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Abstract 

Culture-based education promotes a sense of belonging and inspires students to be an active participants in society. This 
study aimed to determine the correlation between Instructional Strategies and Self-Efficacy in the select Districts in the 

Division of Gingoog City. It sought to find out the extent of the teachers' culture-based practices, determine the students' 

self-efficacy, the significant relationship between the independent and dependent variables, and  which of the independent 

variables influenced students’ self-efficacy. A total of one hundred thirty (130) Grade 12 students comprised as 

respondents.The study employed correlational and causal designs with Mean, Standard Deviation, Pearson Coefficient of 

Correlation, and Multiple Linear Regression as the statistical treatment. It found that teachers highly practiced culture-

based strategies through contextualization and localization. The students have a high extent of collective or social 

competency. These strategies, assessments and products are moderately related to students’ self-efficacy. Culture-based 
strategies and assessments, and products best influenced students’ self-efficacy. Teachers are encouraged to sustain and 

even enhance the practiced of localization and contextualization in their teaching. The students are motivated to enhance 

their academic self-efficacy by managing their time efficiently. The teachers are encouraged to sustain their localization 
and contextualization practices; hence, these are associated with students’ self-efficacy. 

.   
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__________________________________________________________________________________________________  

1. Introduction 

A teaching and learning approach known as "culture-based education" is built on the principles, 

customs, and practices that make up every culture. Culture can be defined as the shared customs, beliefs, and 

way of life of a society/community/country. It refers to the group's shared ideals and conventions (Singh, 

2022). Article XIV, Section 17 states that the state recognizes, respects, and protects indigenous cultural 

communities' rights to conserve and develop their cultures, customs, and institutions. It will consider these 

rights when establishing national policies to achieve the goals set in Article XIV of the Philippine 

Constitution of 1987. 

The Indigenous People's Right Act, also known as Republic Act 8371, specifically states in section 

30 that the state shall provide equal access to various cultural opportunities to the ICCs/IPs through the 

education system, governmental or private cultural organizations, scholarships, grants, and other incentives 

without compromising their the right to create, manage, and regulate their own educational institutions and 

systems, providing instruction in their own language, in an appropriate manner. Indigenous children and 

young people have a right to receive all levels and kinds of public education. 

Furthermore, the purpose of the DepEd is to preserve and promote every Filipino's right to excellent, 

egalitarian, culture-based, and comprehensive basic education. The Basic Education Sector Reform Agenda 

(BESRA) in the Philippines, which includes improvements to the management of the Indigenous Peoples 

Education (IPEd) program, is endorsed by DO 62, s. 2011; RA 8371 or IPRA Law. Towaf (2016) states that 

conceptually 'culture' meant the way of life of society, comprising all aspects of human existence, and the 

concept of culture-based education is important to promote nationality or national identity and responsibility 

of young Indonesians. Building the classroom curriculum on the varied students' backgrounds, culture, and 
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knowledge helps prepare pupils to be respected citizens of today's global community. Creating a deep sense of 

respect Students must be exposed to other people's heritage languages and cultures from an early age in order 

to be prepared for today's multicultural society (Caballero, 2016). 

A teacher's culture-based practice, on the other hand, is the act or process of putting information into 

context, making sense of information from the circumstance or location in which the information was 

discovered. According to Khari (2018), it is critical to remember that skills taught to students, such as 

problem-solving and analytical thinking, do not exist in isolation; using purposeful contexts and learning 

activities, where these skills are applicable and why they should know them, will be more effective than 

simply memorizing theories and concepts. 

 According to Estuarso et al. (2017), pupils are more interested in learning English when the materials 

offered are more culturally relevant. It has been discovered that using local reading materials might help 

enhance their extrinsic motivation and engagement with the topic (Wijaya, 2018). The majority of the learners 

in the setting where the researcher is assigned are indigenous, and they have trouble absorbing the teachings 

utilizing only the two languages medium of instruction, English and Filipino. The majority of students in the 

school district are Higaunon.  The possession of unique oral traditions, which are then passed down to the 

next generation, is one of the important cultural characteristics of a Higaunon Tribe. These oral traditions left 

an imprint on the Higaunons' lives.  

According to Paguio et al. (2019), cultural communities around the world express and celebrate their 

rich history and colorful traditions through oral literature passed down from generation to generation, 

maintaining cultural identity continuation. These oral works of literature take the shape of stories, songs, 

riddles, legends, chants, and folktales, and they contain indigenous people's cultural beliefs, indigenous 

knowledge, and community values, which they have long struggled to preserve. The indigenous language lies 

at the heart of these cultures and memories, serving as an impermeable vehicle for their oral literature to 

flourish and endure across time. Indigenous oral literature, like other types of literature, plays an important 

role in transferring practical tools that their people can use to catalog and organize their collections of oral 

literature. Simultaneously, the globe continues to debate the appropriate way to manage, store, and conserve 

indigenous information, such as oral literature. 

In the case of the Higaunon tribe, their habitations are in Mindanao's Northern and Central areas, 

mainly in the provinces of Misamis Oriental, Bukidnon, Agusan del Sur, Agusan del Norte, and Lanao del 

Norte. Higaunons are the least known of the area's ethnic groups. They are known as the people of the living 

mountains and the inhabitants of the forests. Their name is derived from the words "higa" which means "to 

live or reside," "gaun" which means "mountain or highland," and "onon" which means "people." 

In terms of maintaining and enhancing their Oral Traditions, one of the most crucial tools for tracing 

ancestry, the Higaunon in Misamis Oriental are among the most vulnerable Mindanao tribes. A few Higaunon 

students participated in a few IP events held in schools, villages, and even barangays, despite the fact that the 

center for Indigenous Peoples Education in the Division of Gingoog City, North 3 District serves ninety (90) 

percent Higaunon students. These oral traditions provide good contexts and scenarios for relating teacher 

instruction and making learning concrete and effective. It will also teach the students to appreciate, value, and 

conserve their traditions.  The proponent of this study would like to collect data on how teachers' Culture-

Based Practices in instruction make learning more effective in the Division of Gingoog City, particularly in 

the North 3 District, where the majority of learners are members of the Indigenous Higaunon Tribe. As a 

result, this study was conceived. 

This research was founded on John Dewey's Curriculum Theory. He believed that the curriculum 

should eventually develop pupils who could adequately deal with the current world. As a result, the 

curriculum should not be presented as finished abstractions, but rather embrace the child's preconceptions and 

worldview. Dewey describes how to categorize children's conduct using four instincts, or impulses. The four 

impulses, according to Dewey, are social, constructive, expressive, and artistic. The curriculum should help 

the kid develop an organized understanding of the world in which he or she lives. Dewey planned to utilize 
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jobs to connect small representations of basic living activities in the classroom. Dewey aimed to achieve this 

goal by combining subject areas and materials. Dewey created linkages between subjects and the child's life in 

this way. Dewey is credited for creating progressive schools, some of which are still in operation today (Liqui, 

2022). 

DepEd Order 62 s, 2011, which mandates the inclusion of Indigenous Knowledge Systems and 

Practices in all learning domains and activities, and calls for the adoption of appropriate basic education 

pedagogy, content, and assessment. The DepEd will introduce mother tongue-based multilingual education 

for IPs kids. Improved hiring, deployment, and continuous professional development of teachers and learning 

facilitators who carry out the IP Education Program is another aspect of the IPs education framework. A key 

component of these IP education policies is the use of more forceful affirmative action to end all forms of IP 

discrimination throughout the Philippine educational system. This is strongly related to Teachers' Culture-

Based Practices in the sense that if teachers use these approaches, learners may readily relate to the lesson; 

thus, they are familiar with and have experienced these scenarios. As a result, they are more likely to 

participate in learning activities. According to Fu (2018), incorporating local culture-based materials in 

language-teaching classrooms benefits both students and teachers. It is a beneficial technique to incorporate 

local cultural texts into foreign language training. It will motivate kids because the local culture contents 

include issues that they are familiar with. They can also encourage students to get a better knowledge of one's 

own culture.  

Additionally, self-efficacy has a significant impact on the learning process. Self-efficacy is 

associated with the learner's belief in his ability to do tasks, arrange activities to learn on their own, and live 

with the prospect of academics of their own and others in the process of learning (Mirzawati & Rusdinal, 

2020). A high level of self-efficacy is required to complete the work and fulfill the learners' duties at school. 

The classroom environment and how teachers give teaching are critical in assisting students to grow and 

prosper. A learning environment in which students can easily relate to the information and examples used by 

the teacher allows them to absorb the lesson fast. As a result, teachers must localize and contextualize their 

instruction in order for students to engage and connect with what their teachers convey to them.  

 

2. Methodology 

 

 In this study, the descriptive-correlational and causal designs were applied. Given that the study will 

evaluate the probable association between how teachers' culture-based practices their education and the 

learners' self-efficacy level (Fraenkel et al., 2018), this approach is the right design. The goal of correlational 

design is to determine the The relationship between two or more variables, as well as their cause and effect. 

Furthermore, according to Setiyawan and Rizkiyanto (2022), it is a statistical test used to assess the proclivity 

or tendency of two or more variables or two sets of data to change consistently. It's also a causal design. As a 

result, it will try to determine which independent factors are involved, alone or in combination, predict 

learners' self-efficacy.  

The following statistical methods were utilized: For Problems 1 and 2, mean and standard deviation 

were used to determine the extent of the teachers' culture-based behaviors and the learners' self-efficacy. For 

Problem 3, Pearson Moment Correlation Coefficient was utilized to assess the association between teachers' 

culture-based activities as viewed by their students and learners' self-efficacy. Simultaneously, Multiple 

Linear Regression was used for Problem 4 to determine which of the independent variables, alone or in 

combination, predict learners' self-efficacy.  

 

3. Results and Discussions 

 

Problem   1. To what extent do teachers implement culture-based practices in their instruction in terms of: 

  1.1 Strategies; and 
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  1.2 Assessment and Product?  

Table 1 

Culture-based Practices of Teachers as Perceived by the Learners in terms of Strategies 
Indicators Mean SD Description Interpretation 

1.   Sometimes our teachers take local examples to make 
the   lesson more understandable. 

4.42 
 

.76 
 

Strongly 
Agree 

Very Highly Practiced 

2. There are times our teacher creates materials (other 

rather than those suggested in the textbook) and use them 

to teach us.  

4.16 

 

.74 

 

Agree Highly Practiced 

3.    Sometimes we visit community resources with our 

teachers as part of the lesson. 

3.31 

 

1.19 

 

Undecided Moderately Practiced 

4. Our teachers give us projects / assignments which we 

can complete by going out to the  

community (e.g. by asking community members). 

3.71 

 

.94 

 

Agree Highly Practiced 

5. Our teachers challenge us to relate what we learn in 

class to what we see (experience) in our community. 

4.18 

 

.84 

 

Agree Highly Practiced 

6. At school there are programs whereby we can engage 
in actual activities (e.g. school improvement, cleaning 

and shaping the school play grounds, etc.) 

4.03 
 

.84 
 

Agree Highly Practiced 

7. There are times when our teachers invite experts from 

the community to class to teach or train us on important 
issues connected to the lesson topic.   

3.19 

 

1.21 

 

Agree Highly Practiced 

8. Our teacher used our local oral traditions to make the 

lesson easy to understand 

3.98 

 

.83 Agree Highly Practiced 

Overall Mean 3.87 .92 Agree Highly Practiced 
Note:  4.21-5.0 Very Highly Practiced;  3.41-4.20 Highly Practiced;  2.61-3:40 Moderately Practiced.  

1.81-2.60 Less Practiced;  1.0-1.80 Least Practiced 

 

Table 1 on the preceding page demonstrates the extent to which instructors' culture-based methods in 

curriculum implementation are perceived by students. It has an overall mean of 3.87 and a standard deviation 

of.92, indicating that it is categorised as Agree and interpreted as such Highly Practiced. The findings indicate 

that the teachers used a culture-based approach to curriculum implementation. This is specified under section 

10.2 of the Republic Act 10533 Implementing Rules and Regulations, which states that the Curriculum must 

be contextualized and flexible enough to enable and empower schools to localize and develop the curriculum 

depending on their different educational and social situations. This allows pupils to quickly connect the topic 

to real-world perspectives (Flores., 2020).  

Furthermore, the indicator Sometimes our teachers use local examples to make the lessons more 

clear .The highest Mean of 4.42 with SD=.76 is stated as Strongly Agree and understood as Very Highly 

Practiced. This implies that teachers use local examples to help IP students understand the topic. Furthermore, 

the teachers use contextualized and localized lesson plans that are tailored to the learning styles of the IP 

students. Culture-based education is founded on the acceptance of multi-culturally different knowledge 

systems, skills, and socio-cultural diversity in educational processes. Furthermore, using local culture and 

context as topics in such writings promotes learners to embrace familiar vocabulary and stimulates additional 

reading and willingness to comprehend the materials (Nambiar et al., 2020). 

The indication, on the other hand, Sometimes we visit community resources with the teachers as part 

of the class The lowest mean was 3.31 with a standard deviation of 1.19, indicating Undecided and 

Moderately Practiced. This means that instructors and students are the least likely to use community 

resources. Especially in locations where instructors must obtain permits before engaging in any activity 

outside of the school grounds. As noted, teachers may take the initiative to open pupils' learning. Teachers are 

not hesitant to introduce their students to a nearby community laboratory if one is available. In this approach, 

the students can practically see the true significance of their studies.  

In truth, education is about acquiring It is all about Interpersonal contacts, social ties, self-discovery, 
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and self-growth are all important. In turn evaluation and self-assessment must stress the variety of learning as 

well as the overall learning experience. (Preston et al., 2021). They stated that in order to create culturally 

valid assessments, teachers must first comprehend Indigenous culture. Assessment approaches that are 

beneficial for Indigenous children are group-oriented and simulate real-life experiences.  

Table 2 shows teachers' culture-based approaches to evaluation and product as perceived by students. 

It has a mean score of 3.70 and a standard deviation of.95, showing that it is Agree and well-practiced. This 

indicates, in terms of the product, that the teachers employed culturally appropriate assessments and a 

regionally designed tool for all learners.  Cultural awareness is required of teachers.  

 

Table 2 

Culture-based Practices of Teachers as Perceived by the Learners in terms of Assessment and Product 
Indicators Mean SD Description Interpretation 

1.   Our teacher encourages us to use indigenous or localized 

materials for our performance task. 

3.75 

 

.91 

 

Agree Highly Practiced 

2. We can present performances and outputs using our oral 

traditions. 

3.72 

 

1.00 

 

Agree Highly Practiced 

3. Our teacher allows us to demonstrate of what we know 

based on the local practices. 

3.71 

 

.92 

 

Agree Highly Practiced 

4. In diagnostic assessment, the teacher drew our local 

experiences.  

3.65 

 

.92 

 

Agree Highly Practiced 

5.Indigenous products and performances can be performed to 
show of what we know the lessons. 

3.76 
 

1.00 
 

Agree Highly Practiced 

6. Teachers’ assessment practices are flexible based on our 
needs and interests. 

3.88 
 

.87 
 

Agree Highly Practiced 

7. Assessment practices of the teachers are culturally 

appropriate. 

3.49 

 

1.02 

 

Agree Highly Practiced 

8. Assessment practices of our teacher is tailored on our 
indigenous culture. 

3.45 
 

.98 
 

Agree Highly Practiced 

9. In assessing our performance the teacher respects our 

cultural practices, beliefs, and traditions. 

3.93 .97 Agree Highly Practiced 

Overall Mean 3.70 .95 Agree Highly Practiced 

Note:  4.21-5.0 Very Highly Practiced;  3.41-4.20 Highly Practiced;  2.61-3:40 Moderately Practiced;  

1.81-2.60 Least Practiced;  1.0-1.80 Very Least Practiced 

 

They should be aware of cultural differences. The assessment must be culturally appropriate in order 

to link people to learning and represent their cultural values. The teacher should be culturally responsive and 

provide students with assessment flexibility so that students can include cultural allusions and fluency into 

demonstrations of achievement. It is disrespectful to a child's life and culture to assess them in a way that does 

not seem meaningful or relevant to those aspects of their lives full child's development (Stoffer, 2017).  This 

is confirmed by Mustaffa et al.'s (2020) study, which indicates that incorporating local culture into language 

resources must examine how the materials will contribute to skill development.  

The indicator In assessing our performance, the teacher respects our cultural practices, beliefs, and 

traditions, The highest Mean of 3.93 with SD=.97 is stated as Agree and understood as Highly Practiced. This 

implies that the teachers take into account the constraints of their cultural ideas and customs. The learners 

may feel more at ease interacting with their teachers as a result. Within their limitations, they can discuss their 

experiences. Education, from an Indigenous perspective, is about acquiring Life skills are about interpersonal 

interactions, social connections, self-discovery, and personal development. Evaluation and self-assessment 

must, in turn, place a strong emphasis on the variety of learning as well as the overall learning process 

(Preston et al. 2021). They highlighted that teachers must understand Indigenous culture in order to construct 

culturally valid assessments. Effective assessment procedures for Indigenous kids are group-oriented and 
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mirror real-life scenarios. Such an assessment, as in outdoor education or culture camps, could be holistic or 

project-based activity. (Riley, 2019). 

On the other hand, the indicator Assessment practices of our teacher is tailored on our indigenous 

culture the lowest mean was 3.45 with a standard deviation of.98, which is defined as Agree and interpreted 

as Highly Practiced. This means that teachers' assessment procedures are not always consistent between 

Western and Indigenous cultures. Teachers may have errors in this because they did not grow up in an 

indigenous community. The learners believe that their teachers cannot always relate their practices. As has 

been noticed, experiences are best served in the classroom, which is why teachers must be aware of the 

learners' ideas and culture. According to Shultz et al. (2021), good evaluation processes necessitate explicit 

consideration of culture. Assessments frequently reflect the dominant cultures' values, beliefs, and goals. It 

will be incongruent with the needs of Indigenous children if the instructor fails to develop fair and effective 

assessment for them (Trumbull & Barber, 2019). 

 

Table 3 

Summary Table of Teachers’ Culture-based Practices 
Variables Mean SD Description Interpretation 

Strategies. 3.87 
 

.92 
 

Agree Highly Practiced 

Assessment and Product 3.70 

 

.95 

 

Agree Highly Practiced 

Note:  4.21-5.0 Very Highly Practiced;   3.41-4.20 Highly Practiced;  2.61-3:40 Moderately Practiced;  

1.81-2.60 Least Practiced;   1.0-1.80 Very Least Practiced 

 

 Table 3 is a summary table of teachers' culture-based activities in terms of tactics, assessment, and 

product. As a result, it is revealed that the teachers possessed teaching approaches that are sensitive to the 

society's current culture. Moreover, variable strategies have the greatest Mean of 3.87 with SD=.92, which is 

classified as Agree and interpreted as Highly Practiced. This means that it has been argued that understanding 

and appreciating the importance of Indigenous education is anchored in the environment in which it takes 

place. Understanding the feeling of place and the individual's relationship to that location is required for this 

rooting (Saaler, 2023). 

On the other hand, the variable assessment and products achieved the lowest mean rating of 3.70 

with SD= 0.95, defined as Agree and interpreted as Highly Practiced. This suggests that teachers 

contextualized their tactics more than exams and products. An assessment of this type could be a holistic or 

project-based endeavor, such as in outdoor education or culture camps (Riley 2019).  The assessment must be 

culturally appropriate in order to link people to learning and represent their cultural values. The teacher 

should be culturally responsive and provide students with assessment flexibility so that students can include 

cultural allusions and fluency into demonstrations of achievement. Because it doesn't Assessing a child in a 

way that doesn't appear meaningful or relevant to their life and culture is inauthentic and does not respect the 

learning of the complete child and pointless. (Stoffer, 2017). 

 

Problem 2. How strong is the pupils' self-efficacy in terms of: 

  2.1 Academic Self-Efficacy;  

  2.2 Social Self-Efficacy; and 

  2.3 Emotional Self-Efficacy? 

 Table 4 on the following page illustrates the students' academic self-efficacy. It has an Overall Mean 

of 3.81 and a Standard Deviation of.92, indicating that it is Agree and is viewed as High. This implies that 

students can do well in school. Despite belonging to an indigenous culture, their cognitive ability to perform 

well in class was unaffected. It demonstrates that kids are motivated to learn when lessons are contextualized 

and localized. The pace of the learning process is flexible for each student the research by Mam et al.    (2017) 

indicated that students exposed to contextualized and localized instruction outperformed pupils exposed to 
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contextualized but not localized instruction. Butarbutar et al. (2019) discovered that incorporating local 

culture into learning-teaching activities for younger learners increases their enjoyment, happiness, and interest 

in classroom activities. However, Ugwuanyi et al. (2020) discovered that having students trust in their 

potential to succeed in a certain situation or complete a task increases their self-efficacy, which leads to 

improved academic accomplishment.  

 

Table 4 

Students’ Academic Self-Efficacy 
Indicators Mean SD Description Interpretation 

1.I can get the attention of my teachers to help me 
when I get stuck on schoolwork. 

3.87 
 

.96 
 

Agree High 

2. I can study a chapter for a test. 3.79 

 

.89 

 

Agree High 

3. I can succeed in finishing all my homework 

every day. 

3.60 

 

.96 

 

Agree High 

4. I can pay attention during every class. 3.85 

 

1.00 

 

Agree High 

5. I will be successful in passing all my subjects. 3.78 

 

.86 

 

Agree High 

6. I will be successful in satisfying my parents with 

my schoolwork. 

3.77 

 

.90 

 

Agree High 

7. I will be successful in passing the test. 3.74 

 

.98 

 

Agree High 

8. I can associate myself with my classmates. 3.95 

 

.94 

 

Agree High 

9. I can work with productively with my friends 

and classmates. 

4.02 

 

.83 Agree High 

Overall Mean 3.81 .92 Agree High 

Note:  4.21-5.0 Very High           3.41-4.20 High;     2.61-3:40 Moderately High;      1.81-2.60 Low;     1.0-1.80 Very Low 

 

The indicator I can work with productively with my friends and classmates Having the highest Mean 

of 4.02 with SD=.92, which is characterized as Agree and interpreted as High. This signifies that the 

indigenous pupils are working constructively with their peers and classmates. They perform in school as 

regular and normal students.  It has been demonstrated in academic settings that perceived social support 

improves academic achievement (Vasquez et al., 2022). Students that experienced more positive emotions and 

trusted in their skills used metacognitive learning strategies, which resulted in greater academic achievement 

(Hayat et al., 2020).  

Self-efficacy is an important psychological component that is generally regarded vital in numerous fields of 

psychology due to the function it plays in good conduct. Indeed, improving self-efficacy and recognizing 

factors that influence it will have an impact on learners' accomplishment. Self-efficacy is defined as 

competence and the ability to deal with life's difficulties (Saeid & Eslaminejad, 2017). Furthermore, self-

efficacy is not synonymous with self-image, self-worth, or any other related construct. It is frequently given 

the same meaning as these variables, as well as confidence, self-esteem, and optimism; nonetheless, it has a 

slightly distinct definition than any of these related ideas. 

 On the other hand, the indicator I can succeed in finishing all my homework every day The lowest 

mean was 3.60 with a standard deviation of.96, which is defined as Agree and interpreted as High. This means 

that IP students frequently rely on their classmates to complete their schoolwork. This can be seen in a natural 

classroom setting. Students require a buddy system. The more time they spend with their friends, the more 

confident they are in their ability to complete their schoolwork. It is best to have friends to call and refer 

topics for clarity while experiencing difficulty, especially in class-related activities. Indigenous pupils prefer 

to work in groups (Riley & Johansen, 2019). Furthermore, it is well known that two heads are better than one 

448

Gariel H. Pinaaling / International Journal of Research Publications (IJRP.ORG)

www.ijrp.org



  

while doing something, particularly decision-making, in order to achieve better results. 

 

Table 5 

Students’ Social Self-Efficacy 
Indicators Mean SD Description Interpretation 

1. I can express my opinions even if other 

classmates disagree with me. 

3.72 

 

.93 

 

Agree High 

2. I can have a chat with an unfamiliar person. 3.62 

 

.98 

 

Agree High 

3. I can work in harmony with my classmates. 3.78 

 

.99 

 

Agree High 

4. I can tell other classmates that they are doing 

something that I do not like. 

3.63 

 

.94 

 

Agree High 

5. I can work with my friends and other classmates. 3.94 

 

.89 

 

Agree High 

6. I can prevent quarrels with other classmates. 3.76 

 

.95 

 

Agree High 

7. I can easily adjust myself to strangers. 3.72 

 

1.09 

 

Agree High 

8. I can be a friend to anybody. 3.89 

 

.93 

 

Agree High 

9. I can pacify my friends who have conflicts. 3.56 

 

1.01 Agree High 

Overall Mean 3.73 .97 Agree High 

Note: 4.21-5.0 Very High 3.41-4.20 High; 2.61-3:40 Moderately High; 1.81-2.60 Low; 1.0-1.80 Very Low 

 

Table 5 depicts the pupils' level of social self-efficacy. It has an overall mean of 3.73 and a standard 

deviation of.97, classifying it as Agree and interpreting it as High. This indicates that the students 

demonstrated collaborative or collective proficiency. Furthermore, pupils believe they can do assignments 

successfully when they work with others. A successful organization still requires people who are both 

accountable and confident in their abilities. Singh's (2022) research backs up this finding. Culture-based 

teaching and learning should aim to motivate pupils not only academically, but also socially, culturally, 

mentally, and spiritually. Social or collective efficacy is described as collaborative competency, or the belief 

that individuals can succeed and work together to solve problems. This attribute does not negate the necessity 

for self-awareness. A successful organization still requires people who are both accountable and confident in 

their abilities. Individual competencies, on the other hand, are magnified and become synergistic in social 

efficacy. It typically connects a person's relationships and self-efficacy (Claremont Lincoln University, 2018). 

Further, the indicator I can work with my friends and other classmates, with a mean of 3.94 and a 

standard deviation of 0.89, was labeled Agree and interpreted as High. This implies when students collaborate 

with their classmates, they are more at ease and efficient in their work. Working together allows kids to 

develop more loving, supporting, and committed connections with one another. This, in turn, boosts their self-

esteem, resulting in stronger social skills and emotional well-being (Spence, 2022). 

 Moreover, It is defined by Gazo et al. (2020) as the individual's trust in his ability to participate in 

social interactive tasks required to maintain personal relationships. Furthermore, it is vital to offer students 

with adequate social support in order to improve their grades and increase their level of academic motivation 

and self-efficacy (Hussain et al., 2023). 

 On the other hand, the indicator I can pacify my friends who have conflicts, The lowest 

mean was 3.56 with a standard deviation of 1.01, which is characterized as Agree and interpreted as High. 

This means that the learners' learning is less inhibited in terms of resolving disagreements. Indigenous people 

have a long history of respecting the decisions of others. In this instance, the teacher in the classroom is the 

ideal person to resolve any problems that arise. Perhaps the students have been conditioned to remain mute in 

the face of disparities. That they exclusively let their parents or elders to resolve disputes. The The teaching 
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and learning process must cater to the physical, social, and cultural preferences of the learner. He also stressed 

the importance of a culturally responsive classroom. Every student must feel valued and safe in order to study 

and participate. Learners can build a sense of pride and self-worth in such a setting. When students are aware 

that their cultures are being promoted at school, they feel empowered, a part of the school community, and a 

sense of pride in their cultural heritage. Students do better academically and develop into more well-rounded 

adults when they learn in a setting that value their language and culture (Singh, 2022). 

 

Table 6 

Students’ Emotional Self-Efficacy 
Indicators Mean SD Description Interpretation 

1.I can cheer myself up when an unpleasant event 

has happened. 

3.96 

 

.94 

 

Agree High 

2. I can prevent myself to become nervous. 3.65 
 

.95 
 

Agree High 

3. I can control my feelings. 3.90 
 

.96 
 

Agree High 

4. I can give myself a peptalk when I feel down. 3.65 

 

.98 

 

Agree High 

5. I can tell my friend that I do not feel well. 3.81 
 

.86 
 

Agree High 

6. I can suppress my unpleasant thoughts. 3.71 

 

.80 

 

Agree High 

7. I do not worry about things that might happen. 3.45 
 

1.03 
 

Agree High 

8. I can manage myself in times that I have a big 

problem. 

3.89 

 

.86 

 

Agree High 

9. I can manage my feeling and emotions in 
situations that I am not doing good in my 

academics.        

3.86 .85 Agree High 

     
Overall Mean 3.76 .91 Agree High 

Note:  4.21-5.0 Very High  3.41-4.20 High;  2.61-3:40 Moderately High;  1.81-2.60 Low;  1.0-1.80 Very Low 

 

 The emotional self-efficacy of the students is displayed in Table 6. Its overall mean is 3.76, with a 

standard deviation of 0.91, and is therefore categorized as Agree and interpreted as High. As a result the 

pupils' emotions could be managed inwardly rather than externally. Furthermore, the children can 

communicate their feelings in a socially acceptable manner that is appropriate for the situation. Emotional 

self-efficacy is a person's perception that they can respond effectively and adequately to environmental cues, 

whether positive or negative (Paupanekis et al., 2019). Individuals also feel they can manage and control bad 

emotions while experiencing and expressing positive emotions in appropriate situations. 

 In the same table, the indicator When a negative thing occurs, I can make myself feel better  the 

highest mean of 3.96 with a standard deviation of 0.94 was recorded, which is viewed as high and is classified 

as Agree.This suggests that the pupils had an excellent coping mechanism when confronted with adversity in 

their lives. It also means that individuals may recuperate and regain their equilibrium in a stressful scenario. 

Furthermore, the students accept responsibility for their emotions and recognize that emotions do not 

represent objective reality. In other words, feelings are an individual and subjective experience arises from 

one's interpretation of events (Mental Health.net, 2022). 

 Moreover, the indicator I do not worry about things that might happen, scored the lowest Mean of 

3.45 with SD=1.03 was determined as Agree and interpreted as High. This implies that the kids have a 

positive attitude on life and that, despite their difficulties, they are certain that they can overcome all 

obstacles. As noted, the learners are influenced by whatever happens in their surroundings. Some students fall 

behind academically owing to familial or financial issues. In such instances, the instructor at school must be 

critical in assessing the feelings or behaviors that students exhibit. This could imply that they require 

sanctuary.  Emotional self-efficacy beliefs in emotion regulation have been shown to support wellbeing and 

psychosocial adaptation through time, according to Bassi (2018). When a person lacks emotional 
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effectiveness, they can become entrenched in patterns of maladaptive behavioral reactions. These emotional 

pain reactions or the drive to avoid suffering feed and sustain psychopathological processes. They may lack 

comprehension of their emotional experience; they may struggle to tolerate and regulate difficult emotions; 

and it may appear practically impossible for them to make values-consistent decisions when triggered (New 

Harbinger Publications, 2017). 

 

Table 7 

Summary Table of Extent of Self-Efficacy 
Variables Mean SD Description  Interpretation 

Academic Self-Efficacy 3.74 

 

.98 

 

Agree High 

Emotional Self-Efficacy 3.95 

 

.94 

 

Agree High 

Social Self-Efficacy 4.02 

 

.83 Agree High 

Overall Mean 3.90 .92 Agree High 

Note: 4.21-5.0 Very High 3.41-4.20 High; 2.61-3:40 Moderately High; 1.81-2.60 Low; 1.0-1.80 Very Low 

 

 Table 7 summarizes the students' sense of self-efficacy.It has an overall mean of 3.30 and a standard 

deviation of.92, indicating that it is Agree and is evaluated as High. This indicates that the pupils have a 

strong belief in their ability and potential to complete things despite any problems they may face. The table 

reveals that the Mean is 3.7-4-4.02 and the Standard Deviation is.83-.98, indicating high self-efficacy. This 

aided Singh's (2022) research. Culture-based teaching and learning should strive to motivate pupils not only 

academically, but also socially, culturally, mentally, and spiritually.  

The variable, Social Self-Efficacy, got the highest Mean of 4.02 with SD=.83, which is described as 

Agree and interpreted as High. The illustrative review of the intervention literature demonstrates that the 

proposed classroom-based socialization processes have clear applied implications, and efforts to improve 

socialization in the classroom can promote students’ emotional and academic competence (Valiente et al., 

2020). Moreover, the culture-based practices of the teachers are great factors that the students develop their 

Social Self-Efficacy. 

 On the other hand, Academic Self-Efficacy scored the lowest, with a mean of 3.74 and a standard 

deviation of.98, showing agreement and evaluated as high.  This suggests that student-respondents lack the 

guts and confidence to achieve academically in school. Moneva and Tribunalo (2020) explored the 

relationship between students' self-confidence and performance tasks, as well as whether self-confidence 

influences students' performance tasks. It demonstrates that pupils with high self-confidence levels may easily 

complete their schoolwork and are not frightened to participate in any activity. Students with low self-

confidence, on the other hand, performed poorly on tasks and were afraid to participate in any activity.  

 

Problem 3. Is there a significant relationship between the teachers’ extent of implementation culture-based 

practices and the students’ self-efficacy? 

 

Table 8 

Correlation Analysis between Culture-based Practices and students’ Self-Efficacy 
Variables r-value p-value Decision on Ho Interpretation 

Strategy .524** .000 Reject Significant 

Assessment and Product .570** .000 Reject Significant 

**. Correlation is significant at the 0.01 level (2-tailed) 

 

 The association study between culture-based behaviors and students' self-efficacy is shown in Table 

8. It demonstrates that the two variables are regarded as relevant. 
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The second variable, evaluation, has the greatest r-value of.570, indicating that the decision on Ho is rejected 

and evaluated as significant. According to the research, the pupils believe in their ability to succeed and 

achieve their objectives. Furthermore, the data shows that approach, assessment, and product all have a 

moderately favorable link with self-efficacy. This suggests that as the scope of culture-based practices of 

methods and assessment increases, so does students' self-efficacy. As a result, the null hypothesis is rejected 

on this basis. 

On the other hand, the r-value for Assessment and Product is.524 with a p-value of.000 and is 

viewed as significant. This suggests that increased self-efficacy raises the likelihood that pupils' academic 

performance will improve. This supports the findings of Bello et al.'s (2023) study, which found that when 

teaching and learning processes were localized and contextualized, learning performance improved 

significantly. Culturally responsive teachers, similarly, connect academic concepts to their students' everyday 

life, an approach that makes learning experiences more personally meaningful, engaging, and effective 

(Muniz, 2019). 

 

Problem 4. Which of the independent variable singly or in combination influenced students’ self-Efficacy? 

 

Table 9 

Regression Analysis between Culture-based Practices and Students’ Self-Efficacy 
Culture-based Practices Unstandardized 

Coefficients 

Standard 

Coefficient 

Beta 

T Sig. 

 B Std. Error    
Constant 1.398 .276  5.059 .000 

Strategies .284 .082 .293 3.452 .001 

Assessment and Product .339 .072 .402 4.728 .000 

R=.619 R2=..383 F=39.386 Sig=.000 
a. Dependent Variable: Self-Efficacy 

b. Predictors: (Constant), Strategies and Assessment 

 

 Table 9 shows how the independent variables affect the dependent variables. Clearly, the teachers' 

two culture-based practices influenced the learners' self-efficacy: Strategies, ß = 0.284, t = 3.452, (p.01), and 

Assessment and Product, ß = 0.339, t = 4.728, (p.01). The data suggest that Strategies, Assessment, and 

Product all have a substantial impact on learners' self-efficacy. 

 More specifically, the beta weights () represent the projected scores for values of the independent 

variables, implying that each additional score/unit accounted for by these two measure variables would imply 

a boost in the learner's self-efficacy. This suggests that the more these culture-based practices are used, the 

higher the learners' self-efficacy. Furthermore, the numbers in the table reveal that every unit shift in culture-

based strategies boosts the learner's self-efficacy by 29.3 percent. This also means that the more culture-based 

practices are used, the higher the learner's self-efficacy. Learner self-efficacy has increased by 40.2 percent 

when it comes to culture-based product review and evaluation. This means that the greater the use of culture-

based assessment and output, the greater the students' sense of self-efficacy. 

 Furthermore, The R2 value illustrates how much influence the entire set of independent variables, 

taken as a whole, has on the learner's self-efficacy. The total variation of the dependent variable was 38.3%, 

which reflects the amount of variance explained by the two culture-based practices, namely Strategies and 

Assessment and Product, while other factor variables not included in the study accounted for 61.7 percent of 

the variance.The equation useful in determining what independent variable/s substantially influences self-

efficacy (Y) as evidenced by the F-value (39.386) with its matching probability value (.000) is significant at 

(p.01) based on the preceding study. 

 Therefore, The null hypothesis is rejected since no independent variable, alone or in combination, 

best influenced the learner's self-efficacy. This means that as teachers conducted culture-based teaching, 
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students' self-efficacy increased, and when self-efficacy grows, the likelihood of improving student 

performance increases. This claim is corroborated by the findings of Bello et al. (2023) the localization and 

contextualization of teaching and learning processes learning performance improved significantly. 

 

4. Conclusions and Recommendations 

 

The following conclusions are drawn based on the study's main findings: 

 

1. Teachers used culture-based tactics such as contextualization and localisation extensively. 

 

2. Students demonstrate a high level of collective or social proficiency. They can become more 

capable as they work with their peers and classmates. 

 

3. Students' self-efficacy is marginally related to culture-based strategies, assessment, and product. 

 

4. Students' self-efficacy was most influenced by culture-based tactics, assessment, and product. 

 

 Following are some recommendations based on the study's findings: 

 

1. Teachers are encouraged to continue, if not improve, their use of localization and contextualization 

in the classroom. 

2. Students are urged to better themselves academic self-efficacy through effective time 

management. 

3. Teachers are recommended to keep up their localization and contextualization techniques, which 

are linked to student self-efficacy. 

 

4. Teachers are urged to improve their skills in developing alternate or genuine evaluations for 

evaluating students' performance. 
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