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Abstract 

This study is centered on investigating the writing competence of Grade 11 Technical Vocational 

Livelihood (TVL). It aimed to explore the effect of the Task-Based Learning (TBL) strategy on enriching Grade 

11 TVL students' writing ability. It assessed explicitly students' vocabulary and grammar skills before and after 

the practice of TBL, with attention to differences in performance by sex. Pre-test and post-test designs measured 

students' writing capacity, and statistical tests were applied to identify significant differences in the results. 

Findings showed that most of the participants were female. Pre-test scores showed relatively low vocabulary 

and grammar proficiency, with most students scoring less than half of the total marks in both sections. Post-test 

scores, however, showed a remarkable improvement in vocabulary and grammar following the use of TBL. 

Statistical analysis proved there was a significant difference between pre-test and post-test scores, confirming 

the effectiveness of the TBL approach in improving writing ability. Furthermore, sex did not significantly 

influence students' performance in vocabulary and grammar, suggesting that both male and female students 

equally benefited from the strategy employed. This research concludes that TBL is a viable method of 

enhancing writing ability in TVL students because it facilitates involvement in meaningful language activities. 

Educators are therefore advised to incorporate TBL in lesson planning, give ongoing feedback, and undergo 

training on TBLs practical use. Schools and communities are also advised to facilitate real-world writing 

experiences to advance students' academic and career preparedness. 
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1. Introduction  

           Writing is essential in Technical Vocational Livelihood (TVL) courses and is vital for 

academic and career success. In TVL courses, students must learn technical information and good 

communication skills, such as writing in English. Writing is more than mere communication; it entails putting 

thoughts in order, clarifying ideas logically, and giving information briefly. These are essential skills for 

students at TVL schools since they often must prepare technical reports, project proposals, and other 

workplace documents. Writing skills, grammar, and vocabulary are essential not only for academic success 

but also for fulfilling the requirements of future jobs, with clear communication valued by employers. Task-

based teaching and learning (TBLT), presented by Prabhu (1987) and further developed by Ellis (2003b), 

presents a solid framework for the creation of these writing and communication skills. TBLT focuses on 

having students participate in authentic, real-world tasks in which they must apply the language to achieve 

objectives instead of learning about language rules.  
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         This method provides a more practical and interactive way of learning, particularly in 

vocational education. Students can relate their language learning to practical uses by using tasks that reflect 

real-life situations, such as writing proposals or composing reports. As Ellis argues, task-based instruction can 

be the central framework for the curriculum so that students can put theoretical knowledge into practice in 

practical, useful contexts. Linguistic consciousness is also a fundamental component of this approach. The 

student can look back at and examine language to enhance understanding and facilitate better language use. 

         This sensitivity is developed in task-based learning by presenting students with tasks to stimulate active 

vocabulary growth and communication. This approach can be instrumental in enhancing vocabulary 

development and general language skills for English as a Foreign Language (EFL) students, especially 

secondary school students. The current research is centered on designing task-based learning materials to 

promote vocabulary acquisition among 11th-grade EFL learners with a focus on linguistic consciousness. This 

aimed to produce learning activities that impart language and make the students capable of using it in 

functional contexts. For TVL students, TBLT advantages go beyond language acquisition. The approach 

closes the gap between classroom learning and workplace needs by engaging students in assignments 

reflecting the types of writing and communication they will encounter professionally. By targeting real-life 

tasks using the literature approach, TBLT promotes active problem-solving and learning, which are much 

needed in academic and professional life; simultaneously, they enjoy the mirror of literature in real-world 

situations and enhance their ability to write well. 

         This approach and strategy will enable students to apply language confidently and effectively in the 

workplace, setting them up for success in sectors where clear and concise communication is paramount.       

1.1 Statement of the Problem  

This study aimed to investigate the effect of task-based learning strategy on the writing competence 

of Technical Vocational Livelihood (TVL) Track students. 

          Specifically, it sought answers to the following questions: 

1. What is the respondents' profile in terms of sex? 

2. What is the writing competence of Grade 11 TVL students in the pre-test in terms of: 

2.1 vocabulary; and, 

2.2 grammar? 

3. What is the writing competence of Grade 11 TVL students in the post-test in terms of: 

3.1 vocabulary, and, 

3.2 grammar? 

4. Is there any significant difference in the writing competence in terms of vocabulary of TVL 

students before and after using the Task-based learning strategy?  

5. Is there any significant difference in the writing competence in terms of grammar of TVL students 

before and after using the Task-based learning strategy? 

6. Is there any significant difference in the writing competence in terms of vocabulary of TVL 

students when grouped according to their sex? 

7. Is there any significant difference in the writing competence in Grammar of TVL students when 

grouped according to their sex? 

 

1.2 Literature Review  

Writing Competence 

In language acquisition, it is crucial to become proficient in four basic skills: reading, speaking, 

listening, and writing. Of these, writing is critical in learning a foreign language. As Brown (2001, p. 34) in 

Tardy (2021) describes modern methods of teaching writing in English as a Second Language (ESL) and 

other languages tend to incorporate writing instruction into other language skills, especially speaking and 

listening. Therefore, when students are asked to develop ideas for writing, they usually collect information 

from any available source, such as the internet, newspapers, magazines, radio, and television. They do this 
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simultaneously while using multiple skills, such as speaking, listening, and writing. 

Furthermore, writing has been acknowledged as a productive skill that is the active production of 

language and not the passive reception (Spratt, Pulverness, & Williams, 2005, p. 26, in Sari, 2023). Similarly, 

Hyland (2004, p. 9) in Simanjorang (2021) highlights that writing is an arena where individuals convey their 

thoughts and intentions. Consequently, writing enables individuals to express their views on various issues, 

depending on individual beliefs. Thus, for the practical expression of ideas, writers need to be clear and 

acceptable in what they say. 

When discussing writing, it is important to note that it can be understood from two perspectives: the 

product-oriented and the process-oriented approaches. On the other hand, the product-based approach focuses 

on the final written output. Wallace (2023, p. 15) explains that this method involves several structured stages, 

including notetaking, identifying the main idea, outlining, drafting, and editing. This emphasizes the complex 

nature of writing since it comprises several sub-skills that come together to form a well-crafted and well-

structured piece. In contrast, the process-based model focuses on the step-by-step construction of writing. In 

this case, planning, drafting, revising, and editing the text are essential in refining and improving the written 

work step by step. 

In addition, writing is not merely placing words onto paper; writing is a process of communicating 

thoughts effectively in the simplest way possible. Writing has been identified as one of the most essential 

skills that students are required to develop, particularly within university life, said Rohim in 2019. Besides 

creating ideas, students must organize and present them coherently and logically (Andini et al., 2020). 

However, merely writing freely is insufficient; writers must follow proper conventions. To this end, Andini et 

al. (2020) underscore five essential dimensions that students must consider: content, organization, vocabulary, 

grammar, and mechanics. Students can guarantee clarity, coherence, and effectiveness in written 

communication by learning the key elements. 

Writing Competence of Technical Vocational and Livelihood Students 

 

Writing is a critical language ability that goes beyond communication. It involves clarity, coherence, 

and precision in concrete and exact ideas. For TVL (Technical Vocational Livelihood) students in the 

Philippines, writing ability is still an issue, especially vocabulary and grammar. Even after more than a decade 

of studying English, most TVL students cannot express themselves well in writing, as shown by their 

performance on written tests such as sentence building, subject-verb agreement, and error detection. This 

recurring problem stresses the importance of special interventions in developing more enhanced grammatical 

and writing capabilities. This was also evident in the 2012 National Career Assessment Examination (NCAE), 

indicating poor writing capability among Filipino learners (Baronia, 2020). 

Acquiring writing ability is not a matter of learning grammar rules by heart. It is about developing 

deep knowledge of the application of rules in functional contexts. As Malay (1988) put it, writing demands 

high organization, correctness, and employment of complex grammatical structures to avoid ambiguity and 

efficiently convey ideas. Grammar and vocabulary, in this regard, are instrumental factors in determining 

whether students can write logically. To develop readable and descriptive texts, students must comprehend 

main writing elements like sentence structure, paragraph creation, and word choice (Brown, 2014; Firdaus & 

Sunaryo, 2013). Writing continues to be difficult for most students because it is mainly caused by 

grammatical and lexical use complexity, particularly in formal texts (Blanchard & Root, 1998; Rizqiya, 

2020). 

The vast number of rules and exceptions in the English language also hampers learning grammatical 

competence. Learners can understand the rules within the classroom but struggle to apply them when 

composing (Baronia, 2020). The awareness-practice gap is a central difficulty in mastering writing ability. 

Studies have shown that most students do not have the motivation to enhance their writing, as they find 

writing a monotonous exercise. Teachers must be curious about designing exciting learning activities, 

encouraging students to practice and hone their writing skills to overcome such hurdles. 
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A highly effective method of vocabulary and grammar acquisition is task-based learning (TBL). 

Task-based learning goes beyond conventional classroom instruction by implementing genuine tasks for 

which students must employ language in authentic situations. Research has proven the efficacy of TBL in 

enhancing vocabulary learning and grammatical ability. For instance, Fallahrafie et al. (2015) conducted a 

study among Mechanical Engineering students. They observed that students who learned technical terms 

through task-based lessons performed better in vocabulary use and retention than their peers. Besides 

improving language proficiency, such an approach also makes learners confident in their professional and 

communication skills (Nychkalo et al., 2020). 

Integrating task-based learning into the TVL student curriculum can lead to a dramatic enhancement 

in writing skills. By having students work on tasks that reflect actual life scenarios, such as writing project 

proposals or technical reports, teachers can encourage students to use grammatical rules and expand 

vocabulary in functional, usable ways. The findings of this study substantiate the imperative to shift away 

from the classical rote approach of learning and toward task-based processes that actively engage learners 

across the learning continuum, leading to enhanced writing proficiency and language competence overall. 

Technical Vocational Livelihood Competencies 

In Technical Vocational Livelihood (TVL) courses, task-based learning (TBL) integration can 

improve the training and performance of TVL students in most of their future jobs, such as customer service 

simulations. Through experiential, real-life tasks like role-playing customer engagement, TBL hones prime 

communication skills critical in vocational work. Programs like Catch-Up Fridays, as discussed in DepEd 

Memorandum No. s. 2024 is specifically designed to plug learning gaps and enhance student motivation. 

Including task-based learning techniques in such curricula facilitates TVL students to be adequately prepared 

with the necessary work and academic skills by teachers. 

The 2012 National Career Assessment Examination also reported huge gaps in Filipino students' 

writing ability regarding vocabulary improvement and grammatical correctness. These results indicate the 

necessity for specific interventions to improve these areas of weakness. Santos (2021) highlights the necessity 

of aligning TVL learners' language skills with market requirements, which drives instruction to enhance 

vocabulary and grammar through authentic assessment instruments such as analytic rubrics. This guarantees 

that the language skills learned in the classroom can be adequately translated into real-world applications. 

Therefore, task-based learning approaches significantly improve TVL students' communication competence. 

TBLT has been shown to enhance students' knowledge of grammar substantially. Yildiz and Senel (2017) 

have reported that TBLT provides more effective outcomes in learning grammar compared to conventional 

language teaching. Likewise, Fallahrafie, Rahmany, and Sadeghi (2015) attest to the efficacy of TBLT in the 

ESP Iranian learners' acquisition of technical vocabulary by observing that task-based strategies are more 

effective and engaging than conventional approaches. With task attention mimicking real contexts, TBLT 

encourages learners to utilize grammar and vocabulary in authentic contexts and higher-order thinking, 

enhancing communicative competence. 

The Philippine K to 12 Curriculum aims to equip students with the skills they need for careers and 

tertiary education through problem-solving, communication, collaboration, and persistence skills (Palafox et 

al., 2018). In support of this general educational goal, the Technical Education and Skills Development 

Authority (TESDA), created by Republic Act No. 7796, works with industry and training institutions to 

develop human resources in the country. It incorporates Oral Communication in Context, Reading and 

Writing, English for Academic and Professional Purposes, and 21st Century Literature into TVL curricula 

such that the language proficiency of students will be enhanced (ILIW-ILIW, J., 2023). 

Effective English communication skills are particularly beneficial in the workplace because TVL 

students need to discuss the language demands of their professions (Sari Putri Elrida Siregar et al., 2022). 

Nevertheless, not many students acquire these skills because they have poor vocabulary, few ideas, and low 

confidence levels. Through task-based learning methodologies, teachers take a central position in readying 

students for TVL in the workforce and higher learning to achieve practical communication skills to survive 
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beyond Grade 12 (Garcia & Panopio, 2019). 

Effectiveness of Task-Based Learning in Enhancing Grammar and Vocabulary 

Task-based learning (TBL) has been well established as a valuable method for enhancing students' 

vocabulary and grammar in diverse learning environments. Prabhu (1987) first introduced TBL, stressing that 

students learn more effectively when actively involved in meaningful language tasks than when solely 

concerned with language mechanics. Ellis (2003) also distinguished between task-supported and task-based 

teaching, pointing out that the latter puts language tasks at the core of the learning process. Therefore, the 

language skills students learn may be utilized in authentic contexts to promote linguistic competency to a 

notable extent. As evidence of this, Ahmed and Bidin's (2016) quasi-experimental study ratified TBL's 

efficacy in developing EFL undergraduates' writing competency across Malaysian universities. Similarly, 

Hai-Yan (2014) discovered that using a task-based approach considerably enhanced students' essay writing 

competencies in a large classroom setting in China. 

In addition, many studies highlighted TBL's effectiveness in developing grammar and vocabulary 

acquisition. For example, Yildiz and Senel (2017) illustrated that TBL promotes grammar awareness more 

efficaciously than conventional teaching. This is because the interactive process of TBL helps learners 

implement grammar structures to actual communication, rendering the learning of language experiential and 

engaging. Similarly, Fallahrafie, Rahmany, and Sadeghi (2015) highlighted TBL's advantage in teaching 

technical vocabulary to Iranian ESP learners. TBL improves understanding and retention by making students 

carry out tasks that are representative of actual situations. Moreover, Newton (1995) contended that exposure 

to new words in tasks offers contextual cues, thus ensuring long-term retention. 

Moreover, TBL has been impressively effective in higher education. For instance, Nychkalo et al. 

(2020) found considerable enhancements in learning business vocabulary by master's students through 

applying TBL. According to their results, TBL facilitates vocabulary acquisition and enhances students' 

confidence in using business-related vocabulary in the workplace. Likewise, Halici Page and Mede (2018) 

discovered that TBL positively affects vocabulary acquisition and increases learners' motivation, further 

validating its efficacy in secondary language learning. 

Additionally, studies carried out in multicultural settings substantiate TBL's flexibility. As cited by Ji 

and Pham (2020) in China and Naqsyabandiyah and Dehghanitafti (2023) in Indonesia, combining 

grammatical teaching and facilitation by the teacher increased the efficiency of TBL in non-Western settings. 

As a result, the students registered significant gains in grammar and vocabulary acquisition. 

On the other hand, TBL has been an effective pedagogical strategy that reinforces learners' grammar 

and vocabulary by asking them to complete meaningful tasks. In contrast with the usual rote memorization, 

TBL encourages real use of the language, with lasting retention and usable application. Specifically, 

Thirakunkovit and Boonyaprakob (2022) stress that TBL sets students up for authentic communication and 

builds language skills. Moreover, a study by Shaby and Joy (2020) discusses students' views of how TBL 

influences writing abilities. Their research identified that students are more at ease and learn efficiently in a 

TBL classroom. They also gain more confidence since all the students engage actively in writing exercises. 

Moreover, students think that writing abilities can be developed with TBL since it helps them excel at a 

higher level in different aspects of writing. Additionally, students recognized that the vocabulary and 

grammar acquired from TBL are transferable to real life. Nevertheless, others mentioned that teachers 

emphasize the result more than productive skill-building. 

In conclusion, TBL develops writing skills and enhances motivation and engagement among 

students. Hence, it is an effective language learning tool as it facilitates meaningful interaction, boosts 

confidence, and guarantees the practical application of language. 

2. Methodology 

2.1 Research design  
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The research design employed in this study was a pre-experimental quantitative design, incorporating 

both a pre-test and post-test methodology. According to Waltz (2023), a pre-test serves as an assessment 

measure administered to participants before implementing any intervention or treatment. Conversely, a 

post-test is an assessment measure conducted after participants have undergone intervention or 

treatment. This design enables the researcher to evaluate the effectiveness of Task-based learning 

through the literature approach by comparing the writing competence of Grade 11 TVL students before 

and after the intervention. By utilizing this pre-experimental approach, the study aims to provide robust 

quantitative data to support the findings and conclusions regarding the impact of TBL on students' 

writing skills. 

2.2 Respondents of the Study 

This study's respondents were the selected 30 Grade 11 students enrolled in the Technical-Vocational-

Livelihood (TVL) track in S.Y 2024-2025. The study focused on a cohort of students who participated 

in assessments related to vocabulary and grammar competencies before and after an intervention using 

task-based learning.  

2.3 Population and Sampling 

The study centered on enriching writing skills in terms of vocabulary and grammar through task-based 

learning among Grade 11 TVL students in S.Y 2024-2025. The population comprises 30 Grade 11 TVL 

students who were identified using cluster sampling. This cohort was chosen due to its relevance in 

exploring how task-based learning strategies influence language learning, particularly in enhancing 

vocabulary and grammar. 

2.4 Research Instruments  

This study, "Enriching the Writing Skills of TVL Students through Task-Based Learning of Grade 11 

TVL Students," employed pre-test and post-test assessments focused exclusively on vocabulary and 

grammar. These instruments are integral for evaluating how the Task-based learning strategy influences 

these critical aspects of writing among Grade 11 TVL students.  

The pre-test establishes baseline proficiency levels in vocabulary and grammar, while the post-test 

assesses any improvements following the intervention. Implemented after the task-based learning 

strategy is utilized, the post-test aims to measure the strategy's effectiveness in enhancing students' 

linguistic abilities. Through structured assessment and statistical analysis, the study seeks to provide 

insights into the impact of collaborative learning on language acquisition within the TVL educational 

context. 

2.5 Research Procedure  

The research procedure commenced with the researcher seeking permission from the School Principal 

to conduct the study. The principal's support was crucial in facilitating access to Grade 11 TVL students 

and ensuring the study's smooth implementation. Collaborating with teachers, the researcher organized 

the distribution of research instruments, ensuring clarity and consistency in administering the 

questionnaire. 

Upon completion of data collection, the researcher promptly retrieved the instruments to begin 
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organizing and tabulating the gathered data. Each response was meticulously recorded and categorized 

to facilitate statistical treatment. Statistical methods, such as descriptive statistics, were then applied to 

analyze the data, providing a comprehensive overview of key variables such as vocabulary and 

grammar competence among the participants. These statistical analyses formed the basis for interpreting 

the results, offering insights into the effectiveness of Task-Based Learning in enhancing writing skills 

among Grade 11 TVL students. The exact treatment of data to uncover meaningful patterns and trends 

contributes valuable findings to educational research. 

2.6 Statistical Treatment of Data  

Various statistical techniques were employed to analyze the data gathered for the study, Enriching 

Writing Competence of Grade 11 TVL Students Through Task-Based Learning Strategy. These 

techniques allowed for a comprehensive understanding of the relationships and differences among the 

variables. To compute for the presence of possible significant differences, the mathematical formula 

used in this study was the t-test.  

3. Results and Discussion 

3.1 Writing Competence of Grade 11 TVL students with the use of the Task-Based Learning (TBL) 

strategy. 

This study was to establish the writing competence of Grade 11 TVL students in vocabulary and grammar 

prior to and post the use of the Task-Based Learning (TBL) strategy. The results indicated that most of the 

participants were female, thus there was a gender imbalance in the class. The results of the pre-test indicated 

that generally, students had poor writing proficiency in vocabulary and grammar. Nonetheless, upon utilizing 

the TBL strategy, there were significant improvements in both vocabulary and grammar. Statistical tests 

proved difference in pre-test and post-test results in vocabulary and grammar, substantiating the success of the 

TBL strategy. In addition, the analysis revealed no sex-related difference in performance, which means that 

the male and female students both enjoyed equal benefit from the strategy. 

Table 1. Respondents' Profiles according to their Sex 

Sex Frequency Percent 

Male 10 33.3% 

Female 20 66.7% 

Total 30 100.0% 

Table 1 presents the distribution of TVL students by sex, indicating that 66.7% of the students are 

female (20) and 33.3% are male (10). This shows that there are far more female students than male students. 

The number disparity indicates a greater female enrollment in this TVL B class. 

Table 2. Distribution of Vocabulary Pre-Test Scores 

Score  Frequency Percent (%) Verbal Description 

2 3 10.0 Beginning 

3 2 6.7 Beginning 

4 7 23.3 Developing 

5 8 26.7 Developing 
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6 4 13.3 Approaching Proficiency 

7 3 10.0 Approaching Proficiency 

8 2 6.7 Proficient 

12 1 3.3 Advanced 

Total 30 100.0 
 

Table 2 shows the distribution of the vocabulary pre-test scores of the 30 student-respondents. It is 

shown that the scores ranged from as low as 2 to as high as 12. The lowest score (2), achieved by three 

students (10%), indicates minimal vocabulary knowledge and places them at the Beginning level of 

competency. On the other hand, the highest score of 12 was achieved by one student (3.3%), demonstrating an 

Advanced level of vocabulary proficiency even prior to the intervention. 

Table 3. Distribution of Grammar Pre-Test Scores 

Score Frequency Percent (%) Verbal Description 

2 1 3.3 Beginning 

4 1 3.3 Beginning 

5 1 3.3 Beginning 

7 5 16.7 Developing 

8 1 3.3 Developing 

9 7 23.3 Developing 

11 4 13.3 Approaching Proficiency 

13 1 3.3 Approaching Proficiency 

14 3 10.0 Approaching Proficiency 

15 1 3.3 Proficient 

16 4 13.3 Proficient 

20 1 3.3 Advanced 

Total 30 100.0 
 

Table 3 shows the grammar pre-test scores of 30 students ranging from 2 to 20. The lowest score is 

2, which shows that at least one student has limited grammar knowledge and needs more support. The highest 

score is 20, achieved by one student, indicating excellent grammar skills. 

Most students scored between 7 and 9, which means they are still developing their grammar skills. 

Some students are already approaching proficiency, while a few have reached the proficient or advanced 

level. Overall, the results show that while some students are doing well, many still need improvement in 

grammar. 

Table 4. Distribution of Vocabulary Post-Test Scores 

Score Frequency Percent (%) Verbal Description 

5.00 2 6.7 Developing 

6.00 5 16.7 Developing 

7.00 8 26.7 Approaching Proficiency 

8.00 2 6.7 Approaching Proficiency 

9.00 10 33.3 Proficient 

10.00 2 6.7 Proficient 

14.00 1 3.3 Advanced 

Total 30 100.0 
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Table 4 shows the vocabulary post-test scores ranging from 5 to 14. Two students (6.7%) got the 

lowest score of 5, showing they are at the Developing level. The highest score of 14 was achieved by one 

student (3.3%), indicating an Advanced level of vocabulary mastery. 

Most students scored between 7 and 10, with 33.3% at the Proficient level and 26.7% Approaching 

Proficiency, showing noticeable improvement in vocabulary skills. This suggests that most students have 

progressed and are now performing at or near the expected level of proficiency. 

Table 5. Distribution of Vocabulary Post-Test Scores 

Score Frequency Percent (%) Verbal Description 

7.00 2 6.7 Developing 

8.00 2 6.7 Developing 

9.00 2 6.7 Developing 

10.00 3 10.0 Developing 

11.00 2 6.7 Approaching Proficiency 

12.00 2 6.7 Approaching Proficiency 

13.00 2 6.7 Approaching Proficiency 

14.00 3 10.0 Approaching Proficiency 

15.00 2 6.7 Proficient 

16.00 1 3.3 Proficient 

17.00 4 13.3 Proficient 

18.00 1 3.3 Advanced 

19.00 1 3.3 Advanced 

22.00 1 3.3 Advanced 

23.00 2 6.7 Advanced 

Total 30 100.0 
 

Table 5 shows the grammar post-test scores, ranging from 7 to 23. Two students (6.7%) got the 

lowest score, 7, placing them at the developing level. The highest score, 23, achieved by two students (6.7%), 

indicates an Advanced level of grammar proficiency. 

Most students scored between 11 and 17, indicating that most are now at the Approaching 

Proficiency to Proficient levels. Compared to the pre-test, this shows a clear improvement in grammar skills, 

with more students moving into the proficient and advanced categories. 

Table 6. Significant difference between Pre-test and Post-test Scores in Vocabulary and Grammar 

Writing Skills Pre-test Mean Pre-test Std. Dev. Post-test Mean Post-test Std. Dev. t-value Df Sig. (2-

tailed) 

Vocabulary 5.1 2.074 7.87 1.852 -9.660 29 0.000 

Grammar 10.5 4.167 13.7 4.557 -5.320 29 0.000 

Legend:   If Sig. > 0.05, it is statistically significant. If Sig. < 0.05, it is not statistically significant.  

The table shows that the Task-Based Learning (TBL) strategy effectively improved the writing skills 

of TVL students, particularly in vocabulary and grammar. The mean scores after the intervention increased 

noticeably—vocabulary improved from 5.10 to 7.87, and grammar from 10.50 to 13.70. Moreover, the t-

values for vocabulary (-9.660) and grammar (-5.320), along with a p-value of 0.000, indicate that the 
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differences between the pre-test and post-test scores are statistically significant. This means that the 

improvements were not due to chance but resulted from the TBL strategy. 

Regarding vocabulary, TBL proved effective because it allowed students, specifically TVL students, 

to learn new words through meaningful and engaging tasks. Rather than simply memorizing word lists, 

students used vocabulary in real-life contexts, which helped them understand and remember the words better. 

For instance, Fallahrafie, Rahmany, and Sadeghi (2015) found that TBL was more effective than traditional 

methods in helping students learn technical vocabulary. Similarly, Newton (1995) showed that students could 

better grasp unfamiliar words when presented in context. In addition, Nychkalo et al. (2020) observed that 

TBL increased students’ confidence in using business vocabulary in practical situations. These findings 

support the significant improvement in vocabulary shown in this study. 

As for grammar, TBL also had a strong positive impact. Through task-based activities, TVL students 

could apply grammar rules in real communication, instead of learning them through drills or isolated 

exercises. This made grammar learning more natural and useful. In support of this, Yildiz and Senel (2017) 

reported that students became more aware of grammar rules when they practiced them in real-life situations. 

Likewise, Ji and Pham (2020) and Naqsyabandiyah and Dehghanitafti (2023) found that grammar taught 

through tasks led to better understanding and correct usage. These findings help explain the significant gains 

in grammar scores among the students in this study. 

Overall, the results clearly show that Task-Based Learning is an effective strategy for improving 

both vocabulary and grammar. By involving students in real, meaningful tasks, TBL helps them learn 

language in context, which leads to better understanding, retention, and application in writing. The statistical 

results, supported by past research, confirm that TBL is a valuable approach in enhancing language learning 

outcomes. 

Table 7. Significant Difference between Vocabulary Pre-test and Post-test when grouped according to Sex 

Test  Source of Variation Sum of 

Squares 

Df Mean Square F Sig. (p-value) 

Pre-test Vocabulary Between Groups 0.600 1 0.600 0.135 0.716  
Within Groups 124.100 28 4.432 

  

 
Total 124.700 29 

   

Post-test Vocabulary Between Groups 0.417 1 0.417 0.118 0.734  
Within Groups 99.050 28 3.537 

  

 
Total 99.467 29 

   

Legend:   If Sig. > 0.05, it is statistically significant.  
                If Sig. < 0.05, it is not statistically significant. 

The table shows the significant difference between the vocabulary scores in the TVL students' pre-

test and post-test when grouped according to sex, and the findings of the TVL students' vocabulary pre-test 

and post-test scores. The p-values (0.716 for the pre-test and 0.734 for the post-test) show no statistically 

significant difference in vocabulary scores when categorized by sex. This implies that sex did not significantly 

influence students' vocabulary performance before and after the Task-Based Learning strategy intervention. 

Similarly, a study by van der Slik et al. (2015) explored sex differences in Dutch acquisition among 

immigrants and established that sex played no significant role in vocabulary acquisition. 
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Table 8. Significant Difference between Grammar Pre-test and Post-test when grouped according to Sex 

Legend:   If Sig. > 0.05, it is statistically significant; If Sig. < 0.05, it is not statistically significant. 

The table shows the pre-test and post-test grammar scores of TVL students. The p-values (pre-test = 

0.650 and post-test = 0.454) show that the score difference in grammar between the sexes is statistically not 

significant. It shows that sex had no specific effect on students' grammar performance before and after the 

intervention of the Task-Based Learning methodology.  

This is consistent with the findings of research by Ellis (2003) that there is less impact of sex on 

language acquisition and grammatical skills than on exposure, usage, and practice, as well as the method of 

instruction. As cited by Sunderland's (2015) study, despite disparities in language usage between male and 

female students, there is minimal evidence to confirm sex impacts heavily on the construction of grammatical 

skills. These findings reinforce the argument that pedagogies such as task-based learning play a bigger role in 

developing students' grammar ability than sex differences. 

Acknowledgements 

First and foremost, the researcher expresses her sincere gratitude to God for the strength, wisdom, 
and guidance in completing this research. 

The researcher wants to thank her research adviser, Dr. Cecilia Q. Velasco, for her exceptional 
guidance, support, and invaluable expertise throughout this research. Her insightful feedback and tireless 
dedication were instrumental in shaping this work and ensuring its success. The researcher deeply appreciates 
her patience and kindness. 

To her parents, Mr. Joel Abetria and Mrs. Vilma Abetria, heartfelt thanks for their love, support, and 
sacrifices. Their constant encouragement and belief in the researchers provided the foundation to build this 
research. 

She also wishes to express her gratitude to her friends, especially her best friend, Ms. Kate Shaina B. 
Malapajo, who has been her trusted companion in both her personal and professional journey, for their 
encouragement, support, and unwavering willingness to help throughout this research endeavor. 

 

 
Also, she is thankful to the validators who thoroughly checked her self-made test questionnaire: Mrs. 

Maria Fajardo, Mrs. Alma Almirez, and Mrs. Josephine Villaverde. Their kind and honest feedback helped 
the researcher make her study effective and well-structured. 

Finally, the researcher is grateful and proud of her dearest school, Laguna State Polytechnic 
University, San Pablo City Campus. Also, to the school administrators, principals, staff, teachers, and 
professors who supported this research, specifically to the panel, Mrs. Maria Remedios Almanza, Mrs. Aleli 

Test Source of Variation Sum of Squares Df Mean Square F Sig. (p-value) 

Pre-test Grammar Between Groups 3.750 1 3.750 0.210 0.650 

 Within Groups 499.750 28 17.848   

 Total 503.500 29    

Post-test Grammar Between Groups 12.150 1 12.150 0.576 0.454 

 Within Groups 590.150 28 21.077   

 Total 602.300 29    

455

GLYDEL M. ABETRIA / International Journal of Research Publications (IJRP.ORG)

www.ijrp.org



  

Lorna Daquil, Dr. Paulina Q. Quisido, and, of course, the College Dean, Dr. Edilberto Z. Andal. Their 
assistance and contributions were invaluable to the completion of this project.  

References 

Abdalrahman, K. K. (2021). Teaching and learning writing skills through literature. Canadian Journal of Language and Literature Studies, 

1(2), 1-10. https://doi.org/10.53103/cjlls.v1i2.11 

Abelson, R. P. (2019). Artificial intelligence and literary appreciation: How big is the gap?. In Literary discourse (pp. 38–48). de Gruyter. 

https://doi.org/10.1515/9783110864236-002 

Adam, A. A. S. (2015). Developing EFL learner’s narrative writing through using short  stories – The case of Al-Baha University 

students. European Journal of Language and Literature Studies, 3 (4), 1–8. Retrieved on 15 December 2021 from 

https://www.eajournals.org/wp-content/uploads/Developing-EFLLearners-Narrative-Writing-Through-Using-Short-Stories-The-

Case-of-AlBaha-Universiy-Students.pdf 

Ahmad, T., Zainal, Z., & Rajab, A. (2019). A conceptual review of the role of teaching and learning a second language through literature 

and communicative approach. Open Journal of Science and Technology, 2(2), 6-10. https://doi.org/10.31580/ojst.v2i2.913 

Andini, R. P., Mulyanah, E. Y., & Arjulayana. (2020). Group investigation technique on Indonesian high school students' Writing skills. 

Globish: An English-Indonesian Journal for English, Education, and Culture, 9(1). http://dx.doi.org/10.31000/globish.v9i1.2333 

Baronía, J. M. B. (2020). Enhancing the sentence construc tion skills of TVL students through Instruct, Integrate, Involve (3I’s) method. 

IOER International Multidisciplinary Research Journal, 2(2), 46-51. 

Choudhary, S. (2016). A literary approach to teaching English language in a multi – cultural class - room. Higher Learning Research 

Communications, 6(4). DOI: 10.18870/hlrc.v6i4.352. 

Child, S., & Shaw, S. (2016). Collaboration in the 21st century: Implications for assessment. Research Matters, 22(1). Retrieved from 

https://www.cambridgeassessment.org.uk/research-matters/ on December 12, 2020.  

Daulay, I. K., & Asrul, N. (2021). The effect of media guessing game towards university students’writing ability on descriptive text local 

tourism content. English Review: Journal of English Education, 9(2), 389-398. 

Ellis, R. (2003). The Study of Second Language Acquisition. Oxford University Press. 

Fallahrafıe, Z., Rahmany, R., & Sadeghı, B. (2015). The effect of task-based teaching on incidental vocabulary learning in English for 

Specific Purposes. Cumhuriyet Üniversitesi Fen Edebiyat Fakültesi Fen Bilimleri Dergisi, 36(3), 836-846. 

Febriyantika, R., & Parmawati, A. (2021). Improving students’ writing descriptive text through think-pair-share technique. Professional 

Journal of English Education, 4(2), 261-266.  

Garcia, B. R., & Panopio, H. A. A. (2019). Impact of oral communication to communicative competence of Gulod Senior High School 

students: Basis for implementation of mock interview. Ascendens Asia Journal of Multidisciplinary Research Abstracts, 3(2E). 

Halici Page, M., & Mede, E. (2018). Comparing task-based instruction and traditional instruction on task engagement and vocabulary 

development in secondary language education. The Journal of Educational Research, 111(3), 371-381. Hameed, P. F. M. (2021). 

Enhancing students writing skills using novels: The saudi EFL learners’ perspective. Journal of Language and Linguistic Studies, 

17(3), 1469-1483. Doi: 10.52462/jlls.106 

Ji, Y., & Pham, T. (2020). Implementing task-based language teaching (TBLT) to teach grammar in English classes in China: using 

design-based research to explore challenges and strategies. Innovation in language learning and teaching, 14(2), 164-177. 

Iacono, A. (2021). Using literature to improve writing skills at B1 level: A case study in Italy. Cordoba University Journal, 10(4) 

https://journals.aiac.org.au/index.php/IJALEL/article/download/6891/4749 

Iliw-Iliw, J. (2023). Language skills' acquisition on the reading comprehension and performance in English core subject of senior high 

school (TVL) students in modular modality of learning: Basis for curriculum intervention. International Journal of Research 

Publications. 

Naqsyabandiyah, N., & Dehghanitafti, N. (2023). Developing task-based learning materials to improve students’ vocabulary mastery 

viewed from linguistic awareness. Journal of Language and Literature Studies, 3(1), 37-52. 

Newton, J. (1995). Task-based interaction and incidental vocabulary learning: A case study. Second language research, 11(2), 159-176.  

Nurhayati, D. A. W. (2019). Learning Basic Grammar Using Task-Based Learning: A Perspective on Analyzing Online Media Text. 

Indonesian Journal of English Language Teaching and Applied Linguistics, 4(1), 19-34. 

Nychkalo, N., Wang, J., Lukianova, L., Paziura, N., & Muranova, N. (2020). Use of task- based approach in teaching vocabulary to 

business English learners at university. Advanced education, 98-103. 

Oxford, R. L. (2006). Task-based language teaching and learning: An overview. Asian EFL journal, 8(3). 

Patricio, G. (2022). Research, writing, and collaborative skills, and research output quality of senior high school students under the new 

normal. Journal of World Englishes and Educational Practices, 4(2), 35–69. https://doi.org/10.32996/jweep.2022.4.2.5 

Ratnaningsih, S., & Azizah, A. (2019). Error analysis in the descriptive text writing of vocational high school students. Dinamika Ilmu, 

19(1), 175-186. 

Ratnawati, R., Salija, K., & Abduh, A. (2019). The implementation of task-based learning in teaching writing in State Vocational High 

School 7 Bone Roble, D. M. L. (2021). Competency level, employers’ expectations and work immersion performance of senior 

high school technical-vocational and livelihood (TVL) students. Asian Journal on Perspectives in Education, 2. 

456

GLYDEL M. ABETRIA / International Journal of Research Publications (IJRP.ORG)

www.ijrp.org



    

Rohman, K., & Sholah, H. M. (2022). The effectiveness of Think-Pair-Share strategy on grammar skill of simple past in eighth-grade 

students Junior High School of Raudlatul Ulum Gondanglegi. English Language Teaching Journal, 2(1), 46-65. 

Salma, N. (2020). Collaborative learning: An effective approach to promote language development. International Journal of Social 

Sciences & Educational Studies, 7(2), 57-61. 

Santos, C. G. E. (2021). Addressing communication requirements in the Technical-Vocational-Livelihood track: Authentic assessment 

tool as guide to communication instruction. Online Submission. 

Sari, U. N. (2023). Improving students’ skill by using canva (A Classroom Action Research to the Eleventh Grade Students of SMAS 

Pancasila Sungai Kakap in the Academic Year 2022/2023) [Diploma Thesis, IKIP PGRI Pontianak]. IKIP PGRI Pontianak Digital 

Library. https://digilib.ikippgriptk.ac.id/id/eprint/1812/ 

Shaby, D., Joy, J.J.L, (2020), The Effect of Task Based Learning on The Teaching Of Writing Skills of Esl Learners. Journal of 

Language and Linguistic Studies, 16(1), 510-523; 2020 

Simanjorang, S., & Pulungan, A. H. (2021). Students’ difficulties in writing process of recount text for eight grade of junior high school. 

Journal of English Language Teaching of FBS-Unimed, 10(3). https://doi.org/10.24114/reg.v10i3.29980 

Siregar, S. P. E., Sari, F., Sudjoko, S., & Yundayani, A. (2022). Dealing with English writing skills: Through the eyes of vocational 

students. Eureka: Journal of Educational Research, 1(1), 18–28. https://doi.org/10.56773/ejer.v1i1.3 

Swondo, A. P. (2023). The effect of Think Pair Share (TPS) learning model on students’ grammar mastery. English Language Education 

Journal (ELEJ), 1(1), 111-122. 

Tardy, C. M. (2021). The potential power of play in second language academic writing. Journal of Second Language Writing, 53, 100833. 

https://doi.org/10.1016/j.jslw.2021.100833  

Van der Slik, F. W. P., van Hout, R. W. N. M., & Schepens, J. J. (2015). The gender gap in second language acquisition: Gender 

differences in the acquisition of Dutch among immigrants from 88 countries with 49 mother tongues. PLOS ONE, 10(11), 

e0142056. https://doi.org/10.1371/journal.pone.0142056 

Volkova, N. P., Zinukova, N., & Lebid, O. V. (2020). Cooperative learning as a means of forming communicative skills in students. 

Waltz, T. B. Psychology 105: Research Methods in Psychology Retrieved from: https://study.com/learn/lesson/pretest-posttest-design-

concept-examples.html#:~:text=What%20is%20pretest%20and%20posttest,part%20of%20a%20research%20study. 

Yildiz, M., & Senel, M. (2017). Teaching grammar through task-based language teaching to young EFL learners. The Reading Matrix: 

An International Online Journal, 17(2), 196-209. 

Zein, S., et al. (2020). Changes in the Indonesian curriculum emphasizing English from kindergarten.. 

 

457

GLYDEL M. ABETRIA / International Journal of Research Publications (IJRP.ORG)

www.ijrp.org


