changes in policies distrupt the
continuity of curriculum implementation by
requiring teachers and school heads to
constantly adjust plans, resulting in
difficulty maintaining consistent
instructional practices across time.

Changes in school leadership result in
shifting priorities that affect the continuity of
curriculum implementation efforts

Limited availability of resources limits the
ability of schools to consistently support
curriculum implementation over time,
making it difficult to maintain programs,
instructional ~materials, and initiatives
needed for sustained implementation.
Continuous professional support, training,
and leadership guidance are necessary to
sustain curriculum implementation.

28
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Table 8 presents the qualitative findings on the challenges encountered by school heads and teachers in
implementing change management practices during curriculum implementation. This table contains the emerging major
themes and sub-themes taken from the respondents’ experiences. The following is a detailed discussion of each major
theme.

1% Major Theme: Understanding Curriculum Change Challenges

The analysis on the first major theme focuses on understanding curriculum change challenges, which revealed
four sub-themes, namely (1) frequent policy updates and limited orientation time, (2) cascading of information leading
to misinterpretation, (3) difficulty aligning curriculum changes with existing practices, materials, and instruction, and (4)
scheduling and structural adjustment. These findings indicate that both school heads and teachers experience multiple
and interrelated difficulties in understanding curriculum reforms. While most insights from the respondents focus on the
recent curriculum, which is the MATATAG curriculum implementation, this study on the curriculum challenges is not
limited to the MATATAG curriculum alone, but also includes experiences from previous curriculum changes. This
suggests that whatever curriculum reforms are introduced, challenges related to the dissemination of information, limited
time for orientation, alignment of new policies with different aspects of instructional practices, and structure may affect
how these policy changes are understood by school heads and teachers.

Based on the interview, some respondents generally shared that one of the main challenges they encountered in
understanding curriculum changes is the frequency of policy updates combined with limited time for orientation, which
limits them from fully absorbing or understanding the reforms.

“One challenge is the constant updates...sometimes it arrives with limited time for internal
orientation”. P1
“Lack of clear orientation, frequent policy updates, time constraints...” P4
“Mabilis po siyang naiintroduce... wala po bang time to fully understand the new guidelines.” T1

These responses suggest that when policy changes are issued and disseminated in a short period of time, it limits
the opportunities for deep reviewing, familiarizing, and understanding of the reforms. Instead of engaging in deep
learning, teachers and school heads are obliged to embrace changes immediately without fully understanding. In other
words, this may lead to a lack of mastery of the content, implementation guidelines, assessment process, strategies, and
other important aspects. In some cases, this may also lead to differences in how curriculum changes are implemented
across schools. In general, this finding implies that even if there are well-designed curriculum reforms, they may still
face challenges if adequate time for orientation is not provided. Renzales (2025) emphasized the importance of providing
robust training and orientation programs to improve curriculum implementation. Successful execution is more achievable
if teachers are given sufficient time and resources to help them familiarize and understand new educational frameworks.
Similarly, Kane and Blazer (2019), cited in NIET (2020), stressed that school leaders and teachers must be provided
adequate time to fully understand the new curriculum, its scope, sequence, and its alignment with other elements such as
instructions, standards, assessment, and feedback. Without sufficient time for preparation, teachers may struggle to
support and smoothly carry out the curriculum implementation.

In the same way, Godfrey (2026) found that a limited understanding of the new curriculum among school
administrators and teachers may result in poor instructional support and practices, inconsistent monitoring, and uneven
implementation in schools. This uneven understanding may lead to poor-quality learning outcomes. These studies
strengthen the present finding that limited orientation time and frequent policy updates may hinder teachers and school
leaders from fully understanding curriculum reforms. When teachers and school leaders are not given enough time and
training support to internalize curriculum changes, their ability to implement these reforms effectively may be
compromised.

Moreover, cascading of information leading to misinterpretation is identified as one of the sub-themes in
understanding curriculum changes challenges. Both principals (P1, P2) and Teacher 2 (T2) also revealed that curriculum
information passes through different layers, from the central office to the regional, division, and then school levels, which
often results in variations of interpretation.

“Ensuring that the curriculum changes are interpreted consistently...minsan iba-iba ang
interpretations across all departments”. P1
“Pagdating sa amin... kung ano ang pagkakaintindi ko yun ang ieexplain ko... kaya kung mali ang
interpretation ng school head, mali rin ang maipapasa sa teachers.” P2
“As the curriculum goes by... may mga questions pa rin na hindi nasagot sa seminar...” T2

The data indicate that the hierarchical system of communication in the education sector may unintentionally
change the meaning of information. When information moves through these different levels, some details may be lost,
simplified, modified, or interpreted differently. This may lead to inconsistencies in curriculum understanding and uneven
implementation at the school level. This may be observed when school heads and teachers do not receive or understand
the information in the same way, which can affect the efficient and effective implementation of curriculum changes in
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actual classroom practices. This finding is supported by Yembergenoba et al. (2024), who pointed out that curriculum
policies and guidelines must be clearly and effectively communicated to teachers since the success or failure of
curriculum reform depends on how teachers interpret and make sense of reforms based on the information they receive.
When guidelines are not clear or inconsistently communicated, differences in interpretation may arise, resulting in the
unsuccessful implementation of reforms in the classroom. Supporting this, Allen et al. (2007), cited in Gouédard et al.
(2020), stated that insufficient communication may lead to uncertainty or confusion among stakeholders concerning the
rationale, implementation, and expected results of the change. Similarly, Godfrey (2026) found that a cascade model of
curriculum dissemination may fail to support teachers’ knowledge of pedagogical skills necessary in a new curriculum
if there is inadequate orientation and fragmented training. This system may also create confusion and mixed interpretation
due to diluted information transfer, as information is passed through different levels, which may affect understanding
and the fidelity of curriculum implementation. Although the cascade model allows wide dissemination of information, it
may result in inconsistent implementation of the educational program. The effectiveness of the cascade model may be
affected by the quality as well as uniformity of information from the successive levels, especially if they have insufficient
confidence and knowledge. Overall, these findings highlight that it is important to have clear and consistent dissemination
of information from multiple levels to avoid misinterpretation and variations of meaning that affect the successful
implementation of curriculum reforms.

Another essential sub-theme revealed in understanding curriculum change challenges is the difficulty in aligning
new curriculum requirements with existing teaching practices and instructional materials. Both teachers and school
heads mentioned that they experience difficulty in aligning the newly introduced curriculum with existing instructional
practices, assessment strategies, and available materials. The shift to updated curriculum standards, particularly, requires
teachers to adjust, modify, or realign their teaching approaches to ensure that what is taught, how it is assessed, and the
learning resources used in the classroom are aligned. This is clearly evident in the following responses:

“Difficulty aligning assessment and instruction... requires teachers to carefully study updated
guides and align this with existing learning materials.” T4
“Transition... medyo hirap hirap yata based dun sa sinasabing adjustment especially with revised MELCs
and increased expectations.” T3
“Difficulty aligning assessment and instruction.” P4

The findings indicate that the curriculum reform introduces not only new content but also instructional shifts
in resources, assessment, and strategies. The misalignment makes it harder for teachers since it increases their workload
and cognitive burden, especially when moving from old to new frameworks. Teachers need to adjust and modify not only
their lessons but also their strategies and materials. The transition to a new curriculum requires more time and support to
help teachers fully adapt. When teachers fail to align those elements, it may lead to confusion and difficulty in maintaining
consistent and effective instructional delivery. The challenges and the importance of curriculum alignment were
supported by several studies to ensure effective implementation of curriculum reforms. According to Abdinoor and Chui
(2024), to achieve quality education, there must be a strong connection between curriculum policies, instructional
practices, and evaluation systems. Alignment of the curriculum ensures the successful translation of curriculum goals
into instructional practice, leading to meaningful learning and outcomes. Similarly, Liu et al. (2023) defined curriculum
alignment as the degree of consistency among essential components such as standards, learning objectives, teaching
activities, and assessments. When these elements are not aligned, curriculum implementation often becomes disorganized
and ineffective. This may lead to poor instructional quality and learning achievement. Furthermore, Lightcast (2025),
cited in Jatau et al. (2026), pointed out that when there is curriculum alignment, it helps to prepare learners for
employment and ensure the achievement of positive career outcomes by equipping students with the current skills for
their future careers. Adding to this, Jatau et al. (2026) emphasized that proper alignment and curriculum implementation
effectiveness improve when supported by teacher professional development, instructional leadership, and curriculum
planning. However, challenges in alignment are still evident. Yamota (2025) found that teachers often struggle in finding
appropriate resources aligned with new standards, which leads them to frustration and confusion in classroom practice.
Due to the demands of new curriculum standards, including curriculum alignment, some teachers often resist curriculum
reforms that limit them to implementing the new curriculum successfully, as they create a gap between what is planned
and what is actually practiced (Byrne and Prendergast, 2019). Successful curriculum implementation in this study
depends on effective curriculum alignment. Teachers must have the skills to adjust their practices to new requirements,
including their objectives, instructions, materials, and assessments, to avoid confusion and inconsistency in instructional
delivery. Thus, the provision of adequate resources, teacher support, and strong instructional leadership also contributes
to bridging the gap between curriculum expectations and actual classroom practice.

The last sub-theme revealed in understanding curriculum change challenges is scheduling and structural
adjustment affecting curriculum implementation. Only Principal 3 (P3) shared this issue, suggesting that this challenge
may not be commonly experienced by all respondents but only in some certain school contexts. This theme highlights
that the organizational structures, such as scheduling systems, may affect how curriculum changes are managed and
implemented at the school level.
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“Sa MATATAG nagkaroon ng 45 45 minutes per session...Sa isang malaking school na
mayroon dalawang shifting, ang pinakamahirap ay ung paglalagay ng schedule”. P3

The responses suggest that curriculum understanding is not only affected by instructional readiness but also
influenced by structural factors within the school system. In other words, although teachers and school heads understand
curriculum reforms, structural limitations can still hinder effective execution, especially in a large school with different
shifting schedules. This may become challenging for school heads to allocate time effectively for each learning session.
As aresult, this difficulty may also affect instructional efficiency and deeper learning engagement. Abrasado et al. (2024)
emphasized the important role of school heads during changes such as curriculum reforms. By focusing on various
aspects, including managing the schedule, allocating resources, and monitoring progress, schools ensure that the needs
of teachers and students are properly met. Schools must need to align their policies with the new curriculum by adjusting
their internal system, such as timetables and processes, to effectively manage the new curriculum standards. In relation
to time allocation, Christ (2024) explained that although flexible scheduling can help schools to address issues of limited
staffing and resources through a shorter instructional period, such as 45 minutes, this may not be enough to encourage
meaningful teaching and learning. Teachers may find it challenging to fully discuss the necessary competencies, assess
students’ understanding, and engage them in deeper learning activities, especially in subjects that require hands-on
activities and comprehensive explanation. Supporting this, Yamota (2025) found that the reduction of class time and
frequent changes in school schedules create pressure and frustration for teachers because they experience difficulty in
maintaining smooth lesson flow and consistency. These adjustments often disrupt teaching routines, particularly in large
schools with many sections and shifting schedules, making coordination more difficult. As a result, teachers experience
challenges in ensuring the mastery of the lesson and students' comprehension within the limited time available.
Furthermore, Lorono (2025) suggested that there must be comprehensive review and adjustment for the time allocation
to ensure that sufficient time is provided for effective teaching and learning. This highlights the importance of adjusting
school schedules with curriculum demands to support better implementation.

2" Major Theme: Planning-Related Challenges in Curriculum Implementation

Following the understanding of curriculum change challenges, the second major theme is the planning-related
challenges in curriculum implementation. Planning is one of the essential components of change management practices,
in which schools focus on the organization, preparation, and alignment of school resources and processes, as well as
instructional directions, before actual implementation. However, there are difficulties encountered by both school heads
and teachers that hinder their ability to effectively prepare for curriculum-related changes. As shown in Table 23, there
are three sub-themes found: (1) limited time for preparation and collaborative planning; (2) difficulty aligning curriculum
requirements with materials and instructional planning; and (3) lack of resources affecting the planning process.

The findings indicate that one of the major challenges identified by the respondent is the limited time for
preparation and collaborative planning. Both school heads and teachers expressed that there are instances that, despite
the desire to prepare well, proper preparation is not fully met because of certain obstacles, such as overlapping activities
and limited time for preparation, hindering effective planning.

“Planning becomes challenging when time constraints... overlapping school activities reduce the
availability of staff for collaborative planning.” P1
“Mayroon lang po kaming limited time to collaborate...That'’s why minsan, it is harder for us to plan
effectively”. T1
“May seminar ka ngayon... another week brigada ka... after nun diretso ka na... nasaan na yung
preparation natin?” Papaano ba natin mamamaintain na maiideliver natin ng ayos yung ating
pinagseseminaran kung kulang tayo sa time”. T3

These responses suggest that the planning phase for curriculum implementation is often affected by competing
responsibilities of both teachers and school heads. The presence of multiple tasks, such as administrative duties, teaching
duties, and other school activities, reduces time for collaborative planning. This limitation of time hinders school heads
and teachers’ opportunity to coordinate among teachers for properly planning the sharing of insights on aligning
instructional practices with curriculum goals. As a result, because of time restrictions, planning becomes rushed and
less organized, which may affect the depth, consistency, and quality of curriculum implementation. Caspe and Sarrosa
(2025) emphasized that teachers can share their insights, experiences, strategies, and resources through collaboration.
This professional collaborative learning helps to improve their teaching practices as they share possible challenges and
solutions. However, the study found that teachers often experience difficulty with inadequate time for collaborative
planning and preparation, which affects their ability to understand the curriculum change more deeply, share best
practices, and plan strategies among teachers to ensure effective lesson delivery. In addition, a heavy workload related
to new curriculum demands reduces time for planning and creates burnout for teachers, which affects their readiness to
fully implement curriculum reforms. Similarly, Motel (2025) found that teachers often feel pressure when there are
changes in curriculum, as they need to adapt quickly and familiarize themselves with the new standards. The lack of
time for preparation limits teachers to performing their duties well, especially in preparing lesson plans and materials
and thinking of appropriate strategies that support students’ learning. It affects their energy, focus, and ability to meet
the current students' needs effectively. Thus, limited time is a major obstacle in planning and collaboration for successful
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curriculum implementation. However, when teachers and school heads are given adequate instructional time for
preparation and planning, it helps teachers to cover content more deeply and engage in more meaningful lesson delivery.
This supports the idea that the lack of time negatively affects the quality of instructions and depth of learning.

Difficulty aligning curriculum requirements with materials and instructional planning is the second sub-theme
reported by the respondents in planning-related challenges in curriculum implementation. This means that teachers often
struggle to properly match their available learning materials and lesson plans with the current competencies.

“Another challenge is aligning our school level plan with both the division and the national
directives...” P1
“Yung ibinabang curriculum, ano ang gagawin natin para maplano at masusunod natin ito.
Paano iaalign ang lesson plan sa time-frame mula dun sa Budget of Work...” T2
“The things that we need to do is to revise the lesson plan, we are also aligning our
instructional materials... ung assessment should match with the matatag curriculum.” T4

The data indicate that aligning instructional materials and planning processes with the requirements of the new
curriculum involves not only understanding but also the need to consider different expectations from different levels,
such as national policies, division guidelines, and actual classroom situations. The challenge is that it becomes difficult
for some teachers, especially when available materials and strategies do not fully match the new curriculum. In addition,
they not only prepare but also need to adjust or, more importantly, construct new lesson plans for proper alignment of the
materials, assessment, and strategies. When alignment is not properly established, it may affect the overall effectiveness
of the curriculum implementation, such as lesson delivery, assessment practices, and student understanding. Sorial (2024)
stressed that when planning a lesson, curriculum standards must be considered to ensure a coherent learning process. By
doing so, teachers must clearly understand curriculum goals and carefully design lessons that match the necessary content
and appropriate learning materials and activities that cater to the diverse needs of students. This ensures that instruction
is organized and aligned with expected learning outcomes. Supporting this, Beting (2024) noted that curriculum,
instruction, and assessment are closely connected and must be properly aligned to ensure effective teaching and learning.
This ensures students demonstrate the intended competencies and receive quality learning. Thus, successful curriculum
alignment needs a systematic review and development of instructional materials, as well as improved support systems
for teachers. In addition, providing accessible learning resources can help teachers address their concerns in aligning
classroom instruction with curriculum standards. This also helps them reduce time spent searching or modifying materials
so they are able to deliver effective instructions (Ramos et al., 2024).

The third and last sub-theme in the planning-related challenges in curriculum implementation is the lack of
resources. This suggest that planning is not only affected by time and alignment but also by the availability of materials,
facilities, and other learning resources needed to support curriculum implementation.

“Limited resources such as the learning materials...” P1
“Matatapos na lang ang school year, wala pang nadating na resources...kaya si teacher kanya
kanyang hanap...” P2
“Nasan ang materials?...ikaw yung maghahanap which is napakalaking sagabal...” T3
“Budget constraints for the resources... need to be addressed.” P4

These responses emphasize that a plan cannot be successful without the necessary resources, such as
instructional materials and physical resources. Teachers and school heads may find it harder to effectively plan and
prepare for the new curriculum. When resources are limited or delayed, teachers are forced to spend additional time
searching for materials or improvising, which increases workload and results in poor quality of lesson planning. For
school heads, a lack of resources may limit their ability to organize a support system and ensure the curriculum
requirements are properly implemented. As a result, planning becomes more challenging and less effective, which may
hinder the successful implementation of curriculum reforms in the classroom. Marquez and Marquez (2023) pointed out
that learning material resources are essential tools to enhance students’ knowledge, skills, and learning experience.
During curriculum change, curriculum guides are commonly available online; however, there is still a shortage of
learning materials, particularly learning modules. Because of this, teachers often search for various sources from the
internet but are sometimes unsure whether these materials are suitable for the competencies being taught. This situation
shows the need for well-aligned and accessible learning resources to support effective curriculum implementation.
Supporting this, Heckman and Sarti (2023) found that teachers opt to create their own materials or use their own money
to support classroom instruction when instructional resources are not available or lacking. This added responsibility may
lead to additional burden, fatigue, and dissatisfaction among them, which affect their overall preparation and planning
process. In addition, Tongohan (2024) highlighted that schools must have enough facilities to provide quality education;
however, many schools are still inadequate in physical facilities such as classrooms, laboratories, and other essential
resources. This situation may hinder the delivery of quality instruction and limit the effective use of updated curriculum
methods, particularly in schools with technological and facility constraints. When various resources such as instructional
materials, learning resources, and school facilities are lacking, teachers and school heads face greater difficulty in
preparing well-structured lessons and organizing instructional activities.
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3 Major theme: Communication Challenges in Curriculum Change Implementation

The next major theme found from the analysis is communication challenges in curriculum change
implementation. Effective communication is important in ensuring that curriculum policies, updates, and expectations
are clearly and consistently understood among school heads and teachers. However, the findings reveal that although
there are established communication mechanisms, several challenges still exist. As shown in Table 24, three sub-themes
were disclosed: (1) information overload and message saturation, (2) inconsistent interpretation of curriculum
information, and (3) limited opportunities for clarification and feedback.

One of the most evident communication challenges experienced by the respondents is information overload and
message saturation. This shows that teachers and school heads receive a large volume of information, updates, concerns,
and instructions, which sometimes leads to difficulty in processing, retaining, and understanding important messages.

“Another difficulty is addressing information fatigue, because teachers receive many
announcements daily ... leading some messages to be missed or overlooked.” P1
“Information overload...” P4
“Parang kapag dinidiscuss po siya ay nakakaoverwhelmed... ang dami pong information na
nashashared sa amin all at once.” T1

The data indicates that despite schools exerting a lot of effort in disseminating information during curriculum
reforms, the high volume of messages may affect the communication effectiveness. Overloaded information may affect
clarity, coordination, and the instructions related to the curriculum change. This suggests that communication challenges
are not only about the absence of information but also about the management and organization of information flow. Hong
and Kim (2020) explained that an individual’s capacity to process and understand information depends on their cognitive
capacity. Then their cognitive capacity is linked to their ability to handle information effectively. When the volume of
information exceeds this capacity, an individual may struggle to absorb and interpret new information properly. This can
lead to misunderstanding or make it hard to fully understand an important message. Hong and Kim (2020) explained that
an individual’s capacity to process and understand information depends on their cognitive capacity. Then their cognitive
capacity is linked to their ability to handle information effectively. When the volume of information is too much for this
capacity, an individual may struggle to absorb and interpret new information properly. This can cause misunderstanding
or make it hard to fully understand an important message. Similarly, Shahrzadi (2024) emphasized that large amounts of
information can negatively affect both individual and organizational performance. Information overload can overwhelm
an individual, which may lead them to increased stress levels, low productivity, and struggles in making the right
decisions. In the context of education, Rasool et al. (2024) stressed that information and communication technology is
beneficial for effective learning. Continuous floods of information, particularly through digital platforms, can overwhelm
teachers and affect their ability to focus on essential tasks. This may reduce their efficiency in collaborating with
colleagues and in identifying appropriate instructional resources. As a result, teaching quality and overall performance
may be affected due to mental pressure and reduced attention. Overall, Although the previous studies were not focused
on curriculum implementation, they provide valuable insights into how information overload affects communication
processes in organizations. These results are relevant to the present study, as communication is essential to school-related
activities, meetings, and other important matters, such as curriculum implementation. Therefore, the effects of
information overload, such as reduced clarity and coordination, can also be experienced in educational settings, where
timely and organized communication is very important, especially during curriculum reforms.

Another major communication challenge identified is the presence of communication gaps that lead to
inconsistent interpretation of curriculum information among teachers, even when the same message is communicated.
These gaps happen when there are differences in how messages are delivered, clarified, or discussed, and may affect how
messages are interpreted by teachers.

“Teachers also interpret curriculum memos differently at first...” P1
“Iba’-iba yung interpretation namin kahit yung paliwanag ay iisa naman...” T2

These shared responses indicate that even when the disseminated information is uniform, gaps in communication
still exist, which result in varied interpretations among teachers. In other words, inconsistencies in interpretation occur
not only from how they understood but also from how information is delivered. This also means that communication
challenges in curriculum change are not only because of the overload of information, but also the lack of clarity and
consistency in message delivery. As a result, when communication lacks clarity, teachers may construct their own
understanding of the curriculum, leading to inconsistencies in interpretation. Pauley (2010), cited in Asiegbu (2017),
emphasized that one of the most important responsibilities of school heads is to develop effective communication. They
also noted that when communication gaps occur within an organization, they may hinder the achievement of
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organizational goals. This highlights the need for clear and smooth communication flow within schools so that
stakeholders are properly informed. Similarly, Jameson et al. (2021) pointed out that communication among
stakeholders such as teachers, administrators, and curriculum developers is often limited. Because of this, curriculum
goals are inconsistent in actual classroom practices, as well as a gap between policymakers and teachers that limits
teachers’ participation in curriculum-related discussion and decision-making. In addition, Luo et al. (2021) found that
challenges in communication may be observed in differences in experiences and perspectives among stakeholders,
which also lead to communication difficulties and inconsistencies in understanding. This variation requires school
leaders to manage diverse viewpoints to achieve more coordinated and effective outcomes in school communication
processes. Furthermore, Yembergenova et al. (2023) explained that a lack of clarity or unclear information may lead
teachers to develop interpretations based on their perceptions and experiences. This sense-making process shows how
teachers interpret and act upon information differently, which may affect how educational reforms are implemented in
practice. In other words, a consistent and clear flow of information is essential to help teachers provide a deep
understanding of the reforms. In general, when communication is unclear, incomplete, or not properly coordinated
among stakeholders, teachers may interpret the same message in different ways. As a result, curriculum guidelines may
not be applied in the same way in the classroom, which affects consistency in implementation. Therefore, effective
communication must be established to ensure that curriculum-related information is clearly understood and uniformly
applied by teachers and school heads.

The third sub-theme in communication-related challenges is limited opportunities for clarification and feedback
regarding curriculum changes, which contribute misunderstanding.

“Clarifications are often needed...” P1
“Limited opportunities for clarification... Lack of feedback mechanism” P4

These responses suggest that although information is disseminated, there are limited opportunities for teachers to
ask questions, give deeper discussion, clarify doubts, and provide feedback. This lack of opportunity limits teachers’
ability to fully process and validate their understanding due to unresolved uncertainty, especially during the early stages
of curriculum implementation. This indicates that effective communication should be a two-way and collaborative
process. This is not only sharing of information but also opportunities for dialogue and clarification. However, if there
are no clarifications or feedback, misunderstandings may happen, and teachers may feel less effective and less confident
in implementing curriculum reforms. Cruz and Malabanan (2024) cited in Batonghinog and Chavez (2025) highlighted
that the effective implementation of curriculum reforms depends on how schools establish open communication
channels and a feedback mechanism between teachers and school heads. These practices help ensure that teachers
remain confident, prepared, and guided throughout transitions, which are important for maintaining successful and
consistent implementation. Similarly, Congcong and Caingcoy (2020) emphasized that when school heads provide
feedback in their performance and other accomplishments can helps teachers to be aware of their strengths and areas
for improvement. Through feedback and consistent clarifications, teachers are better able to understand expectations
and address gaps in their teaching practices. In addition, Fullan (2019) explained that feedback is an important basis for
making better decisions because it allows organizations to adjust their practices based on the needs of stakeholders. A
clear feedback process also helps build trust between school leaders and teachers, as it shows that their ideas are valued
and considered in the change process. Therefore, when teachers are not given enough chances to ask questions, clarify
concerns, and provide input, misunderstandings may occur and confidence in implementing changes may decrease.
Communication should not only involve the delivery of information but also provide space for dialogue, feedback, and
continuous interaction among teachers and school leaders.

Despite the challenges identified, some respondents reported they experience minimal or no communication
difficulties.
For instance, P2 stated that communication in their school was effective because teachers are open to curriculum
changes.
“Wala naman problema sa communication, sa pagtanggap ng teachers sa changes kumbaga ay
open naman sila”. P2

“Pagdating sa communication madali lang, ahh wala akong nakitang masyadong challenge
dito”. P3

Teachers such as T3 and T4 also described their school heads as supportive leaders who can provide clear
communication systems and established practices such as meetings and trainings.

“Wala kaming problema... kasi well-verse kumbaga ay alam kung papaano sasabihin sa amin
in a way na madali naming matatanggap.” T3

“With regards to communication, we didn t have a problem with that because our principal, our
school head very updated naman po”. T4
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These contrasting experiences suggest that communication challenges may vary depending on the school context.
It is based on leadership practices, communication processes, and organizational culture. In schools where strong
leadership, clear communication systems, and cooperation are present, teachers help reduce communication problems.
When school heads provide clear information and opportunities for discussion, teachers are more committed and able
to understand and follow curriculum-related instructions. Cited by Igbineweka & Ushie (2021), effective
communication among school heads and teachers is essential to overcome teachers’ fears of change and motivates them
to adopt change initiatives. When school leaders communicate the needs and reasons for change clearly, teachers are
more likely to develop a positive attitude in support of change initiatives.

Moreover, some participants employed strategies to improve communication and ensure better understanding of
curriculum changes. One common strategy is seeking clarification from knowledgeable sources.

“Lusually try to ask po sa aking school head for clarification... at sa aking co-teachers...” T1

Similarly, T2 emphasized consulting higher authorities such as EPS to obtain accurate information.

“Luckily, nakakadiretso tayo sa EPS, si Sir naman is very approachable...” T2

This shows that teachers actively seek clarification through consultation and collaborative discussion to reduce
confusion and ensure a better understanding of curriculum policies. This means they do not only receive information
passively but take step to engage with their school heads and peers to improve their understanding.

4" Major theme: Actual Implementation Challenges in Curriculum Change

Following the communication challenges, the fourth major theme is the actual implementation challenges in
curriculum change. This is the phase where planned strategies and communicated instructions are put into actual
classroom practices. However, the findings reveal that the actual implementation presents more challenges as teachers
and school heads are engaged with the realities of classroom conditions, including teaching, learning, and available
resources. As shown in Table 23, three subthemes are found: (1) limited and misaligned instructional materials, (2)
readiness of teachers and learners in adapting to curriculum changes, and (3) time constraints and increased preparation
demand.

One of the most common challenges identified is the lack of updated and misaligned of instructional materials,
which significantly affects the implementation of curriculum changes.

“Yung ating mga resources mga libro ay hindi updated, hindi nakaalign sa... competencies.” P2

Similarly, T2 emphasized the absence of materials during the early phase of implementation:

“Ang unang year naming na implementation... wala kaming materials... MELC lang ang mayroon
kami...” T2

“Very limited instructional materials, and we have to... construct our own supplementary
materials...” T4

These responses imply that the absence or delay of available and aligned instructional materials creates a
barrier in the successful implementation of curriculum reforms. Teachers are challenged by creating their own materials,
which may lead to inconsistencies in content delivery. When instructional resources are outdated, teachers may find it
difficult to meet the required competencies, which affects the quality of instruction. Thus, the situation shows that
successful curriculum implementation depends not only on the curriculum itself but also on the availability of adequate
supporting resources. Yamota (2025) reported that several public schools experience a shortage of instructional
materials, textbooks, and supplementary teaching aids needed for effective curriculum implementation. As a result,
teachers had to develop their own materials, sometimes using outdated references or personal funds just to support their
instructional needs. This situation affects the consistency and quality of instruction, leading to differences in learning
experiences among students. Similarly, Torrefiel et al. (2025) emphasized that the lack of instructional materials is one
of the major challenges in implementing the MATATAG Curriculum. Teachers are often forced to rely on outdated
resources, which may result in difficulties in delivering effective instruction and may contribute to inconsistent learning
outcomes among learners. In addition, Barcelona and Cacharo (2025) highlighted that access to well-aligned
instructional materials is essential in ensuring teacher readiness during curriculum implementation. Adequate
instructional resources enhance teachers’ confidence and efficiency in lesson delivery. However, when they are lacking
in access to updated materials, it may affect their preparedness and teaching performance.

Moreover, the second sub-theme in implementation challenges involves time constraints and increased demands for
preparation.
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“Insufficient time... schedule ng ating mga teachers ... hindi natatapos ang klase sa limitado
lang ung oras sa 45 minutes.” P1

“Kailangan po talaga ay additional time sa preparation para mas mamodify po yung mga
resources...” T1

These responses show that time constraints affect not only lesson preparation but also the actual teaching in the
classroom. The limited class time, especially the 45-minute period, makes it difficult for teachers to complete lessons
effectively, particularly while they are still adjusting to the new curriculum. This means that curriculum implementation
is affected not only by limited preparation time but also by the short time available for teaching. When class time is
limited, teachers may rush discussions, simplify lessons, or skip some activities, which can affect the quality of student
learning. In addition, teachers face a double challenge. They need more time to prepare lessons and materials, but they
have limited time to deliver them in class. This also indicates a misalignment between what the curriculum requires and
the time given for instruction. Because of this, teachers need to keep adjusting their pacing, which may lead to differences
in how the curriculum is taught in different classrooms. Mora and Bueno (2024) explained that limited instructional time
makes it difficult for teachers to conduct meaningful classroom activities. Due to strict schedules, teachers are often
forced to rush lessons. Because of this, students may not fully understand the whole content and limit them from deeper
learning. In addition, Earp (2022) emphasized that teachers also struggle with limited time for lesson preparation. The
lack of sufficient time affects important tasks such as planning instruction, assessing student work, and providing
feedback, which may reduce the overall quality of teaching. Furthermore, Abelgas et al. (2024) highlighted that short
class periods, such as the 45-minute session of the recent curriculum, can increase teacher stress and exhaustion. Teachers
feel pressured to complete lesson content within a limited time, which affects both their well-being and their ability to
deliver lessons effectively.

The last sub-them in implementation challenges is the readiness issue among both teachers and students in
adapting to curriculum changes.

“Varying teacher readiness levels... hindi naman pare parehas...kaya kailangan natin
unawain yun”. Pl

“Readiness ng teachers... readiness nung bata... iaabsorb yung laman nung curriculum. Minsan
kasi, hindi sila familiar with the concept”. T2

These responses suggest that the success of curriculum implementation depends not only on instructional materials
and instructional time but also readiness of both teachers and students. Teachers have different levels of preparedness to
adjust their instructional practices in terms of content and strategies. At the same time, students also differ in their levels of
readiness to learn new content and expectations. The differences in their readiness show that implementation may not be
the same in all classrooms, as some teachers and students adapt more easily while others face difficulties. Atienza et al.
(2025) emphasized that the success of curriculum reform depends not only on its design but also on the teachers who
implement it. Although teachers show willingness to embrace the new curriculum, their level of preparedness remains
moderate. This is observed in their struggles in actual classroom instructions due to insufficient training, clarity, and access
to resources. These challenges are not about lack of commitment but lack of preparation and support during implementation.
Similarly, Mercado (2025) stressed that the readiness of teachers is measured in their knowledge, preparation, and attitude,
which is essential for effective implementation. Factors such as teaching experience, openness to new approaches, and
availability of instructional materials also affect how well they adapt to curriculum changes. When they are well-prepared,
they can also help their students to meet the necessary competencies.

Based on the respondents’ experiences in terms of the challenges encountered during implementation, it suggests
that these experiences also influence the ability of school heads and teachers to guide instruction and support learning
effectively.

“The challenges require me to exert more effort... providing differentiated support... These factors
sometimes slow down the full rollout of the changes...” P1

“Kung hindi ready yung ibinaba sa amin... hindi marereach yung potential nung teacher ability ...
parang nangangapa kami...” T2

These responses show that implementation challenges affect both teaching and support systems. School heads
need to give more guidance, support, and adjustments, while teachers may feel unsure and less confident in delivering
the curriculum. The idea of a “domino effect” means that problems at higher levels, such as lack of materials or unclear
guidelines, affect what happens in the classroom. This can lead to slower implementation, differences in teaching
practices, and possible gaps in student learning.

5™ Major Theme: Monitoring and Evaluation Challenges in the Curriculum Implementation
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After analyzing the challenges in the implementation phase, the findings also highlight the fifth major theme,
which focuses on the monitoring and evaluation challenges in the curriculum implementation. This stage ensures that
the curriculum is properly implemented and the needed adjustments are made based on what actually happens in
classroom practices. There are two sub-themes identified: (1) time constraints and overlapping responsibilities and (2)
limited monitoring tools and comprehensive monitoring practices.

In implementation phase, the most common challenges are time constraints and overlapping responsibilities.

“Monitoring becomes difficult when class schedules, school events, and supervisory tasks overlap...
some indicators of implementation require time to observe meaningfully.” P1
“Dahil ang dami rin namang ginagawa ng mga school heads... hindi na nasusundan... sunod-
sunod na yung seminar.” P2
“The main difficulties include limited time for monitoring.” P4

“Mayroon po tayong napakaraming school requirement. So sometimes yung oras po ung number
one,so mayroon pong adjustment duon kasi kailangan nating ibalance ung pagmomonitor at pag e
evaluate”. T1

“Sa dami ng gawa rin naman sa school hindi ko na rin maevaluate ang sarili ko ... wala ng time...” T3

These responses imply that monitoring and evaluation are essential parts of curriculum implementation, but they
are not always given attention due to the different responsibilities of both teachers and school heads. Their administrative
tasks, teaching loads, and other school activities limits their time available for regular observation, feedback, and
evaluation. As a result, monitoring may become irregular and incomplete, which can affect the proper assessment of
curriculum effectiveness. Moreover, effective monitoring requires enough time and meaningful engagement in classroom
processes. When time is limited, school may not be able to conduct classroom observation, and teachers may also have
fewer chances to evaluate and improve their practices. Tongohan (2024) pointed out that when school heads are
overloaded with administrative responsibilities, they experience difficulty in supporting teachers with curriculum
implementation and evaluating their teaching performance. This situation may affect the level of the assistance given to
teachers, which leads to differences in curriculum implementation across schools. In contrast, Poleallo (2025)
emphasized that effective monitoring and evaluation play an important role in ensuring that curriculum reform is
implemented and managed effectively. When school heads regularly monitor and evaluate the status of curriculum
implementation, schools can identify problems early and make necessary adjustments. Through classroom monitoring,
it ensures that teachers meet curriculum standards and enhances their teaching practices by providing feedback.
Furthermore, monitoring promotes continuous improvement, high quality instruction, and improved student learning
outcomes.

Another significant challenge disclosed under monitoring and evaluation phase is the lack of monitoring tools
and clarity in evaluation practices.

“Kulang yung sa monitoring tool... mas maganda sana kung mayroon standard monitoring tool
pagdating sa curriculum implementation.” P2
“Limited data or tools to properly evaluate the progress of curriculum changes.” P4
“Mayroon po akong limited clear guidelines... hindi ko alam kung properly evaluated ko ba yung
curriculum changes.” T1
“We are merely relying on the MPS result...” T4

The responses shared by the school heads and teachers imply that a lack of standard tools and unclear process
and criteria influenced the monitoring and evaluation. This means that they are not always guided by structured tools but
instead rely on limited indicators. Due to the lack of clear guidelines, they may feel uncertain in properly documenting
and assessing the curriculum implementation. T4's concern about the Mean Percentage Score (MPS) shows that it is a
limited way of evaluation. It may not fully measure other aspects, such as instructional quality, teaching strategies,
alignment of materials, and student participation. Based on the shared experience, they mainly focus on student outcomes
rather than examining the whole process of curriculum implementation. Due to this, evaluation methods do not fully
assess if the curriculum changes are actually implemented in classroom practices. Moreover, teachers will remain unsure
if their practices have met the expected standards. Without a clear practice of monitoring and evaluation, evaluation may
become subjective and based on individual judgment. This condition highlights the need for clearer and more structured
guidelines in schools. Datahan (2020) emphasized that monitoring and evaluation systems are essential tools in gathering
the important information needed to manage the schools effectively. Systematic monitoring and evaluation ensure that
the new initiatives are properly implemented and meet the required standards, as it also allows school heads to identify
challenges and risks that may affect the success of reforms. In addition, Belo (2025) pointed out that school needs to set
up a well-organized system for monitoring and evaluating to improve the quality of teaching and learning. Teachers can
maintain instruction aligned with current educational standards. By providing regular feedback, school heads can guide
teachers to improve their strengths and address their weaknesses, which can also lead to better performance of students.
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Moreover, while most participants identified challenges in monitoring and evaluation, 2 of the respondents
indicate different experiences.
“Hindi masyado sa dun sa monitoring and evaluation. Kasi Kahit very large school tayo, mayroon ka
namang department heads, mayroon ka naman master teachers ... hindi masyadong challenging.” P3

“Ang nakaassigned sa akin is the monitoring... “Chinecheck ko yung strategies... kung effective ba
sa bata... kung naa-attain ba yung hinihingi ng curriculum...” T2

These contrasting perspectives suggest that the effectiveness of monitoring and evaluation may depend on how
responsibilities are shared and how systems are carried out within the school. On the part of the principal, it indicates
that schools that practice distributed leadership and clearly assign tasks can manage monitoring tasks more effectively.
Meanwhile, for those schools that are lacking in such practices, wherein the system is not managed, difficulties may
occur. Moreover, on the part of a teacher, who shared that as part of the monitoring team, they provide more monitoring
practices such as classroom walkthroughs, feedback sessions, and collaborative discussions. These practices show that
some schools can conduct more flexible monitoring strategies. In general, the findings suggest that effective monitoring
and evaluation need not only enough time but also clear and organized tools that measure different aspects, not just
outcomes. Without these, schools may find it hard to fully reach the quality and fidelity of curriculum implementation.

6th Major Theme: Sustaining Curriculum Implementation Challenges

The last major theme identified is sustaining curriculum implementation challenges. In education, sustaining
change is an essential phase that ensures the new practices are not only introduced but also continued, as well as made
part of the school system over time. However, findings reveal that maintaining consistent implementation of the
curriculum remains difficult because of several factors, such as (1) policy changes, (2) leadership changes, (3) limited
resources, and (4) continuous support.

The first challenge found is the frequent policy changes affecting the continuity of curriculum implementation.
Both school heads and teachers shared that continuous changes in policies make it harder for them to maintain a stable
teaching practice over time. In other words, instead of relying on improving existing practices, they are often required to
adapt to new guidelines.

“Sustaining changes is challenging when there is... new policies that suddenly replace the existing
ones...” P1
“Challenges... include... changes in policies that affect continuity.” P4
“Hindi pa kami lubos na sanay... tapos may panibago na naman policy... kaya nagiging mahirap
panatilihin ang consistency...” T3

The findings indicate that the continuity of curriculum implementation was disrupted by frequent policy
changes. Teachers and school heads experience difficulty in coping with the existing practices when new policies are
introduced before they have fully adapted to previous ones. Due to the changes, teaching delivery and uncertainty in
aligning instruction with evolving curriculum standards lead to inconsistency. Teachers keep adjusting instead of
mastering the new practices, which can affect the quality of implementation. This also shows that frequent policy
changes, although intended to improve education, may lead to fatigue and reduce long-term effectiveness if they are not
introduced gradually. Supovitz (2023) emphasized that frequent curriculum changes, even if well-planned, may weaken
the continuity of reforms when there is limited implementation support and low teacher involvement. Instead of
continuous improvement, constant changes may disrupt the sustained application of reforms in schools. Similarly,
Tribuzzi (2018) stressed that the continuity of curriculum implementation depends heavily on sustained classroom
practices. When changes happen too frequently, teachers need to continuously adjust, which interrupts the steady
implementation and affects long-term consistency in teaching practices. In addition, sustaining change is essential to
ensure that reforms are not only implemented but also maintained over time (Haggerty, 2025). Therefore, to reduce the
tendency for practices to revert to old systems and weaken the impact of reforms, continuous support is needed to
sustain curriculum changes.

Another challenge that emerged relates to sustain of curriculum changes is leadership changes affecting
direction and priorities in curriculum implementation. Respondents noted that leadership transitions may result in shifts
in focus that affect the continuity of ongoing initiatives.

“When there is principal turnover, the priorities in the school also change...” P1

“Papapalit palit ng school heads... syempre magkakaroon siya ng ibang priority...” P2

These responses show that changes in school leadership create a new focus on areas that may not always align

with previous curriculum plans. When a new school head takes over, priorities and management style in implementation

often change. As a result, some ongoing programs may delay or be replaced with new plans. This highlights the important
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role of leadership in keeping school reforms consistent. Sustaining change does not rely only on policies but also on
steady leadership that supports goals, tracks progress, and guides teachers over time. When leadership changes often, the
lack of consistent direction may lead to unsmooth implementation and lower commitment among teachers. Richardson
(2025) emphasized that during leadership transitions, relationships within the school such as administration, teachers,
and staff may face a period of adjustment. The school’s practiced culture may also change as new leaders introduce
different styles of management, which can affect teacher motivation, student engagement, and the overall school
environment. In addition, changes in leadership may also lead to changes in curriculum implementation and instructional
strategies, which can limit the continuity of academic programs and student progress. Similarly, Sumapal (2024) noted
that sustaining change over time is often challenging in schools. Although reforms usually begin with strong support and
enthusiasm, they may weaken due to new leadership priorities. In addition, Tonido et al. (2024) emphasized that frequent
changes in school principals negatively affect the long-term success of educational initiatives because of different goals
and strategies, which can change the direction of ongoing programs.

Moreover, some respondents shared that one of the challenges they encountered that hindered them to sustain
curriculum change was the limitation of resources, which affects the consistency and quality of implementation over
time.

“Another challenge is maintaining consistency... especially when external factors, like limited
resources... affect the momentum.” P1
“Permanent problem... learning resources... instructional materials...” P3
“Challenges... include... changes in policies or resources that affect continuity.” P4
“Kung hindi enough yung materials ... this will give a domino effect...” T4

These responses affirmed that limited resources remain a challenge in sustaining curriculum changes. Teachers’
abilities are prevented by the lack of instructional materials, learning resources, and financial support to fully meet
curriculum requirements. As noted by the respondents, these limitations often create a “domino effect.”" This limitation
triggers difficulties in planning, instruction, and assessment. Sustaining change requires not only initial provision but
also the continuous availability of resources. When support is inconsistent, teachers are often opted to create materials
on their own, which leads to additional workload, burnout, and inefficient delivery. This may also result in variations
in how the curriculum is implemented across different classrooms. Sustainability of curriculum reforms is closely
affected by the availability of resources. Badugela (2025) explained that financial limitations and lack of resources are
major barriers in implementing sustainability curriculum reforms. These shifts often need additional support such as
updated learning materials, technology, and enhanced facilities to support effective teaching and learning processes.
The absence of these resources cannot maintain the reforms in the long term. In the same way, Danial and Hidayatullah
(2024) found that limited teaching materials, outdated technology, and inadequate funding, especially in rural areas,
limit the continuity of curriculum implementation. These problems may cause different results in learning between
schools. Their study shows that although reforms are well-designed, they may not be seeing their full potential if the
schools do not have what they need. Overall, curriculum reforms can only be sustained if schools are given continuous
support resources for the quality and consistency of implementation.

In addition to structural and resource-related challenges, the need for continuous support was also
emphasized as a key factor in sustaining curriculum changes. Teachers highlighted that ongoing guidance and
professional development are necessary to maintain effective implementation.

“Kailangan talagang may continuous support... syempre training, may seminar and... support
galing sa... school head...” T1

“Limited ongoing support including professional development trainings” P4

These responses emphasized that sustaining curriculum changes need more than initial training but
continuous support through capacity-building activities and leadership support. Without this support, teachers may
find it harder to maintain the effective application of new practices over time. Through professional development and
instructional support, schools can achieve long-term reform success. Continuous capacity-building helps teachers to
adapt, refine, and sustain new practices, ensuring that curriculum changes are effectively implemented in classroom
instruction. This can be achieved if teachers are provided with encouragement, feedback, capacity building, and
continuous guidance throughout the implementation process. Thus, the sustainability of curriculum reforms is attained
through continuous learning and support for teachers. Caspe and Sarrosa (2025) stated that ongoing professional
development helps teachers stay updated with current educational trends and curriculum changes. Through regular
training, like seminars on various platforms, teachers refine their understanding of the curriculum and their teaching
methods. This continuous learning process supports the long-term utilization of new practices in the classroom. In
connection with this, they also noticed that the mentorship programs are a crucial part of sustaining instructional
improvement. Experienced mentors are paired with less experienced teachers to guide in curriculum planning and
implementation. Schools that prioritize mentoring by providing sufficient resources, appropriate mentor training, and
recognition of mentors’ contributions are more likely to achieve favorable outcomes such as improved quality of
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teaching over time. Likewise, Badugela (2025) stressed that faculty participation helps in sustaining curriculum
changes. Teachers need adequate training and assistance to effectively integrate new concepts into their teaching
practices. When school leaders actively support these initiatives, faculty members are more inclined toward the goals
of curriculum reform. Thus, sustainability is achieved when there is strong leadership support and continuous capacity

building for teachers.

In contrast, while most respondents identified sustaining curriculum changes as challenging, a contrasting
perspective was also observed, highlighting a different dimension of implementation.

“Yung maintaining madali eh... ang mahirap diyan ay improving... kailangan maimprove natin

siya...” T2

This response suggests that for some teachers, the sustaining curriculum becomes manageable after
familiarity is established. However, the challenge lies in improving the quality of implementation. This means that
once the initial phase of adjustment is overcome, the focus shifts toward advancing instructional practices rather
than merely maintaining them. Therefore, while some struggle with consistency, others are already adapting to
continuous improvement. Generally, the different experiences of teachers in coping with curriculum changes vary

on their respective views.

4.9. Integration of Quantitative and Qualitative findings

Table 9. Integration of Quantitative and Qualitative findings

Quantitative Findings

Qualitative Themes

Integrated Interpretation

Change Management
Practices are highly practiced (Overall
Mean= 4.34-4.43 across indicators;
Implementation =4.34 as lowest but still
highly practiced).

Difficulty in aligning new curriculum
requirements with existing teaching
practices and instructional materials;
Scheduling and structural adjustment
affecting curriculum implementation;
Time constraints and increased demands
for preparation; Time constraints and
overlapping responsibilities.

The high level of implementation is
further  explained by  teachers’
experiences of time and structural
constraints, indicating that while
practices are actively carried out by
school heads, their classroom execution
is shaped by workload and contextual
limitations.

Change Management Practices and

Lack of Resources Affecting Planning

The statistical relationship is supported

Teacher Effectiveness show a moderate Processes; Lack of updated and by qualitative evidence indicating that
and statistically significant relationship misaligned of instructional materials; implementation challenges directly
(r=.490, p <.01). Limited time for preparation and affect how change management
collaborative planning; practices  translate  into  teacher
Communication Gaps effectiveness.
Leading to Inconsistent Interpretation of
Curriculum Information; Cascading of
information leading to
misinterpretation
Change Leadership Schema and Teacher Readiness issue among both teachers and The  relationship  highlights  the

Effectiveness show a moderate and
statistically significant relationship (r =
501, p<.01).

students in adapting to curriculum
changes; Need for continuous support to
sustain  implementation; Lack of
monitoring tools and clarity in evaluation
practices; Frequent policy changes
affecting the continuity of curriculum
implementation, Leadership changes
affecting direction and priorities in
curriculum implementation; Limited
opportunities for clarification and
feedback

importance of leadership competencies,
particularly in strategic and technical
dimensions;  however,  qualitative
findings  show  that  sustaining
effectiveness depends on continuous
support, clear systems, and stable
leadership conditions

Table 9 presents the integration of quantitative and qualitative findings, indicating that although change
management practices and change leadership schema implemented by school heads are rated as highly practiced and
significantly associated with teacher effectiveness, as supported by consistently high mean ratings and statistically
significant correlations in all key indicators, their actual implementation is shaped by school realities experienced by

teachers.

In terms of implementation, the quantitative finding disclosed that change management practices by school heads
are highly practiced across all indicators, with overall mean scores ranging from 4.34 to 4.43. Among these,
implementation got the lowest mean of 4.34, although still described as highly practiced. However, this result further
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explained by the qualitative findings where teachers encounter challenges such as lack of updated and misaligned
instructional materials; time constraints and increased demand for preparation; and readiness issues among both teachers
and students in adapting to curriculum changes. These findings suggest that although school heads are highly competent
in implementing change processes, teachers still experience difficulty, which affects the actual application of curriculum
reform into actual classroom instruction. This suggests that change management practices are well-developed at the
communication and planning levels, but the implementation phase of curriculum reforms remains the most difficult to
sustain due to the day-to-day challenges in schools. The implementation phase becomes more challenging because
teachers need to adjust their teaching strategies, prepare learning materials, address different student needs, and follow
curriculum requirements within limited time and available resources. As a result, the actual execution of curriculum
reforms in the classroom still requires continuous support and adjustments to meet the daily realities in schools.

For change management practices, the moderate and significant relationship with teacher effectiveness (r = .490,
p <.01) indicates that having a strong implementation of change management practices of school heads in understanding
change, planning, communication, actual implementation, monitoring, and evaluation, as well as sustaining change is
associated with higher levels of teacher effectiveness. This means that effective change management practices tend to
correspond with more effective teaching outcomes. However, these quantitative findings further explained by qualitative
findings which highlight the real school challenges, such as a lack of resources, a lack of updated and misaligned teaching
materials, and communication gaps that lead to inconsistent understanding of curriculum information among teachers.
For instance, some teachers may receive incomplete or delayed instructions during meetings or in memos, which leads
to differences in the interpretation of curriculum guidelines. These findings suggest that the effectiveness of change
management practices relies on support and clear communication at the school level. Moreover, issues in cascading
information that lead to misinterpretation and along with limited time for lesson preparation and collaborative planning,
also indicate that problems may arise in understanding and implementing change initiatives in the classroom.

Regarding change leadership schema, the quantitative data reveal a moderate and significant relationship with
teacher effectiveness (r = .501, p < .01), indicating stronger leadership competencies in influencing better performance
of teachers. Qualitative findings explain this more deeply by showing the challenges, such as issues with teachers' and
students’ readiness in adapting curriculum changes, the need for continuous support, the lack of monitoring tools, and
clarity in evaluation practices. Participants noted that supportive school leaders who provide clear guidance, regular
communication, and opportunities for collaboration help teachers adapt more effectively to curriculum changes. In
addition, issues on frequent policy changes and leadership changes indicate the importance of leadership competencies,
particularly in strategic direction and technical support in guiding teachers through change. These findings suggest that
leadership effectiveness is not only dependent on a stable system but also on supportive structures.

Overall, the integration of findings reveals that school heads actively implement change management practices
and exhibit change leadership competencies that are associated with teacher effectiveness. While these quantitative
results show statistically significant relationships, the qualitative results on the experiences of teachers provide important
insights about the challenges that influence the actual implementation of these practices. Thus, the qualitative findings
complement the quantitative results by explaining how and why certain limitations occur in practice, leading to a clearer
understanding of curriculum implementation.

5.  Summary of findings, conclusions, and recommendations
5.1. Summary of Findings

The following are the significant findings of the study based on the analysis and interpretation of data:

1. The level of change management practices of school heads in curriculum implementation was found to be
very high, with an overall mean of 4.39 and verbally interpreted as “Highly Practiced." The practices were
observed across all indicators, including understanding change (4.38), planning (4.41), communication
(4.43), implementation (4.34), monitoring and evaluation (4.40), and sustaining change (4.37). Among
these, communication got the highest mean, while implementation had the lowest mean, although it is still
very high. This suggests that school heads consistently exhibit strong change management practices,
particularly in communication, while implementation may still need improvement.

2. The level of teacher effectiveness was assessed as highly effective with an overall mean of 4.57, indicating
that teachers are very competent in their teaching performance. Consistently high ratings were shown in all
domains, including content knowledge and pedagogy (4.60), learning environment (4.63), diversity of
learners (4.56), curriculum and planning (4.54), assessment and reporting (4.55), community linkages and
professional engagement (4.56), and professional growth and development (4.55). The learning
environment was recorded as having the highest mean, while the curriculum and planning showed the
lowest, though both still fell within the highly practiced range. This implies that although teachers
consistently demonstrate effective instructional practices, there remains room for further strengthening in
the area of instructional planning and curriculum alignment.
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3. The level of change leadership schema was rated as highly demonstrated, with an overall mean of 4.49,
indicating that school heads have a strong manifestation of leadership competencies in managing
curriculum reforms. High ratings were consistently shown across all dimensions, including strategic and
technical competencies (4.43), execution competencies (4.46), social competencies (4.47), character
competencies (4.54), and resilience competencies (4.49). Among these, character competencies obtained
the highest mean, while strategic and technical competencies recorded the lowest, although both were still
described as highly demonstrated. This suggests that although school leadership qualities are highly evident,
there is still an opportunity to enhance strategic and technical aspects of change leadership.

4. There is a moderate and statistically significant relationship between change management practices of
school heads and overall teacher effectiveness (r = .490, p < .01), indicating that better implementation of
change management practices is associated with higher levels of teacher effectiveness.

5. There is a very strong and statistically significant relationship between change management practices of
school heads and change leadership schema (r = .878, p < .01), suggesting that more effective change
management practices are closely associated with stronger demonstration of change leadership
competencies among school heads.

6. There is a moderate and statistically significant relationship between change leadership schema and overall
teacher effectiveness (r = .501, p < .01), indicating that stronger change leadership competencies are
associated with higher levels of teacher effectiveness.

7. The change leadership schema was found to significantly mediate the relationship between the change
management practices of school heads and teacher effectiveness. The indirect effect is positive and
statistically significant (B = 0.175, 95% CI [0.047, 0.303], z = 2.686, p < .007), accounting for 55.30% of
the total effect, which confirms that more than half of the influence of change management practices
operates through the change leadership schema.

8. The qualitative findings revealed several challenges encountered by teachers in the implementation of
change management practices related to curriculum implementation, which were organized into six major
themes. In terms of understanding curriculum change, participants experienced difficulties due to frequent
policy updates with limited time for orientation, misinterpretation of cascading information, and difficulty
in aligning new curriculum requirements with existing practices and materials.

Regarding planning-related challenges, issues were identified, including limited time for preparation and
collaborative planning, difficulty aligning curriculum requirements with available materials, and a lack of
resources affecting planning processes.

As to communication challenges, responses highlighted issues such as information overload, gaps in
message interpretation, and limited opportunities for clarification and feedback.

For actual implementation challenges, participants emphasized a lack of updated and misaligned
instructional materials, time constraints, and readiness issues among both teachers and students in adapting
to curriculum changes.

With regard to monitoring and evaluation challenges, time constraints and overlapping responsibilities, as
well as a lack of monitoring tools and clarity in evaluation practices, were found to be major concerns.

Lastly, in terms of sustaining curriculum implementation, the findings revealed challenges such as frequent
policy changes affecting continuity, leadership changes influencing direction and priorities, limited
resources, and the need for continuous support.

5.2. Conclusions

Based on the findings, the following conclusions were made:
1. The hypothesis that there is no significant relationship between the change management
practices of school heads and teacher effectiveness is rejected. The findings confirm a moderate and
statistically significant relationship, indicating that improvements in change management practices are
positively correlated with high levels of teacher effectiveness.
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2. The hypothesis stating that there is no significant relationship between the change management
practices of school heads and the change leadership schema is rejected. The results showed a very
strong and statistically significant relationship, suggesting that stronger change management practices
are closely linked to stronger manifestations of change leadership competencies among school heads.

3. The hypothesis that there is no significant relationship between change leadership schema and
teacher effectiveness is rejected. The findings demonstrated a moderate and statistically significant
relationship, implying that higher levels of change leadership competencies are associated with higher
teacher effectiveness.

4, The hypothesis that change leadership schema does not significantly mediate the influence of
change management practices of school heads on teacher effectiveness is rejected. The results
confirmed that change leadership schema significantly mediates the relationship, with a substantial
portion of the influence of change management practices on teacher effectiveness.

5. The qualitative findings further conclude that despite the high levels of change management
practices and leadership competencies, teachers continue to experience various challenges in
curriculum implementation. These challenges are commonly related to the areas of understanding
curriculum change, planning, communication, implementation, monitoring and evaluation, and
sustaining curriculum reforms. This implies that effective change management not only relies on
leadership practices but also on addressing operational challenges within schools.

5.3. Recommendations

In light of the findings and conclusions of this study, the following recommendations are hereby
proposed:

1. Teachers may continue to enhance their instructional practices by actively engaging in professional
development opportunities related to curriculum implementation and change adaptation. Emphasis may be
given to enhancing competencies in curriculum planning, assessment strategies, integration of diverse learner
needs in the classroom, and responsiveness to curriculum changes. Furthermore, teachers are encouraged to
participate in peer collaboration and mentoring activities to share their best practices and strategies in
addressing implementation challenges. By doing these efforts, teachers can better align their practices with
curriculum standards and improve overall teaching effectiveness.

2. School heads and administrators may further strengthen the implementation of change management
practices by providing continuous support, such as adequate resources, structured training workshops, and
collaborative learning sessions. In addition, school heads may enhance a clear communication mechanism
and monitoring practices to ensure clarity, quick responses, consistency, and opportunities for feedback.
Moreover, they may develop contingency plans that address frequent policy shifts and leadership changes
that affect the sustainability of reforms. Furthermore, they are encouraged to continuously develop their
change leadership competencies, especially in strategic and technical aspects, to better guide teachers during
transitions and sustain curriculum implementation.

3. The Department of Education and policymakers may consider reviewing and refining curriculum
implementation policies to reduce frequent changes that may disrupt smooth implementation. They may also
provide adequate time for orientation, planning, and more capacity-building activities before implementation
to minimize misinterpretation and implementation gaps, as well as to help teachers in adapting to curriculum
reforms. In addition, they may prioritize the provision of adequate resources, updated materials, training
support, and clear monitoring and evaluation tools for effective curriculum implementation.

4. Future researchers may conduct further studies that focus on other variables such as school culture,
emotional intelligence of school leaders, and availability of resources, which may affect change management
practices, change leadership schema, and teacher effectiveness. They may also consider expanding the scope
of the study by including different districts, divisions, and educational levels to validate the findings of this
research. In addition, further research may examine intervention programs that aim to improve
communication systems, resource management, and the sustainability of curriculum reforms in schools.
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